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ABSTRACT
A STUDY OF TEACHER EFFECTIVENESS TRAINING UPON SECONDARY SCHOOL 
TEACHERS AND THEIR PUPILS
COX, WILLIAM NORWOOD, Ed.D.
CHAIRMAN: ROBERT MAIDHENT, Ed.D.
THE COLLEGE OF WILLIAM AND MARY IN VIRGINIA, 1978
P ro b lem . The p u rp o se  o f  t h e  s tu d y  was to  d e t e r m i n e  th e  e f f e c t s  o f  an 
i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  program (T ea c h e r  E f f e c t i v e n e s s  T r a i n i n g )  
upon a t t i t u d e s  and s e l f  c o n c e p t  o f  s ec o n d a ry  s ch o o l  t e a c h e r s  and upon 
a t t i t u d e s  o f  t h e i r  s t u d e n t s .
M ethod , There  were s e v e n t e e n  t e a c h e r s  and t h i r t y - e i g h t  s t u d e n t s  in  t h e  
e x p e r i m e n t a l  g roups .  The c o n t r o l  g roups  c o n s i s t e d  o f  f o u r t e e n  t e a c h e r s  
and t h i r t y - s i x  s t u d e n t s .  T h i s  f i e l d  ex p e r im en t  u t i l i s e d  the  " tw o  g r o u p s ,  
no c o n t r o l "  d e s ig n  a s  d e s c r i b e d  by K e r l l n g e r  ( 1 9 7 3 ) .  A d a p t a t i o n s  o f  a 
sem an t ic  d i f f e r e n t i a l  were  a d m i n i s t e r e d  t o  measure  a t t i t u d e s .  The 
Tennessee  S e l f  Concept  S c a le  was used  t o  measure  t e a c h e r  s e l f  c o n c e p t .  
A p p r o p r i a t e  J- t e a t s  were  c o n d u c te d  on each v a r i a b l e  to  d e t e r m in e  s i g n i ­
f i c a n c e .  N u l l  waa a c c e p t e d  o r  r e j e c t e d  a t  th e  .0 5  l e v e l  o f  s i g n i f i c a n c e -
R e s u l t s . F ind ings  a r e  a s  f o l l o w s :  (1) t h e r e  were  no s i g n i f i c a n t  d i f f e r ­
ences  in  t h e  expec ted  d i r e c t i o n  in  a t t i t u d e  s c o r e s  f o r  e i t h e r  t h e  e x p e r ­
i m e n ta l  or c o n t r o l  g roups  o f  t e a c h e r s  n r  o f  s t u d e n t s ;  (2) a l t h o u g h  t h e  
e x p e r i m e n t a l  group o f  t e a c h e r s  s c o r e d  h i g h e r  on e i g h t  o f  e l e v e n  s e l f -  
c o n c e p t  v a r i a b l e s ,  t h e  r e s u l t s  were n o t  s t a t i s t i c a l l y  d i f f e r e n t ;
(3) a l t h o u g h  on ly  one o f  t h i r t e e n  v a r i a b l e s  was s i g n i f i c a n t  when a t t i ­
tude  s c o r e s  o f  t e a c h e r s  r e p o r t i n g  r e g u l a r  s k i l l s  p r a c t i c e  w e re  compared  
t o  th o se  o f  o t h e r  t e a c h e r s ,  moat s c o r e s  were h i g h e r  fo r  t h e  e x p e r i m e n t a l  
g ro u p ;  (4) t h e r e  were  no s i g n i f i c a n t  d i f f e r e n c e s  in  t h e  e x p ec te d  d i r e c t i o n  
o f  s t u d e n t  a t t i t u d e  s c o r e s  b a ae d  on th e  d e g r e e  o f  t e a c h e r  s k i l l  p r a c t i c e ;  
(5) p a i r e d  a t t i t u d e  s c o r e s  on t h e  p o a t  t e s t a  and d e l a y e d  p o s t  t e s t a  
r e f l e c t e d  no s i g n i f i c a n t  d i f f e r e n c e s  among s t u d e n t s ,  bu t  f i v e  o f  t h i r t e e n  
a t t i t u d e  s c o r e s  o f  e x p e r i m e n t a l  g roup t e a c h e r s  were  s i g n i f i c a n t l y  h i g h e r  
on t h e  d e la y e d  m e as u re ;  and (6) a l t h o u g h  a l l  b u t  two s e l f - c o n c e p t  v a r i ­
a b l e s  o f  e x p e r i m e n t a l  g roup  t e a c h e r s  were  h i g h e r  on th e  d e la y e d  p o s t  
m easu re ,  none was s i g n i f i c a n t .
C o n c l u s i o n s . Based on th e  f i n d i n g s ,  i t  would a p p e a r  t h a t  w h i l e  c h a n g e  
in  a t t i t u d e  and s e l f  c o n c e p t  m ig h t  n o t  be  i r a n e d i a t e l y  a p p a r e n t ,  such  
change  m igh t  occur  in  t im e ,  p a r t i c u l a r l y  f o r  t e a c h e r s .  I t  would b e  
I n f e r r e d  t h a t  f o r  d e s i r e d  c h an g es  t o  t a k e  p l a c e ,  s u b j e c t s  must  f i r s t  
i n t e r n a l i z e  and use  t h e  s k i l l s  l e a r n e d .  A l th o u g h  s i g n i f i c a n c e  l e v e l s  
w e re  no t  o f t e n  r e a c h e d ,  t r e n d s  in  t h e  e x p e c t e d  d i r e c t i o n  f o r  t e a c h e r s  
i n d i c a t e  t h e  need f o r  f u r t h e r  s t u d y .  The l a c k  o f  s i g n i f i c a n c e  m igh t  
have been due to  a sm a l l  sample  s i z e  o r  t o  a l a c k  o f  p r e c i s i o n  i n  t h e  
m e asu r in g  i n s t r u m e n t s .  F u r t h e r  s t u d i e s  m ig h t  focus  on r e i n f o r c e m e n t ,  
i n c e n t i v e s ,  and t r a i n e r  e f f e c t i v e n e s s  a s  i m p o r t a n t  v a r i a b l e s  i n  an 
I n t e r p e r s o n a l  s k i l l s  t r a i n i n g  program.
STUDY OF TEACHER EFFECTIVENESS TRAINING 




A c c o u n t a b i l i t y  Is  one o f  the  most p r e s s in g  p ub l ic  demands 
p laced  upon e d u c a to r s  by s choo l  b o a rd s ,  community l e a d e r s ,  s t a t e  
boards  o f  e d u c a t i o n ,  and s t a t e  l e g i s l a t o r s .  Educators  are  cha rged  
w i th  c u t t i n g  th rough th e  many problems c o n t r i b u t i n g  to  s tudent  
d e f i c i e n c i e s  i n  m as te r ing  b a s i c  s k i l l s  and t o  s tu d e n t  apathy toward  
school ing .  In  some s t a t e s ,  i n c lu d in g  V i r g i n i a ,  i t  has been l e g a l l y  
mandated t h a t  a l l  t e a c h e r s  "humanize" i n s t r u c t i o n .  The b a s ic  p rem iss  
o f  such mandates i s  t h a t  f o r  t e a c h i n g - l e a r n i n g  p ro ce sses  to  work 
e f f e c t i v e l y ,  i t  Is  n e ce s sa ry  f o r  t e a c h e r s  t o  be e f f e c t i v e  in t h e  use 
o f  communication s k i l l s .  R a t h e r  than f o c u s in g  on c o n te n t ,  "humaniz ing"  
I n s t r u c t io n  r e s t s  b a s i c a l l y  on th e  a ssu m p t io n  t h a t  th e  q u a l i t y  o f  the  
t e s c h e r - l e a r n e r  r e l a t i o n s h i p s  I s  c r u c i a l  i f  t e a c h e r s  a r e  tc  be e f f e c ­
t i v e .  Since t e a c h e r s  o f t e n  compla in  t h a t  s tu d en t  problems t a k e  up a 
h i g h  pe rcen tage  o f  time t h a t  cou ld  be 11 t e a c h i n g - l e a r n i n g "  t ime,  i t  Is  
assigned t h a t  I f  c e r t a i n  s k i l l s  o r  methods could  be u t i l i z e d  by t e a c h e r s  
t o  reduce th e  problem a r e a s  w i t h  s t u d e n t s ,  t h e r e  would be more t im e  to  
te ac h .
An i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  program w ith  p a r t i c u l a r  emphs- 
s i s  on c o an u n ic a t lo n  s k i l l s  t o  enhance t h e  p u p i l - t e a c h e r  r e l a t i o n s h i p  
provides  one p o s s i b i l i t y  fo r  schoo ls  and school  systems to h e l p  t h e i r  
t e ach e rs  l e a r n  and improve t h e i r  I n t e r p e r s o n a l  sk i  11 a. There i s
2
3c o n s i d e r a b l e  su p p o r t  i n  th e  l i t e r a t u r e  fo r  t h e s e  k inds  o f  p ro g ram s  f o r  
m anagers ,  a d m i n i s t r a t o r s ,  s u p e r v i s o r s ,  and t e a c h e r s .  Such a p rogram 
Is  " T each e r  E f f e c t i v e n e s s  T r a i n i n g  ( T . E . T , ) , "  d e v e lo p ed  by Gordon and 
h f a  a s s o c i a t e s . ^
BACKGROUND OF THE STUDY
To p r o v id e  i t s  t e a c h e r s  w i th  t h e  knowledge o f  com m unica t ion  
s k i l l s  which might  be  used t o  Improve pu p 11- t e a c h e r  r e l a t i o n s h i p s ,  
thus  p r o v i d i n g  more t ime fo r  t e a c h e r s  t o  t e a c h  in  a more s u i t a b l e  
c l a s s ro o m  en v i ronm en t ,  t h e  N e w p o r t  News P u b l i c  School D i v i s i o n  c h o se  
a s  i t s  v e h i c l e  th e  T .E .T .  program. T e a ch e r s  o f  g rades  s i x  th r o u g h  
tw e lve  were g iv e n  t h e  o p p o r t u n i t y  to  v o l u n t e e r  t o  r e c e i v e  t h e  I n s t r u c ­
t i o n ,  Those who d id  so r e c e iv e d  t h i r t y - t h r e e  h o u r s  o f  t r a i n i n g  by 
members o f  t h e  p r o f e s s i o n a l  s t a f f  i n  Newport News who became l i c e n s e d  
t r a i n e r s .  In t h e  1976-1977 s choo l  y e a r ,  r o u g h l y  500 o f  1 ,500  t e a c h e r a  
and a d m i n i s t r a t o r s  comple ted  th e  program. At  t h e  b e g in n in g  o f  t h e  
1977-1976 sch o o l  y e a r ,  t e a c h e r s  a g a in  had t h e  o p p o r t u n i t y  to  v o l u n t e e r  
and they  had a cho ice  o f  p a r t i c i p a t i n g  in  e i t h e r  th e  f a l l  c y c l e  i n  
1977 o r  the  s p r i n g  c y c l e  in  1978.
PROGRAM EXPLANATION
Courses  were t a u g h t  by c e r t i f i e d  T .E .T .  I n s t r u c t o r s  who 
employed a v a r i e t y  o f  i n s t r u c t i o n a l  t e c h n i q u e s ,  i n c l u d i n g
Thomas Gordon, T .E .T ,  [ Teache r  E f f e c t i v e n e s s  T r a i n i n g  ] 
(New York; P e t e r  H, wyden, 1974).
Ar o l e - p l a y i n g ,  g roup  d i s c u s s i o n *  l e c t u r e s ,  a n a l y s i s  o f  p r e r e c o r d e d  
t a p e s ,  and  t h e  use  o f  workbooks and  r e q u i r e d  o u t s i d e  r e a d i n g  t o  e n a b l e  
t h e  p a r t i c i p a n t s  t o  l e a r n  c o n m u n ic a t lo n  s k i l l s ,  p r o b l e m - s o l v i n g  
t e c h n i q u e s ,  c o u n s e l i n g  s k i l l s ,  and  methods  f o r  c o n f l i c t  r e s o l u t i o n .  An 
im p o r t a n t  a ssu m p t io n  was made t h a t  t h e  p r o f e s s i o n a l  s t a f f  membera who 
s e rved  a s  i n s t r u c t o r s  were  e f f e c t i v e  in t h a t  r o l e .
B r o a d l y  s t a t e d  g o a l s  o f  t h e  p r o g r a m  w e r e ;
1, Each p a r t i c i p a n t  w i l l  u n d e r s t a n d  a h u m a n i s t i c  p h i l o s o ­
phy o f  e d u c a t i o n  and w i l l  l e a r n  t h e  s k i l l s  n e c e s s a r y  t o  implement  t h a t
p h i lo s o p h y  w h i l e  changing  h i s / h e r  s e l f - p e r c e p t i o n  a s  a t e a c h e r  and th e
p e r c e p t i o n  o f  th e  r o l e  o f  t h e  s t u d e n t  a s  a l e a r n e r ,
2,  Each p a r t i c i p a n t  w i l l  be  a b l e  t o  u s e  t h e  s k i l l  o f
e f f e c t i v e  c l a s s r o o m  c o u n s e l i n g ,
3 ,  Each p a r t i c i p a n t  w i l l  be  a b l e  t o  send c l e a r  m essag es  t o  
h i s / h e r  s t u d e n t s  a s  an a i d  i n  e s t a b l i s h i n g  c o n g ru e n c y ,
A. Each p a r t i c i p a n t  w i l l  be  a b l e  t o  use  " n o - l o a e "  s k i l l s  
o f  c o n f l i c t  r e s o l u t i o n .
5.  Each p a r t i c i p a n t  w i l l  be a b l e  t o  use  t h o s e  communica­
t i o n s  s k i l l s  which f o s t e r  s t u d e n t  i n q u i r y ,  e x p l o r a t i o n ,  and academ ic  
f reedom.
6. Each p a r t i c i p a n t  w i l l  be  a b l e  to  u s e  s k i l l s  which w i l l  
h e l p  a m e l i o r a t e  v a lu e  c o n f l i c t s .
Among t h e  e x p e c te d  r e s u l t s  w e re  an  i m p r o v e d  c l i m a t e  which h e l p s  t o  
f o s t e r  s t u d e n t  s e l f - e s t e e m  and s e l f - c o n f i d e n c e *  improved e m p s t h e t i c  
two-way com m unica t ion ,  m u tua l  r e s p e c t  b e tw ee n  s t u d e n t s  and  t e a c h e r s ,  
and harmonious  r e s o l u t i o n  o f  c o n f l i c t s  w i t h o u t  t h e  t e a c h e r  b e i n g
5e i t h e r  o v e r l y  a u t h o r i t a r i a n  or pe rm !sa lv e .
While acknowledging th a t  i t  i s  e a s i e r  for most t e a c h e r s  t o  
a c c e p t  new methods fo r  modifying s t u d e n t s  o r  t h e  c la s s room  environment 
than to  moke e f f o r t s  to  make changes in them se lves ,  Cordon s t a t e d  t h a t
e e l f - m o d i f i c a t i o n  I s  the  only method over which the  t e a c h e r  h a s  s o l e
2c o n t r o l ,  he a l s o  po in ted  out t h a t  modify ing  the  s e l f  i s  no t  ae
d i f f i c u l t  o r  as t h r e a t e n i n g  as many t e a c h e r s  seem t o  t h i n k ,  end t h a t
t e a c h e r s  make s i g n i f i c a n t  changes in  themselves  d u r in g  the  T . £ ,T .
3
c o u r s e .  Teacher messages to  s t u d e n t s  which Judge, c r i t i c i z e ,  show
d is a g r e e m e n t  ° r  blame tend to make s t u d e n t s  f e e l  s t u p i d ,  in a d e q u a t e ,
i n f e r i o r ,  unworthy, or bad.  Since th e se  e v a l u a t i o n s  and judgments  a r e
o f t e n  made by t h e i r  p a r e n t s  and t e a c h e r s ,  t h e  most s i g n i f i c a n t  a d u l t s
in  t h e i r  U v e a ,  to  a l a r g e  extent t h e  s e l f - c o n c e p t s  o f  s tu d e n t *  a r e
4
shaped a c c o r d i n g l y .  Negative e v a l u a t i v e  s t a t e m e n t s  c h i p  away a t  
s t u d e n t  s e l f - e s t e e m  and may a lso  r e s u l t  In r e t a l i a t i o n  which th e  a d u l t  
does not u n d e r s t a n d .  Other forms o f  n e g a t i v e  e v a l u a t i o n  and c r i t i c i s m  
which can a l s o  h ave  d e v a s t a t i n g  e f f e c t  on th e  s e l f ' i m a g e s  of s t u d e n t s  
a r e  n a m e - c a l l i n g ,  s t e r e o t y p i n g ,  and r i d i c u l i n g ,
STATEMENT OF THE PROBLEM
The s p e c i f i c  d i r e c t i o n  o f  t h e  s tudy  was to e x p l o r e  the  a r e a s  o f  
a t t i t u d e  change and se l f -c o n ce p t  change .  When one t a l k s  about
2
Gordon, T . E . T . , p. 301, 
^ I b i d , , p ,  302,
* I b i d , ,  p .  B3,
6p e r c e p t u a l  c h a n g e s ,  e s t a b l i s h i n g  congruency, u s in g  " n o - l o s e "  s k i l l s ,  
f o s t e r i n g  open c la s s ro o m  c l i m a t e s ,  and Improving e m p a th e t l c  two-way 
c o a m u n l c a t i o n ,  c e r t a i n  a t t i t u d e  changes toward c e r t a i n  " s o u r c e s "  o r  
c o n c e p t s  a r e  I m p l i e d ,  S ince  t h e  p a r t i c i p a n t s  undergo ing  t h e  T .E .T ,  
t r a i n i n g  a r e  t e a c h e r s ,  they  h o l d  the  key to  f a c i l i t a t i n g  a t t i t u d e  
c h a n g e s  In th e m s e lv e s  and In t h e i r  s t u d e n t s .  I f  t e a c h e r s  a t e  s u c c e s s ­
f u l ,  s t u d e n t  a t t i t u d e s  toward t h e  t e a c h e r  and o t h e r  c la s s room  s o u rc e s  
m ig h t  a l s o  be e x p e c t e d  t o  change .
S e l f - c o n c e p t  or s e l f - e s t e e m  change has  been e x p l i c i t l y  H a t e d  
a s  a n  expec ted  outcome o f  T .E .T ,  f o r  bo th  th e  t e a c h e r s  and t h e i r  s t u ­
d e n t s .  An a s su m p t io n  might be  t h a t  su cc e s s  in  t h i s  a rea  would be 
d e p en d en t  t o  some e x t e n t  on t h e  mutual  dependence  and mutua l r e i n f o r c e ­
ment i m p l i c i t  i n  a p o s i t i v e  s t u d e n t - t e a c h e r  r e l a t i o n s h i p .
R eg a rd in g  th e  e f f e c t i v e n e s s  o f  i n t e r p e r s o n a l  s k i l l s  t r a i n i n g ,  
two b a s i c  q u e s t i o n s  might  be  asked  :
1,  w i l l  i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  have  an e f f e c t  on 
a t t i t u d e s  o f  t e a c h e r s  and t h e i r  s t u d e n t s  t o w a r d  c e r t a i n  concep ts  
r e l a t e d  to  t h e  c l a s s ro o m  environment th e y  s h a r e ;  and
2.  w i l l  in ter p e r so n a l  s k i l l s  t r a in in g  bring about changes  
i n  s e l f “Concept o f  t e a c h e rs ,  which may have Im pl ica t ions  for  t h e i r  
students?
A r e l a t e d  q u e s t i o n  which m ig h t  be  exp lo red  i s ,  what would be  t h e  
" s t a y i n g  power" o v e r  a p e r io d  o f  t ime o f  changes  which might  i n i t i a l l y  
be  no ted?  These  q u e s t i o n s  c l e a r l y  I n d i c a t e  acme p o s s i b l e  h y p o th e se s  
which w i l l  be  d i s c u s s e d  l a t e r .
7SIGNIFICANCE OF THE STUDY
D e s c r i b i n g  t h e  " p r o g r e s s l v e "  movement , i n  1938 Dewey w r o t e ,
h . , I t  seems more In a cc o rd  w i t h  th e  d e m o c r a t i c  i d e a l  t o  
which o u r  p e o p le  i s  [ s i c  ] commit ted  th a n  do t h e  p r o c e d u r e s  o f  
t h e  t r a d i t i o n a l  s c h o o l ,  s i n c e  t h e  l a t t e r  have  S o  much o f  t h e  
a u t o c r a t i c  a b o u t  them. A n o th e r  t h i n g  which  has  c o n t r i b u t e d  t o  
i t s  f a v o r a b l e  r e c e p t i o n  l a  t h a t  I t s  methods  a r e  humane In  com­
p a r i s o n  w i t h  t h e  h a r s h n e s s  so o f t e n  a t t e n d i n g  t h e  p o l i c i e s  o f  
t h e  t r a d i t i o n a l  s c h o o l . ^
In  f u r t h e r  c l a r i f i c a t i o n  o f  t h i s  v i e w ,  Dewey posed a r h e t o r i c a l  
q u e s t i o n :
, , . Can we f i n d  a n y  r e a s o n  t h a t  does  n o t  u l t i m a t e l y  come 
down t o  t h e  b e l i e f  t h a t  d e m o c r a t i c  s o c i a l  a r r a n g e m e n t s  p romote  a 
b e t t e r  q u a l i t y  o f  human e x p e r i e n c e ,  one  which i s  more w i d e l y  
a c c e s s i b l e  and e n j o y e d ,  t h a n  do n o n -d e m o c ra t i c  and  a n t i - d e m o c r a t l c  
forms o f  s o c i a l  l ife?**
In  r e v i e w i n g  Dewey’ s c r i t i q u e  o f  p u b l i c  e d u c a t i o n  i n  th e  U n i ted  
S t a t e s  In t h e  l a t e  1890s ,  H a n d l in  w r o t e ,  " ,  . . The e s t a b l i s h m e n t  o f  
v o l u n t a r y  p a t t e r n s  o f  o h e d l e n c e  not o n ly  f a c i l i t a t e d  th e  t e a c h e r ’ s t a s k ;  
i t  a l s o  em p h as ized  t h a t  which  was moat I m p o r tan t  in  e d u c a t i o n - - i t s  
m o ra l  p u r p o s e . " ^  Among o t h e r  su b se q u e n t  deve lopm en ta  In t h e  " p r o g r e s s i v e "  
movement was th e  t r e n d  toward  g r e a t e r  " e x p r e s s i o n  and c u l t i v a t i o n  o f
g
i n d i v i d u a  11t y . "
R e l a t e d  t o  t h e s e  c o n c e p t s  e spoused  by Dewey, T .E .T .  employs  a s
John  Dewey, E x p e r i e n c e  and E d u c a t io n  (N*w York: M acm i l lan  C o . ,  
1 9 3 8 ) ,  p .  24.
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I b i d . ,  p .  25.
^Oacar  H a n d l l n ,  John  Dewey’ s C h a l l e n g e  to  E d u c a t i o n  ( W e s t p o r t ,  
C o n n e c t i c u t :  Greenwood P r e s s ,  1959) ,  p .  45 .
^ I b i d . ,  p. 4 8 ,
aone o f  i t s  c e n t r a l  th em es  th e  d e s i r a b i l i t y  of h e lp in g  I n d i v i d u a l s
s t r i v e  t o  become " s e l f - a c t u a l i z e d "  a s  d e s c r i b e d  by Maslov and o th e r
p s y c h o l o g i s t s .  R e j e c t i n g  th e  d e f i n i t i o n  of m o t iv a t io n  baaed  upon
c o n c e p t s  o f  e q u i l i b r i u m ,  h o m e o s t a s i s , o r  d r iv e  r e d u c t i o n ,  Maslov
o f f e r e d  t h a t  human m o t i v a t i o n  I s  r e l a t e d  to  an in h e r e n t  tendency t o
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growth and s e l f - p e r f e c t i o n ,  Maslov conce ived  o f  human m o t iv a t io n  
a s  f u n c t i o n i n g  a lo n g  a h i e r a r c h y  o f  n e e d s , Since man's " i n h e r e n t  
t e n d e n c y ” I s  to  growth a n d  s e l f - p e r f e c t i o n ,  h i s  u l t i m a t e  goa l  in 
t h i s  need  a ^ h i e r a r c h y  t h e o r y  la  s e l f - a c t u a l i z a t i o n .  Accord ing to  the  
t h e o r y ,  each  lower o r d e r  Head, In t u r n ,  must be s u b s t a n t i a l l y  s a t i s ­
f i e d  b e f o r e  t h e  next need  on th e  h i e r a r c h y  becomes a m o t iv a t in g  
f a c t o r ,  ^  A key p o i n t  o f  t h e  t h e o r y ,  r e l a t e d  to  t h i s  s t u d y ,  Is t h a t  
th e  g ro w th  o f  p e r s o n a l i t y  i s  d i r e c t i o n a l ,  always ev o lv in g ,  and u n d e r ­
g o in g  c h a n g e . ^  T h i s  seems to  su g g es t  t h a t  to  a deg ree ,  by h e lp in g  
i n d i v i d u a l s  meet t h e i r  p r im a ry  n e ed s ,  ed u ca to r s  can a s s i s t  them in  
t h e i r  p u r s u i t  o f  s e l f - a c t u a l i z a t i o n .
R o g e r s '  t h e o r y  o f  p e r s o n a l i t y  c e n t e r s  around the  development 
o f  t h e  c o n c e p t  o f  s e l f .  He w ro te ,  IT. . . the  most im press ive  f a c t
abou t  t h e  i n d i v i d u a l  human be ing  seems t o  be h i s  d i r e c t i o n a l  tendency
12toward w h o l e n e s s , "  F r i c k  r e p o r t e d  t h a t  convincing  e v id en c e  o f  
R og er s '  t h e s i s  c o n c e r n i n g  th e  s e l f - c o n s i s t e n t  s t r i v i n g s  o f  the  p e r s o n ­
a l i t y  h a s  been o b t a i n e d  i n  the  o b s e r v a t i o n  o f  c l i e n t s  undergoing
9
W i l l a r d  B. F r i c k ,  Humanis t ic  Psychology (Columbus, Ohio: 
C h a r l e s  E. M e r r i l l  P u b l i s h i n g  C o . ,  1971) ,  p.  l51 .
10 l b l d . ,  p.  145 .
U l b i d , ,  p,  146 .
12C a r l  R, R o g e r s ,  "The A c t u a l i z i n g  Tendency In R e l a t i o n  to  
‘M o t iv e s '  and to  C o n s c i o u s n e s s Nebraska  Symposium on M o t i v a t i o n , XI,  
ed .  M a r s h a l l  R. J o n e s  ( L i n c o l n ,  N eb rask a :  U n iv e r s i ty  o f  Nebraska P r e s s ,  
1963),  4 .
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13p s y c h o t h e r a p y .  In  t h e  c o u r s e  o f  t h e i r  t h e r a p y ,  many e r r a t i c  changes  
and s h i f t i n g  c h a r a c t e r i s t i c s  in th e  p e r s o n a l i t y  were no ted  a a c l i e n t s  
exp lo red  s i g n i f i c a n t  d im ens ions  o f  t h e  s e l f  end s t r u g g l e d  t o  r e c o n ­
s t r u c t  v a r i o u s  a s p e c t s  o f  t h e i r  e x p e r i e n c e .  Rogers ,  l i k e  Ha s low,  aaw 
t h e  " s e l f - a c t u a l i z l n g "  t e n d e n c y  o f  man as t h e  so v e re ig n  m o t iv e ,  
encompassing a l l  o t h e r  d i s c r e t e  m o t iv e s  o r  d r i v e s . ^  However,  u n l ik e  
Maslov, Rogers d i d  not s e e  f i t  to  emphasize  any  s o r t  o f  " h i e r a r c h y , "  
b u t  i n s t e a d ,  s t r e s s e d  t h e  need  o f  t h e  I n d i v i d u a l  to  m a i n t a i n  an
i n t e r n a l  o r d e r  a n d  c o n s i s t e n c y  of t h e  s e l f  a n d  ach ieve  a  s t a t e  o f
1 5congruence^ o r  an  a c c u r a t e  match ing  o f  e x p e r i e n c e  and a w a re n e s s .
T r a n s l a t i n g  h i s  t h e o r y  o f  p e r s o n a l i t y  I n t o  o p e r a t i o n a l  te rm s ,
Rogers su g g es te d  a p la n  f o r  b r i n g i n g  about  a s e l f - d i r e c t e d  change  in
16
an e d u c a t i o n a l  sys tem .  T h i s  p lan  c o n s i s t s  o f  implementing an o rgan­
ized  "group  e x p e r i e n c e "  f o r  t o p  a d m i n i s t r a t o r s ,  fo llowed by s i m i l a r  
"group e x p e r i e n c e s , "  workshops  or e n c o u n t e r  g ro u p s ,  f o r  f a c u l t y  members 
who wish t o  become so i n v o l v e d .  T h i s  l a t t e r  s u g g e s t i o n ,  v o l u n t a r y  
invo lvem en t ,  was i n c lu d e d  a s  a means o f  a l l o w i n g  i n d i v i d u a l s  t o  choose 
when and i f  th e y  were  w i l l i n g  to  " r i s k "  th e m se lv e s  in  a g roup  s e t t i n g  
(diich would i n v o lv e  s c e r t a i n  amount o f  r e v e a l i n g  of f e e l i n g s -  Although 
n o t  every f a c u l t y  member m ig h t  see  f i t  to  become an a c t i v e  p a r t i c i p a n t ,  
Rogers f e l t  t h a t  i t  i s  q u i t e  s u f f i c i e n t  t h a t  any  p a r t i c i p a n t  w i l l  have 
p e e r s  w i th  whom he o r  she can  s h a r e  e x p e r i e n c e s  growing ou t  o f  t h e
13F r i c k ,  H um an is t ic  P s y c h o lo g y , p.  154.
l 4 l b l d . ,  p.  156,
I 5I b i d , ,  p .  154,
16
C a r l  R. R o g er s ,  Freedom to  Learn  (Columbus, Ohio: C h a r l e s  E, 
M e r r i l l  P u b l i s h i n g  C o . ,  1 9 6 9 ) ,  p.  311.
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i n t e n s i v e  workshop .  A l s o ,  s i n c e  many o f  t h e  t e a c h e r s f s u p e r i o r s  w i l l  
a l s o  have  had th e  e x p e r i e n c e  o f  such a workshop ,  t h e  f a c u l t y  member 
w i l l  be  go ing  back I n t o  a s ch o o l  e n v i ro n m e n t  which w i l l  be  e s s e n t i a l l y  
r e s p o n s i v e  t o  any c h an g es  In  h i s  b e h a v i o r ,  a t t i t u d e s ,  p u r p o s e s ,  and 
r e l a t i o n s h i p s , ^  W hatever  changes  w h ich  a r e  s ee n  a s  d e s i r a b l e  by t h e  
p a r t i c i p a n t  might b e  more l i k e l y  t o  be  Implemented in  p r a c t i c e  b ecause  
t h e y  a r e  s e l f - c h o s e n .
Among th e  p e r s o n a l  outcomes  f o r  th e  t e a c h e r  a f t e r  u n d e rg o in g  
t h e  “ group  e x p e r i e n c e , * 1 R o g ers  o f f e r e d  th e  f o l l o w i n g ,  which " .  . , seem 
s u p p o r t e d  by experience**'':
The t e a c h e r - -
a .  w i l l  be  more a b l e  to  l i s t e n  to  s t u d e n t s ,  e s p e ­
c i a l l y  to  t h e  f e e l i n g s  o f  s t u d e n t s ;
b .  w i l l  be  b e t t e r  a b l e  to  a c c e p t  t h e  i n n o v a t i v e ,  
c h a l l e n g i n g ,  " t r o u b l e s o m e c r e a t i v e  i d e a s  which emerge In s t u d e n t s ,  
r a t h e r  than  r e a c t i n g  t o  t h o s e  t h r e a t s  by  i n s i s t i n g  on c o n f o r m i t y ;
c .  w i l l  t e n d  t o  pay a s  much a t t e n t i o n  to  t h l a  r e l a ­
t i o n s h i p  w i t h  b i s  s t u d e n t s  an t o  t h e  c o n t e n t  m a t e r i a l  o f  th e  c o u r s e ;
d .  w i l l  be  more l i k e l y  to  work  out i n t e r p e r s o n a l  
f r i c t i o n s  and p rob lem s  w i t h  s t u d e n t s ,  r a t h e r  t h a n  d e a l i n g  w i t h  such
I s s u e s  in  a d i s c i p l i n a r y  o r  p u n i t i v e  manner ;  and
e .  w i l l  d e v e lo p  a m ore  e q u a l l t a r l a n  a tm o s p h e re  in  th e  
c l a s s r o o m ,  c o n d u c iv e  t o  s p o n t a n e i t y ,  t o  c r e a t i v e  t h i n k i n g ,  t o
RogeTB, Freedom t o  L e a r n , p .  312.
Independent: and s e l f - d i r e c t e d  work.
R o g e r s ’ p la n  fo r  Implementing  s e l f - d i r e c t e d  change in  an e d u c a t i o n a l  
system a l s o  extended to  an i n t e n s i v e  ‘'group e x p e r i e n c e "  fo r  a c l a s s  o f  
s tu d e n t s*  While no t  e x p ec t in g  t h a t  more t h a n  a sm al l  f r a c t i o n  o f  
c l a s s e s  could  be a f f o r d e d  t h i s  ty p e  o f  " g ro u p  e x p e r i e n c e , "  t h e  e f f e c t  
upon s t u d e n t s  in  t h o s e  c l a s s e s  was p r e d i c t e d ,  as f o l l o w s :
The s t u d e n t - '
a ,  w i l l  f e e l  more f r ee  t o  e x p r e s s  bo th  p o s i t i v e  and 
n e g a t i v e  f e e l in g s  i n  c l a s s  toward  o th e r  s t u d e n t s ,  toward  th e  t e a c h e r s ,  
and toward c o n ten t  m a t e r i a l ;
b.  w i l l  tend t o  work th rough  t h o s e  f e e l i n g s  toward a 
r e a l i s t i c  r e l a t i o n s h i p ,  in s t e a d  o f  b u ry in g  them u n t i l  they  a r e  e x p l o s i v e
c* w i l l  have more energy  t o  d e v o te  t o  l e a r n i n g ,  b e c a u s e  
he w i l l  have l e s s  f e a r  of c o n t i n u a l  e v a l u a t i o n  and p u n i s h m e n t ;
A,  w i l l  d i s c o v e r  he has  a r e s p o n s i b i l i t y  f o r  h i s  own 
Learn ing ,  as he becomes more o f  a p a r t i c i p a n t  in  th e  g roup l e a r n i n g  
p r o c e s s ;
e* w i l l  f e e l  f r e e  to  t a k e  o f f  on e x c i t i n g  avenues  o f
l e a r n i n g ,  with more a s s u r a n c e  t h a t  h i s  t e a c h e r  w i l l  u n d e r s t a n d ;
f* w i l l  f ind  t h a t  both h i s  awe o f  a u t h o r i t y  and h i s
r e b e l l i o n  a g a in s t  a u t h o r i t y  d i m i n i s h ,  as he  d i s c o v e r s  t e a c h e r s  and 
a d m i n i s t r a t o r s  to  be f a l l i b l e  human b e in g s ,  r e l a t i n g  i n  im p e r fe c t  ways 
to  s t u d e n t s ;  and
g. w i l l  f ind t h a t  t h e  l e a r n i n g  p r o c e s s  e n ab le s  him t o
Rogers,  Freedom to  t e a m ,  p* 312,
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g r a p p l e  d i r e c t l y  and p e r s o n a l l y  w i th  th e  p roblem o f  t h e  mean ing  o f  h i s
Rogers  p l a c e d  a heavy r e s p o n s i b i l i t y  upon t h e  t e a c h e r  i n  f a c i l i t a t i n g  
l e a r n i n g ,  as seen  in t h e s e  g u i d e l i n e s ;
. . . 1, The f a c i l i t a t o r  has  much t o  do w i t h  s e t t i n g  th e
i n i t i a l  mood or c l i m a t e  o f  th e  group o r  c l a s s  e x p e r i e n c e .
2 The f a c i l i t a t o r  h e l p s  t o  e l i c i t  and c l a r i f y  t h e  p u r p o s e s  
o f  t h e  I n d i v i d u a l s  i n  th e  c l a s s  as w e l l  as t h e  more  g e n e r a l  p u r ­
p o s e s  o f  t h e  g roup .
3.  He r e l i e s  upon th e  d e s i r e  o f  e ac h  s t u d e n t  to  Implement 
t h o s e  p u rp o se s  which have  meaning f o r  h im, a s  t h e  m o t i v a t i o n a l  
f o r c e  beh ind  s i g n i f i c a n t  l e a r n i n g .
4 .  He e ndeavors  t o  o r g a n i z e  and make e a s i l y  a v a i l a b l e  t h e  
w i d e s t  p o s s i b l e  r a n g e  o f  r e s o u r c e s  f o r  l e a r n i n g .
5. He r e g a r d s  h i m s e l f  a s  a f l e x i b l e  sou rce  t o  be  u t i l i z e d  by 
th e  g roup .
6.  In r e s p o n d in g  t o  e x p r e s s i o n s  In  th e  c l a s s r o o m  g ro u p ,  h e  
a c c e p t s  b o th  th e  I n t e l l e c t u a l  c o n t e n t  and  th e  e m o t i o n a l i z e d  a t t i ­
t u d e s ,  en d eav o r in g  t o  g i v e  each a s p e c t  t h e  a p p r o x i m a t e  d e g r e e  o f  
em phas is  which i t  h a s  f o r  th e  i n d i v i d u a l  o r  g r o u p .
7.  As th e  a c c e p t a n t  c l a s s ro o m  c l i m a t e  becomes e s t a b l i s h e d ,  
th e  f a c i l i t a t o r  i s  a b l e  i n c r e a s i n g l y  t o  become a p a r t i c i p a n t  
l e a r n e r ,  a member o f  t h e  g roup ,  e x p r e s s i n g  h i s  v iew s  a s  t h o s e  o f  
one i n d i v i d u a l  o n ly .
3 .  He t a k e s  t h e  i n i t i a t i v e  i n  s h a r i n g  h i m s e l f  w i t h  th e  g r o u p - -  
h l s  f e e l i n g s  a s  w e l l  a s  h i s  t h o u g h t s - - i n  ways w hich  do n o t  demand 
o r  impose b u t  r e p r e s e n t  s im ply  s p e r s o n a l  s h a r i n g  which s t u d e n t s  
may take  o r  l e a v e .
9,  Throughout t h e  c l a s s ro o m  e x p e r i e n c e ,  h e  r e m a in s  a l e r t  t o  
t h e  e x p r e s s i o n s  i n d i c a t i v e  o f  deep o r  s t r o n g  f e e l i n g s .
10.  In h i s  f u n c t i o n i n g  a s  a f a c i l i t a t o r  o f  l e a r n i n g ,  th e  
l e a d e r  endeavors  t o  r e c o g n i z e  and a c c e p t  h i s  own l i m i t a t i o n s .
Many o f  R o g e r s 1 t h e o r i e s  u n d e r l i e  t h e  T .E .T .  p rog ram  which was 
examined in  t h e  s tudy  d e s c r i b e d  in  t h i s  r e p o r t  and p r o v i d e  a d d i t i o n a l  
s u p p o r t  t o  the  v a l u e  o f  t r a i n i n g  programs which s t r e s s  I n t e r p e r s o n a l  
com m unica t ions .  C o n s i d e r i n g  th e  coa t  o f  im p le m e n t in g  such p rogram s  in
19Rogers ,  Freedom t o  l e a r n , pp. 3 1 3 -1 4 ,
20 I b i d . ,  pp.  1 6 4 -66 .
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a s c h o o l  s y s te m  end t h e  w i d e s p r e a d  I m p l i c a t i o n s  i f  t h e  outcomes  
a p p r o a c h  t h o s e  which a r e  d e a i r e d ,  t h e  s i g n i f i c a n c e  o f  t h e  s t u d y  can be 
r e a d i l y  s e e n .  More s p e c i f l c a l l y , i f  i t  can be  shown t h a t  i n t e r p e r s o n a l  
s k i l l s  t r a i n i n g  f o r  t e a c h e r s  has  s s i g n i f i c a n t  e f f e c t  upon th e  s e l f -  
c o n c e p t  o f  t h o s e  who t a k e  t h e  c o u r s e  and upon t e a c h e r  a t t i t u d e s  a b o u t  
s t u d e n t s  and  t h e  c l a s s r o o m  e n v i ro n m e n t  t h e y  s h a r e ,  a s  w e l l  a s  an e f f e c t  
upon a t t i t u d e s  o f  s t u d e n t s  a b o u t  t b e i r  c l a s s r o o m  e n v i ro n m e n t ,  t h e  worth  
o f  t h e  p rogram can b e  a s c e r t a i n e d .
DEFINITION OF TERMS
T h e  f o l l o w i n g  d e f i n i t i o n s  a n d  c o n c e p t s  w e r e  u s e d ;
A, A t t i t u d e s ‘-~The c o n c e p t  o f  a t t i t u d e s ,  as used  i n  th e  s tu d y  
a s  a d e p e n d e n t  v a r i a b l e ,  r e f e r s  t o  t h o s e  o p i n i o n s ,  Judgm ents ,  o r  e v a l ­
u a t i o n s  one h o l d s  f o r  a s p e c i f i c a l l y  named o b j e c t  o r  c o n c e p t .
S u b j e c t s  were  a sk ed  t o  r e f l e c t  on a m e a s u r i n g  in s t r u m e n t  t h e i r  a t t i ­
t u d e s  toward  c e r t a i n  c o n c e p t s .  T h u s ,  ' ' a t t i t u d e s , "  a s  u s e d  In  t h e  
s t u d y ,  were  d e f i n e d  i n  t e rm s  o f  r e s p o n s e s  t o  a s em a n t ic  d i f f e r e n t i a l .  
A l th o u g h  many d e f i n i t i o n s  o f  a t t i t u d e s  e x i s t ,  no t  a l l  o f  them com pa t ­
i b l e  w i t h  o t h e r s ,  p e r h a p s  A l l p o r t ' s  d e f i n i t i o n  cou ld  be  c o n s i d e r e d  
h i g h l y  i n f l u e n t i a l :
. , . An a t t i t u d e  i s  a m e n t a l  and n e u r a l  s t a t e  o f  r e a d i n e s s ,  
o r g a n i s e d  th ro u g h  e x p e r i e n c e ,  e x e r t i n g  a d i r e c t i v e  o r  dynamic  
i n f l u e n c e  upon t h e  I n d i v i d u a l ' s  r e s p o n s e  t o  a l l  o b j e c t s  and 
s i t u a t i o n s  w i t h  which I t  l a  r e l a t e d .
21 H. T r l a n d i s ,  A l f l t y d g  j f ld  A t t i t u d e  Change (New York:  John  
W i le y  and S o n s ,  I n c , ,  1971) ,  p .  2 ,  c i t i n g  C. A L l p o r t ,  " A t t i t u d e s , "  
Handbook o f  S o c i a l  P s y c h o lo g y .  ed .  C. M urch ison  ( W o r c e s t e r ,  
M a s s a c h u s e t t s ;  C l a r k  U n i v e r s i t y  F r e a s ,  1935) ,  pp.  798-B44.
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Tr land  la  sugges ted  t h a t  tv o  themes a r e  common 
t o  most d e f i n i t i o n s  o f  a t t i t u d e ;
I* an a t t i t u d e  i s  a p r e d i s p o s i t i o n  t o  r e spond ;  and
2. an a t t i t u d e  i s  r e p r e s e n t e d  by c o n s i s t e n c i e s  i n  th e
22re sp o n se s  o f  i n d i v i d u a l s  to  s o c i a l  s i t u a t i o n s „
B. I n t e r p e r s o n a l  R e l a t i o n s —A key o b j e c t i v e  o f  i n t e r p e r s o n a l  
s k i l l s  t r a i n i n g  i s  t o  improve i n t e r p e r s o n a l  r e l a t i o n s h i p s  p r i m a r i l y  
th rough  improved com m unica t ions , Through the  m a s t e r i n g  o f  s k i l l s  
which enhance th e  q u a l i t y  o f  I n t e r p e r s o n a l  r e l a t i o n s h i p s ,  i t  i s  a n t i c ­
i p a t e d  t h a t  the  l e a r n i n g  environment w i l l  be p o s i t i v e l y  a f f e c t e d  by 
the  t e a c h e r .  Because man Is  a s o c i a l  an imal ,  i t  has  been s a i d  t h a t
most o f  h i s  h a p p in e s s  and f u l f i l l m e n t  r e s t s  upon h i e  a b i l i t y  t o  r e l a t e
23e f f e c t i v e l y  to  o t h e r  humans. In a d d i t i o n ,  t h e  f o u n d a t io n s  o f  a l l  
c i v i l i z a t i o n s  r e s t  upon man's a b i l i t y  t o  co o p e ra te  w i th  o t h e r  humans 
and t o  c o o r d in a t e  h i s  a c t i o n s  with  t h e i r s .  In t h a t  we must work 
e f f e c t i v e l y  with  o t h e r  people  in  o r d e r  to  engage i n  our v o c a t i o n s  and 
a v o c a t io n s  c o m p e t e n t ly ,  we might conc lude  t h a t  we a r e  dependen t  upon 
o th e r  peop le  for much o f  our p e r s o n a l  happ iness  and f u l f i l l m e n t .
C. S e l f - C o n c e p t —S d f  theo ry  ho lds  t h a t  t h e  s e l f  c o n c e p t  i s  
the  frame o f  r e f e r e n c e  th rough  which th e  i n d i v i d u a l  i n t e r a c t s  w i t h  h i s  
w or ld ;  I t  summarises a l l  t h a t  he Is  and may be a su p ra m o d e r a to r  o f  h i s
22 T r l f tn d l s ,  A t t i t u d e  and A t t i t u d e  Chanfle .  p p „ 6*7.
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David tf. J o h n s o n ,  Rcaching Out (Englewood C l i f f s ,  New J e r s e y ;  
P r e n t i c e - H a l l ,  1972),  p .  1,
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24f u n c t i o n i n g .  Accord ing  t o  C o o p e r sm l th , " t h e  s e l f 1' i s  an  a b s t r a c t i o n  
t h a t  an i n d i v i d u a l  d ev e lo p s  abou t  t h e  a t t r i b u t e s ,  c a p a c i t i e s ,  o b j e c t s ,  
and a c t i v i t i e s  which he p o s s e s s e s  and  p u r s u e s .  T h i s  a b s t r a c t i o n  l a  
r e p r e s e n t e d  by t h e  symbol "m e ,"  which i s  a p e r s o n ’ s idea  o f  h i m s e l f  to  
h i m s e l f ^
I m p o r t a n t  t o  th e  s tu d y  was t h e  t h e o r y  t h a t  
s e l f  co n ce p t  i s  a d e t e r m i n a n t  o f  human h e h a v l c r .  P e r c e p t u a l  p s y c h o l ­
ogy now a c c e p t s  t h e  idea t h a t  t h e  f e e l i n g s  and  b e l i e f s  one h o l d s  abou t
o n e s e l f  m o t i v a t e  o n e ' s  c o n d u c t :  t h e  a n t e c e d e n t  f o r  i n d i v i d u a l  r e s p o n -
26seB Is th e  s e l f  concept .
O t h e r  c o n s i d e r a t i o n s  o f  t h e  s e l f  and s e l f  
concep t  were  i n c l u d e d  l a t e r  in  t h e  s t u d y .  F o r  p u r p o s e s  o f  t h e  s t u d y ,  
t h e  v a r i a b l e  " s e l f  concep t"  was d e f i n e d  by  t h e  m easu re s  d e te r m in e d  
th rough  t h e  "Tennessee  S e l f  Concept S c a l e , "
D. T e a ch e r  E f f e c t i v e n e s s  T r a i n i n g  ( T , E . T . ) - - T . E . T ,  i s  th e  
name of t h e  t h i r t y - h o u r  t r a i n i n g  c o u r s e ,  d e s i g n e d  in  1966 by Gordon 
and a s s o c i a t e s ,  which  o f f e r s  a v a r i e t y  o f  s k i l l s  and methods to  a s s i s t  
t e a c h e r s  i n  improving t h e i r  i n t e r p e r s o n a l  r e l a t i o n s h i p s .
24W il l i a m  H, F i t t s  and  o t h e r s ,  The S e l f  Concept  and S e l f -  
A c t u a l i z a t i o n . Dede W al lace  C e n t e r  Monograph Ho, 3 ( N a s h v i l l e ,  
T ennessee :  C o u n se lo r  R ec o rd in g s  and T e a t s ,  1 9 7 2 ) ,  pp.  2 -3 .
25 S. Cooper sm i th ,  The A n te c e d e n t s  o f  S e l f  Es teem (San 
F r a n c i s c o ,  C a l i f o r n i a :  Freemond, 1967) ,  p.  20.
26
W. D, LaBenne and B, G reene ,  E d u c a t i o n a l  I m p l i c a t i o n s  o f  
S e l f  Concept  Theory  ( P a c i f i c  P a l i s a d e s ,  C a l i f o r n i a :  Goodyear 
P u b l i s h i n g  Co*, 1969),  p ,  2.
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HYPOTHESES
Drawing f rom t h e  b ackg round  o f  p r e v i o u s  r e s e a r c h  s t u d i e s ,  
and c o n s i d e r i n g  t h e  p a r t i c u l a r  need  f o r  a s t u d y  o f  t h i s  ty p e  on a 
c u r r e n t  p rogram  in  p r o g r e s s  i n  Newport  News P u b l i c  S c h o o l s ,  s e v e r a l  
h y p o th e s e s  were  f o r m u l a t e d  a s  d e s c r i b e d .
H y p o th e s i s  1
T h e re  wiLL be  s s i g n i f i c a n t  d i f f e r e n c e  in  a t t i t u d e  s c o r e s  o f  
a group o f  v o l u n t e e r  t e a c h e r s ,  a f t e r  u n d e r g o in g  T * E ,T . ,  compared to  
th o s e  o f  a g roup  o f  v o l u n t e e r  t e a c h e r s  who have  n o t  y e t  u n d e rg o n e  th e  
t r a i n i n g  b u t  p l a n  t o  do  so .
H y p o th e s i s  2
T h e re  w i l l  be a s i g n i f i c a n t  d i f f e r e n c e  In a t t i t u d e  s c o r e s  o f  a 
random sample o f  s t u d e n t s  in  s econd  o r  t h i r d  p e r i o d  c l a s s e s  o f  t e a c h e r s  
who have  unde rgone  T »E .T * ,  compared t o  s c o r e s  o f  a random sample  o f  
s t u d e n t s  in  second o r  t h i r d  p e r i o d  c l a s s e s  whose t e a c h e r s  a r e  p l a n n i n g  
t o  t a k e  T*E.T. hu t  h a v e  n o t  y e t  done so .
H y p o th es is  3
T h e re  w i l l  be  a s i g n i f i c a n t  d i f f e r e n c e  in  s e l f  c o n c e p t  s c o r e s  o f  
a group o f  v o l u n t e e r  t e a c h e r s  who have co m p le ted  T,E,T* compared to  
those  o f  a  g ro u p  o f  t e a c h e r s  who have  v o l u n t e e r e d ,  b u t  have n o t  gone 
th rough  t h e  t r a i n i n g .
I n  a d d i t i o n  t o  t h e  main e f f e c t s  d e s c r i b e d ,  a check  was made on 
the  c o m p a r a t i v e  e f f e c t s  a s  n o t e d  by t e a c h e r s  who r e p o r t e d  r e g u l a r
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p r a c t i c e  o f  the  T.E.T* s k i l l s  v e r s u s  t e a c h e r s  who d id  n o t ;  a l s o ,  s i m i l a r  
comparisons on s t u d e n t s  were made baaed on t h e i r  t e a c h e r s '  r e p o r t s  a s  to  
whether they r e g u l a r l y  p r a c t i c e d  s k i l l s  a s s o c i a t e d  w i th  T,E,T, To check 
the  e f f e c t s  over a p e r io d  o f  t im e ,  f o l l o w i n g  th e  pos t  measure ,  a n o t h e r  
delayed pos t  measure was c a r r i e d  out a p p ro x im a te ly  two months fo l l o w i n g  
completion of the c o u r s e ,  which was a d m in i s t e r e d  to  the  ex p e r im en ta l  
groups on ly .  In th e  case  of s t u d e n t s ,  s e p a r a t e  a n a ly s e s  on the e f f e c t s  
o f  independent v a r i a b l e s  sax and r a c e  on th e  dependant  v a r i a b l e ,  s c o r e s ,  
were conducted.
LIMITATIONS OF THE STUDY
Campbell and S ta n le y  w ro te  t h a t  t h e r e  a r e  a number o f  f a c t o r s
which could J eo p a rd i s e  i n t e r n a l  and e x t e r n a l  v a l i d i t y  o f  var ious
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exper imenta l  d e s ig n s ,  By i n t e r n a l  v a l i d i t y ,  they were making r e f e r ­
ence to  the  b a s ic  minimum w i th o u t  which any exper iment i s  u n l n t e r p r e -  
t a b le :  d id  in  fact  th e  exp e r im en ta l  t r e a t m e n t s  make a d i f f e r e n c e  i n  
t h i s  s p e c i f i c  exper im en ta l  in s t a n ce ?  E x t e r n a l  v a l i d i t y  r e f l e c t e d  on 
the  q u e s t i o n  of g e n e r a l i z a b i l i t y :  t o  what p o p u l a t i o n s ,  s e t t i n g s ,  
t rea tm en t  v a r i a b l e s  and  measurement v a r i a b l e s  can t h i s  e f f e c t  be 
genera l ized?
On th e  q u e s t i o n  o f  i n t e r n a l  v a l i d i t y ,  two l i m i t a t i o n s  should  
be mentioned, both r e l a t e d  to  t h e  de layed  p o s t  measure:
1, The d e layed  pos t  measure  was a d m in i s t e r e d  to the
D, Campbell and J .  S t a n l e y ,  E x p er im en ta l  and Quaal-  
Experlmenta l  Da sign a fo r  Research (Chicago: Rand McNaHy Col lege 
P u b l i sh in g  C o , r 1963),  pp,  5-6.
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e x p e r im e n t a l  groups  o n l y ,  t e a c h e r s  and s t u d e n t s ,  s i n c e  by t h e  t im e  o f  
a d m i n i s t r a t i o n  t h e  c o n t r o l  groups had begun  t h e i r  c o u r s e  In T .E .T ,  
T h e r e f o r e ,  fo l lo w in g  t h e  de layed  p o s t  m e a s u re ,  I t  was r o t  p o s s i b l e  t o  
compare r e s u l t s  w i th  t h e  c o n t r o l  g ro u p ;  o n l y  Che s c o r e s  o f  t h e  e x p e r i ­
men ta l  g roups  cou ld  be  examined,
2. The same measur ing  i n s t r u m e n t s  were used  f a r  t h e  p o s t  
m easu re s  and f o r  the  d e l a y e d  post  m e a s u r e s ,  so some o f  t h e  d i f f e r e n c e s  
in s c o r e s  might  be a t t r i b u t a b l e  to  t h i s  t e s t i n g  e f f e c t .  However,  t h e  
s c o r e s  o f  t h e  f i r s t  t e s t s  were not d i s c l o s e d  to  t h e  s u b j e c t s ,  no r  was 
the  method o f  s c o r in g  made known.
There  were s e v e r a l  p o i n t s  r e l a t e d  t o  e x t e r n a l  v a l i d i t y  which 
shou ld  be  c o n s id e r e d .  F i r s t  o f  a l l ,  t h e  p o p u l a t i o n  c o n s i s t e d  o f  t h e  
t o t a l  g roup  o f  p u b l i c  s e n i o r  high s c h o o l  t e a c h e r s  i n  Newport News who 
v o l u n t e e r e d  to  t ake  T .E .T ,  in  the  f a l l  o f  1977 or in  th e  s p r i n g  o f  
1976. Those who v o l u n t e e r e d  to  t a k e  t h e  c o u rse  in  t h e  f o i l  w ere  
l a b e l e d  the  e x p e r im e n ta l  g roup,  w h i le  t h o s e  who v o l u n t e e r e d  f o r  t h e  
s p r i n g  were l a b e l e d  t h e  c o n t r o l  g ro u p .  T h e r e f o r e ,  s i n c e  a l l  who 
became s u b j e c t s  in t h e  s tu d y  were from t h e  p a p u l a t i o n  o f  v o l u n t e e r s  
to  t a k e  T . E . T . , n e i t h e r  group could  be  c o n s id e r e d  a random sample  o f  
the  t o t a l  p u b l i c  s e n i o r  h ig h  t e a c h i n g  p o p u l a t i o n  in  Newport News.
Second, w i t h o u t  random iza t ion  o f  s e l e c t i o n  o f  s u b j e c t s  o r  
randomized  a ss ignm en t  o f  s u b j e c t s  t o  g r o u p s  from t h e  t o t a l  v o l u n t e e r  
p o p u l a t i o n ,  no c o n c r e t e  assum pt ions  can  be made a b o u t  th e  e q u i v a l e n c e  
of t h e  e x p e r im e n t a l  and  c o n t r o l  g roups  on t h e s e  or o t h e r  v a r i a b l e s .  
However, s i n c e  a l l  o f  t h e  t e a c h e r  p a r t i c i p a n t s  in  t h e  s tu d y  w ere  
v o l u n t e e r s  frnm th e  g e n e r a l  p o p u l a t i o n  o f  s e n i o r  h i g h  t e a c h e r s  In
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Newport News and a l l  m ight  he  assumed t o  h ave  had  r e l a t i v e l y  s i m i l a r  
e d u c a t i o n a l  backgrounds  in  te rm s  o f  p r o f e s s i o n a l  p r e p a r a t i o n ,  o c c u p a ­
t i o n a l  i n t e r e s t s ,  and i n t e l l i g e n c e  l e v e l s *  t h e s e  f a c t o r s  m igh t  o f f s e t  
t h e  p ro b lem s  a s s o c i a t e d  w i th  l a c k  o f  r a n d o m i z a t i o n .  In  a d d i t i o n *  t h e  
s t u d e n t s  o f  t h e  p a r t I c l p a t i n g  t e a c h e r s  w e re  randomly s e l e c t e d  t o  a s s u r e  
a r e p r e s e n t a t i v e  sampl ing  o f  s t u d e n t s .  The e f f e c t s  o f  g r a d e  l e v e l  were 
m in im ized  by s e l e c t i n g  o n ly  t h o s e  t e a c h e r s  who had a s s i g n m e n t s  i n  
g r a d e s  t e n  t h ro u g h  tw e lv e ,  o r  s e n i o r  h i g h  s c h o o l .
T h i r d ,  s i n c e  t h i s  s t u d y  c e n t e r e d  on a r e a l  p rogram ,  a s  compared 
t o  a c o n t r i v e d  e x p e r i m e n t a l  s tu d y  under  l a b o r a t o r y  c o n d i t i o n s ,  t h e r e  
was a n o t h e r  v a r i a b l e  which c o u ld  hamper t h e  g e n e r a l ! z e b ! 1 ! t y  o f  t h e  
f i n d i n g s .  S i n c e  t h e  program was u n i v e r s a l l y  a d o p t e d ,  i t  was w i d e l y  
em phas ized  and  promoted by t h e  school  b o a r d ,  s u p e r i n t e n d e n t ,  and 
p r i n c i p a l s .  T e a c h e r s  were  s t r o n g l y  e n c o u r ag e d  t o  t a k e  t h e  c o u r s e  and 
many re s p o n d e d  by  doing  s o .  The r e a c t i v e  e f f e c t s  o f  t h e s e  e x p e r t *  
m e n ta l  c o n d i t i o n s ,  fo r  b o th  t h e  e x p e r i m e n t a l  and c o n t r o l  g r o u p s ,  b o t h  
o f  whom were  exposed t o  a g e n e r a l  e n v i ro n m en t  s u p p o r t i v e  o f  T .E .T .  and 
t o  o t h e r  t e a c h e r s  on th e  s t a f f s  who had a l r e a d y  co m p le ted  the  p ro g ram ,  
a p p l i e d  t h e  s k i l l s ,  and t a l k e d  about t h e  r e s u l t s ,  m ig h t  be  s u f f i c i e n t  
t o  c lo u d  t h e  r e s u l t s  to  some d e g r e e .
C o n s i d e r i n g  what ha s  been  m e n t io n e d ,  g e n e r a l l i a b i l i t y  can on ly  
be e x t e n d e d  t o  s i m i l a r  g ro u p s  o f  t e a c h e r  v o l u n t e e r s  and  t h e i r  s t u d e n t s  
who h ave  had T .E .T .  under  s i m i l a r  c o n d i t i o n s  a s  t h o s e  p r e s e n t  i n  t h e  
Newport News School  System.  T e a ch e r s  who i n d i v i d u a l l y  t a k e  T .E .T .  
w i t h o u t  t h e  encouragement and su p p o r t  o f  t h e i r  l o c a l  s c h o o l  d i v i s i o n  
may n o t  e x p e r i e n c e  s i m i l a r  r e s u l t s .
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ORGANIZATION OF THE REMAINDER OF THE STUDY
C h a p t e r  2 o f  t h e  s tudy c o n ta in s  a rev iew  o f  t h e  l i t e r a t u r e .  
O the r  a r e a s  o f  emphasis in  Chapter 2 a re  a review o f  s t u d i e s  and 
t h e o r i e s  on I n t e r p e r s o n a l  r e l a t i o n s h i p s ]  th e  s e l f  concep t ,  and a t t i ­
t u d e s .  In  C hap te r  3,  t h e  methodology employed In t h e  s tudy  1 b 
examined. Inc lu d ed  a r e  p ro c e d u ra l  d e t a i l s  i n c lu d in g  an overv iew  of  
t h e  r e s e a r c h  In s t ru m e n t s  u t i l i z e d  and comments on v a l i d i t y  and 
r e l i a b i l i t y  checks .  The four th  chap te r  cove rs  t h e  r e p o r t i n g  o f  the  
f i n d i n g s ,  i n c l u d i n g  an a n a l y s i s  o f  the  d a t a  w i th  a p p r o p r i a t e  I n t e r ­
p r e t a t i o n .  Chapter 5 p rov ides  a  d e s c r i p t i v e  summary and c o n c l u s i o n s  
p l u s  a s t a t e m e n t  o f  t h e  Im p l ica t io n s  and recomnendatlons  f o r  f u r t h e r  
r e s e a r c h .
Chapter 2
REVIEW OF THE LITERATURE
A p p r o p r i a t e  th e o r y  and r e s e a r c h  on a t t i t u d e s  and s e l f  concep t  
u n d e r g i r d  t h t a  rev iew .  D iv e rg e n t  o p i n i o n s  and c o n c l u s i o n s  th roughout  
t h e  l i t e r a t u r e ,  however,  c lo u d  the l a s u e .  In t h i s  c h a p t e r ,  an a t t e m p t  
w i l l  be  made t o  r e v ie w  t h e o r i e s  and s t u d i e s  r e l a t e d  t o  a t t i t u d e s  and 
t h e  s e l f  c o n c e p t .  In a d d i t i o n ,  some a t t e n t i o n  w i l l  be g iv e n  t o  th e  
l i t e r a t u r e  on  i n t e r p e r s o n a l  r e l a t i o n s .  A review o f  r e l a t e d  r e s e a r c h  
s t u d i e s  w i l l  conc lude  t h e  l i t e r a t u r e  rev iew  o f  t h i s  c h a p t e r .
LITERATURE ON ATTITUDES AND 
ATTITUDE CHANCE
T h e re  a r e  a number o f  a t t i t u d e  t h e o r i e s  and  models o f  a t t i t u d e  
ch an g e ,  and t h e r e  a r e  a number o f  oppo s in g  v iews;  y e t ,  t h e  s u b j e c t  
c o n t i n u e s  t o  a t t r a c t  t h e  i n t e r e s t  o f  r e s e a r c h e r s .  Suedfe ld  r e p o r t s  
one d icho tom y i n  t h e  l i t e r a t u r e ,  between
. . . t h e o r i e s  t h a t  propose  t h a t  a t t i t u d e  change o c c u r s  b ecause  
o f  a need f o r  c o g n i t i v e  and em o t iona l  c o n s i s t e n c y ,  on one hand, and 
t h e o r i e s  b a sed  on o t h e r  p s y c h o l o g i c a l  c o n c e p t s ,  m o s t ly  l e a r n i n g  and 
p e r c e p t i o n ,  on th e  o t h e r .
C o n s i s t e n c y  t h e o r i e s  a r e  more w ide ly  u s e d ,  have promoted th e  g r e a t e r
amount o f  r e s e a r c h ,  and a r e  u s u a l l y  c o n s id e r e d  a s  m o t i v a t i o n a l  t h e o r i e s
P e t e r  S u e d f e ld ,  "Models o f  A t t i t u d e  Change: T h e o r ie s  t h a t  
P a s s  i n  t h e  N i g h t ,"  A t t i t u d e  Change, e d . P e te r  S u e d f e l d  (New York: 
A l d l n e ,  A t h e r t o n ,  1971J,  p ,  5,
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o f  a t t i t u d e  c h a n g e .
As c i t e d  hy S u e d f e l d ,  H o l d e r ' s  b a l a n c e  t h e o r y  **. . . a n a l y z e s
sys tem s  c o n s i s t i n g  o f  two o r  t h r e e  p e r s o n s ,  o r  two p e r s o n s  and  an
o b j e c t ,  w i t h  any  two o f  t h e s e  e n t i t i e s  r e l a t e d  t o  each o t h e r  by  e i t h e r
29p o s i t i v e  o r  n e g a t i v e  s e n t i m e n t s ,  o r  no t  r e l a t e d  a t  a l l , "  The s e n t i ­
ment r e l a t i o n s  a r e  c o n s i d e r e d  t o  be  b a l a n c e d  I f  th e y  p r o v i d e  a  good 
G e s t a l t ,  o r  i f  a l i k e d  p e r s o n  a g r e e s  and a d i s l i k e d  p e r s o n  d i s a g r e e s  
w i th  o n e ' s  own s e n t i m e n t s  toward  a t h i r d  e n t i t y .
Osgood and T annenbaum 's  c o n g r u i t y  t h e o r y  I s  I n t e g r a l l y  i n v o l v e d
w i th  a m easurem en t  t e c h n i q u e  known as  the  s e m a n t i c  d i f f e r e n t i a l ,  which
30la  b e i n g  used  i n  t h i s  s t u d y .  The th e o ry  p r o p o s e s  t h a t  a t t i t u d e s  t e n d
t o  f a l l  toward  t h e  e x t r e m e s  o f  t h e  "good-bad"  d im e n s io n .  A second
p r o p o s i t i o n  s t a t e s  t h a t  when two o b j e c t s  t h a t  a r e  r a t e d  d i f f e r e n t l y
become r e l a t e d ,  t h e y  a r e  s u b s e q u e n t l y  g iv en  r a t i n g s  which t e n d  tg  be
more n e u t r a l  o r  more  a l i k e .  The p r i n c i p l e  o f  c o n g r u i t y  i s  d e m o n s t r a t e d
th ro u g h  t h i s  second p r o p o s i t i o n .
F e s t i n g e r ' s  t h e o r y  o f  c o g n i t i v e  d i s s o n a n c e  has  b e e n  te rm ed  t h e
most l i v e l y  o f  a l l  a t t i t u d e  t h e o r i e s  s i n c e  i t  h a s  g e n e r a t e d  t h e
l a r g e s t  number o f  e x p e r i m e n t s ,  a t t r a c t e d  t h e  m o s t  a d h e r e n t s ,  and a r o u s e d
31th e  g r e a t e s t  c o n t r o v e r s y .  T h i s  t h e o r y  f o c u s e s  on th e  c o n s e q u e n c e s  o f  
I n c o n p a t i b i l i t y  b e tw ee n  two r e l a t e d  c o g n i t i o n s ,  which may be  t h o u g h t s ,
29S b e d f e l d ,  A t t i t u d e  C h an g e , p .  7.
30C. Osgood and P .  Tennenbaum, "The P r i n c i p l e  o f  C o n g r u i t y  In  
th e  P r e d i c t i o n  o f  A t t i t u d e  C h a n g e , "  P s y c h o l o g i c a l  Review. LX1I 
( J a n u a r y ,  1 9 5 5 ) ,  p p .  4 2 - 5 5 .
31 S u e d f e l d ,  A t t i t u d e  C hange , pp,  16 -1 7 .
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b e l i e f s ,  m em ories ,  a t t i t u d e s ,  o r  knowledge, I n c o m p a t i b i l i t y ,  o r  
d i s s o n a n c e ,  i s  a ro u s e d  when two c o g n i t i o n s  o f  a pe rson  come i n t o  con­
f l i c t  w i t h  each  o t h e r .  F o r  exam ple , i f  one knows smoking Is  bad fo r  
h i s  h e a l t h  end h e  smokes anyway, d i s s o n a n c e  i s  a ro u sed .  When fa c ed  
w i t h  d i s s o n a n c e ,  an I n d i v i d u a l  t e n d s  to  change h i s  behavior ,  h i s  
b e l i e f ,  o r  h i s  a t t i t u d e  t o  reduce  th e  d is sonance*  Thus, in th e  
exam ple ,  t h e  i n d i v i d u a l  m ig h t  choose  between a l t e r n a t i v e s  such a s ;
1 . d i s c a r d i n g  the  a d v i c e  o f  the surgeon  general  as 
b e in g  i n a c c u r a t e ,
2 * u s in g  a f i l t e r  which he f e e l s  w i l l  screen  out t h e  
h a r m fu l  e f f e c t s  o f  smoke, or
3.  g i v e  up smoking.
C h a r a c t e r i s t i c s  o f  A t t i t u d e s  
and  A t t i t u d e  Change
B e f o r e  d e l v i n g  t o o  e x t e n s i v e l y  i n to  th e  rea lm  of a t t i t u d e  
c h an g e ,  I t  m ig h t  be  h e l p f u l  t o  c o n s i d e r  how a t t i t u d e s  a r e  formed. A 
T e l e v i s i o n  R esea rch  Commit tee  was  a s s e m b e d  In G r e a t  B r i t a i n  Ln t h e  
1960s p r i m a r i l y  t o  i n v e s t i g a t e  th e  e x t e n t  to  which  re sea rch  t e ch n iq u es  
o f  t h e  s o c i a l  s c i e n c e s  c o u l d  be  u s e d  t o  examine th e  In f luence  o f  t e l e ­
v i s i o n  on th e  fo rm a t io n  o r  a l t e r i n g  o f  a t t i t u d e s  and moral c o n c e p t s  of 
32young p e o p l e .  Among t h e  key q u e s t i o n s  the  T e l e v i s i o n  Research 
Conamlttee sou g h t  to  answer  were:  what a r e  a t t i t u d e s ?  How are  t h e y  
c o n s t i t u t e d ?  How a r e  t h e y  r e l a t e d  t o  o t h e r  s i m i l a r  concepts  such  as
J ,  D. H a i l o r a n ,  A t t i t u d e  Format ion  and Change { L e i c e s t e r ,  
M a s s a c h u s e t t s :  L e i c e s t e r  U n i v e r s i t y  P r e s s ,  1967),  p.  7.
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v a l u e s  and o p in io n s ?  How a r e  they  formed? What a r e  t h e  v a r i o u s  f a c ­
t o r s  and p r o c e s s e s  I n v o lv e d  i n  t h e  fo rm a t ion?  How do th e y  r e l a t e  to  
o v e r t  behav io r?  How a r e  a t t i t u d e s  a r o u s e d ,  m a i n t a i n e d ,  r e i n f o r c e d  
and  c h a n g e d ?  These q u e s t i o n s  a r e  a l s o  a p p l i c a b l e  to  t h i s  s tudy  and 
a r e  d e s e rv in g  of Borne r e s p o n s e ,
What are  a t t i t u d e s ?  An a r e a  o f  g e n e r a l  agreement  among 
r e s e a r c h e r s  i s  t h a t  a t t i t u d e s  a r e  l e a r n e d ,  and t h i s  In I t s e l f  has  
I m p l i c a t i o n s  for o t h e r  r e s p o n s e s  on q u e s t i o n s  c o n c e r n i n g  a t t i t u d e s .  
H a r t l e y  w ro te  t h a t  a t t i t u d e s  a t e  a l s o  i n f e r r e d  from b e h a v i o r ,  a r e  
r e l a t i v e l y  s t a b l e ,  a r e  r e p r e s e n t e d  i n  p e r s o n a l  imagery ,  have
m o t i v a t i o n a l ,  c o g n i t i v e  and a f f e c t i v e  f a c e t s ,  and  i n t e g r a t e  w i th  the
33p e r s o n a l i t y  o f  t h e  I n d i v i d u a l ,  However,  H a r t l e y  warned o f  th e  
t r a p  he c a l l s  the  " J a n g l e '1 f a l l a c y .  He argued t h a t  o t h e r  p s y c h o l o g i ­
c a l  f u n c t i o n s ,  such a s  memories ,  t h o u g h t s ,  s e l f  c o n c e p t s ,  p e r s o n a l  
g o a l s  and so f o r t h  a l s o  have  t h e s e  p r o p e r t i e s ,  S h e r i f  and S h e r i f  
w r o t e  t h a t  t h e  co ncep t  o f  a t t i t u d e s  h a s  s e v e r a l  c h a r a c t e r i s t i c s
which d i f f e r e n t i a t e  i t  from o t h e r  c o n c e p t s  r e f e r r i n g  t o  an i n d i v i d u a l ' s
34i n t e r n a l  s t a t e s .  Those  c h a r a c t e r i s t i c s  were i
1. " A t t i t u d e s  a r e  no t  i n n a t e ,  . , bu t  r a t h e r  come 
u n d e r  the  c a te g o ry  o f  s o c i a l  d r i v e s ,  needa ,  s o c i a l  o r i e n t a t i o n s  or
33 Eugene H a r t l e y ,  " A t t i t u d e  Research  and  th e  J a n g l e  F a l l a c y , "  
A t t i t u d e .  Ego- Invo lvem ent ,  and  C hange , e d , C, S h e r i f  and M. S h e r i f  
(Hew York: John W iley  and S o n s ,  1967) ,  p .  93.
S h e r i f  end C. S h e r i f ,  " A t t i t u d e  a s  th e  I n d i v i d u a l ’ s Own 
C a t e g o r i e s :  The S o c i a l  Judgm ent - Invo lvem ent  Approach t o  A t t i t u d e  and 
A t t i t u d e  Change,"  A t t i t u d e .  E go - In v o lv em en t ,  and  Change, ed ,  C, S h e r i f  
and H. S h e r i f  (New York: John Wiley and  Sons, 1967) ,  p p .  112-13,
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chc l i k e .  I t  I b assumed th e y  a r e  l e a r n e d ,
2.  " A t t i t u d e s  a r e  n o t  t em p o ra ry  s t a t e s  b u t  a r e  more or 
leflb e n d u r i n g ,  once fo rmed. , * , "  A t t i t u d e s  do  c h a n g e ,  b u t  n o t  w i th  
e v e r y  b a r e l y  n o t i c e a b l e  v a r i a t i o n  i n  t h e  a t im uluB  c o n d i t i o n s ,
3. " A t t i t u d e s  a lways  im ply  a  r e l a t i o n s h i p  be tw een  th e  
p e r s o n  and o b j e c t s .  . .  P s y c h o l o g i c a l l y ,  t h e y  a r e  n o t  s e l f - g e n e r a t e d  
b u t  a r e  l e a r n e d  i n  r e l a t i o n  t o  I d e n t i f i a b l e  r e f e r e n t s  w h ich  c o u ld  be 
p e r s o n s ,  o b j e c t s ,  i n s t i t u t i o n s ,  o r  s o c i a l  i s s u e s ,
4.  "The r e l a t i o n s h i p  b e tw ee n  p e r s o n  and o b j e c t  i s  n o t  
n e u t r a l ,  b u t  ha s  m o t i v a t i o n a l - a f f e c t i v e  p r o p e r t i e s .  . . . "  These
p r o p e r t i e s  d e r i v e  from t h e  c o n t e x t  o f  h i g h l y  s i g n i f i c a n t  s o c i a l  i n t e r ­
a c t i o n ,
[ 5, I The s u b j e c t - o b j e c t  r e l a t i o n s h i p  i s  a c c o m p l i s h e d  
th rough  the  f o r m a t i o n  o f  c a t e g o r i e s  b o t h  d i f f e r e n t i a t i n g  be tw een  
t h e  o b j e c t s  and b e tw een  th e  p e r s o n ' s  p o s i t i v e  o r  n e g a t i v e  r e l a ­
t i o n  t o  o b j e c t s  in  t h e  v a r i o u s  c a t e g o r i e s .  , . .
The r e f e r e n t  o f  an a t t i t u d e  c o n s t i t u t e s  a s e t  t h a t  may r a n g e ,  a t  l e a s t  
t h e o r e t i c a l l y ,  from one t o  a l a r g e  number o f  o b j e c t s ;  i n  r e a l i t y  a 
p o s i t i v e  o r  n e g a t i v e  s t a n d  toward  o n e  o b j e c t  o f t e n  i m p l i e s  d i f f e r e n ­
t i a l  a t t a c h m e n t  to  o t h e r s  in  t h e  same domain .
How a r e  a t t i t u d e s  formed? A l l p o r t ,  a s  c i t e d  by  Ostrum,
s u g g e s t e d  t h a t  i n d i v i d u a l  e x p e r i e n c e s  w i t h  th e  a t t i t u d e  o b j e c t  combine
35th ro u g h  t h e  p r o c e s s  o f  i n t e g r a t i o n  t o  form a u n i f i e d  a t t i t u d e .  He 
f u r t h e r  e x p l a i n e d  t h a t  an  a t t i t u d e  w hich  i s  i n i t i a l l y  g r o s s  and d i f f u s e
Thomas Ost rum,  "The Emergence  o f  A t t i t u d e  T h eo ry :  1930-1950 ,"  
P s y c h o l o g i c a l  F o u n d a t io n s  o f  A t t i t u d e s , ed .  A, G re en w a ld ,  T, Brock ,  and 
T ,  Ostrum (New York: Academic P r e s s ,  1968) ,  p .  9 .
26
v i l l  become more d i f f e r e n t i a t e d  v l t h  e x p e r i e n c e ,  A s i n g l e  t r a u m a t i c
e x p e r i e n c e ,  h o w e v e r ,  can  b r i n g  a b o u t  e r a p i d  and F o r c e f u l  permanent
a t t i t u d e .  In  a d d i t i o n ,  a c c o r d i n g  to  A l l p o r t ,  I n i t i a t i o n  o f  a t t i t u d e s
e x p r e s s e d  by f r i e n d s ,  p a r e n t s  o r  adm ired  o t h e r s  can  be  a  sou rce  o f
" r e a d y  made" a t t i t u d e s  f o r  t h e  I n d i v i d u a l ,
T r i a n d i s  to o k  t h e  p o s i t i o n  t h a t  t h e r e  a r e  t h r e e  componenta to
a t t i t u d e s :  t h e  c o g n i t i v e ,  th e  a f f e c t i v e ,  and th e  b e h a v i o r a l , and t h a t
a t t i t u d e s  a r e  formed and d e v e lo p ed  in  o r d e r  t o  u n d e r s t a n d  the  su r ro u n d in g
w o r l d ,  t o  p r o t e c t  one 1 s s e l f - e s t e e m ,  t o  a d j u s t  In  t h i s  complex w or ld ,  and
36to  e x p r e s s  o n e ' s  fu n d am en ta l  v a l u e s .  Thus,  one l e a r n s  t o  e v a l u a t e  
d i f f e r e n t  c o n c e p t s  and  how t o  b eh av e  c o r r e c t l y  in  r e l a t i o n  to  v a r i o u s  
o b j e c t s  found In  t h e  e n v i r o n m e n t .  A t t i t u d e s  o f  s i g n i f l e a n t  o t h e r s  o f t e n  
become g u i d e s  a s  one  d e v e l o p s  o n e ' s  own a t t i t u d e s .  T r i a n d i s ,  l i k e  
A l l p o r t ,  s u g g e s t e d  t h a t  a t t i t u d e s  o r e  a l s o  l e a r n e d  th rough  d i r e c t  expos­
u r e  t o  t h e  a t t i t u d e  o b j e c t ,  b u t  he  f e l t  t h a t  o n ly  a sm al l  p r o p o r t i o n  o f
37a t t i t u d e s  a r e  d e v e lo p e d  th ro u g h  t h i s  d i r e c t  e x p e r i e n c e .
Hal l o r  a n ,  a s  a r e s u l t  o f  h i s  work w i th  t h e  T e l e v i s i o n  Research
Com m it tee ,  c o n c lu d e d  t h a t  a t t i t u d e s  d e v e l o p  as humans d e v e lo p ,  in
i n t e r a c t i o n ,  in  r e l a t i o n s h i p s  w i t h  o t h e r  p e o p l e ,  p a r t  i c u l a r l y  w i th  s l g n l f i -
36c a n t  o t h e r s  i n  t h e  s o c i a 1l z a t l o n  p r o c e s s .  The e a r l y  y e a r s  in  the  
s o c i a l i z a t i o n  p r o c e s s  a r e  seen  a s  c r i t i c a l  in  t h e  f o r m a t i o n  o f  a t t i t u d e s .
36
H a r ry  T r i a n d i s ,  A t t i t u d e  a n d  A t t i t u d e  Change {New York; John 
Wiley a n d  S o n s ,  1 9 7 1 ) ,  p p ,  101-02 ,
37 lb  I d .
3fl
H a l l o r a n ,  A t t i t u d e  Form at ion  and Change , p .  47,
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a l th o u g h  th e  In f lu en ce  may be  I n d i r e c t  and complex.
How are  a t t i t u d e s  a r o u s e d ,  m a i n t a i n e d ,  r e i n f o r c e d  and changed? 
On t h i s  q u e s t i o n ,  t h e r e  have b e e n  numerous,  o f t e n  i n t e r r e l a t e d  re sp o n ­
s e s  as t h e o r i s t s  and r e s e a r c h e r s  have sough t  to  e x p la in  such a v i t a l  
a r e a  as a t t i t u d e  change. Hovland, J a n i e ,  and K e l l ey ,  a s  c i t e d  by
ln s k o ,  d id  much work on t h e  r e i n f o r c e m e n t  t h e o r y  o f  a t t i t u d e  change
39w h i le  working  with t h e  Vale Communication R esea rch  Program. ThU
theo ry  e s s e n t i a l l y  o f f e r e d  t h a t  a t t i t u d e  change r e s u l t s  from l e a r n i n g
produced through r e in f o r c e m e n t ,  and one o f  t h e  main ways to  g i v e  r i s e
to  a t t i t u d e  change by p e r s u a s i v e  communicat ion i s  th rough  a r e l a t e d
o p in ion  change .  Changes in a t t i t u d e  a r e  th o u g h t  to  occu r  f o l l o w in g  a
change o f  op in ion .  There  a re  t h r e e  im p o r ta n t  v a r i a b l e s  which have an
impact on an i n d iv id u a l  d e c id i n g  w he ther  t o  change  an o p in io n :  h i s
w i l l i n g n e s s  to a t t e n d  to  t h e  new communicat ion ,  h i s  comprehens ion  o f
i t ,  and f i n a l l y  b i s  a c c e p ta n c e  o f  i t .
Zlmbardo and Ebbesen s u g g e s t e d  t h a t  o t h e r  im p o r tan t  v a r i a b l e s
In  the  a t t i t u d e  change p ro c e ss  a r e :  t h e  communicator o r  s o u r c e ;  the
communication or message; the  a u d i e n c e ,  r e c i p i e n t s ,  or t a r g e t  p o p u la -
40t i o n ; and th e  response  d i m e n s i o n s , The s o u r c e ,  o r  communicator ,  t o  
be  e f f e c t i v e ,  would seemingly need to  e x h i b i t  c r e d i b i l i t y ,  e x p e r t i s e ,  
end t r u s t w o r t h i n e s s .  S h e r i f  and S h e r i f  s h a r e d  in  th e  b e l i e f  t h a t  
a t t e m p ts  a t  a t t i t u d e  change, e i t h e r  in  i n t e r p e r s o n a l ,  g roup ,  o r  mass
39C hes te r  i n a k a ,  T h e o r ie s  o f  A t t i t u d e  Change (New York: 
A p p l e t o n -C e n t u ry -C ro f t s ,  1967) ,  pp.  12-13.
40P. Zlmbardo and E. Ebbesen ,  I n f l u e n c i n g  A t t i t u d e s  and 
ChungIng Hehavijp  (Reading ,  M a s s a c h u s e t t s ;  Addison  Wesley P u b l i s h i n g  
C o . ,  1969) t  p.  17.
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41eomnun l e s t  Ion s i t u a t i o n s ,  i n v o l v e  some form o f  c o m m u n ic a t io n .  In  
p r e d i c t i n g  a p e r s o n ' s  r e a c t i o n  to  a com m unica t ion ,  a c c o r d i n g  t o  S h e r i f  
an d  S h e r i f ,  t h e  b a s i c  i n f o r m a t i o n  n e e d e d  i s  where  h e  p l a c e s  t h e  p o s i ­
t i o n  o f  the  communicat ion  and th e  co ran u n lca to r  r e l a t i v e  to  h i m s e l f  and  
h i s  own s t a n d .
On th e  s u b j e c t  o f  t h e  a f f e c t i v e  component o f  a t t i t u d e s ,
T r i a n d i s  w ro te  t h a t  t h i s  component I s  c h a r a c t e r i z e d  by  t h e  p r e s e n c e  o f
p o s i t i v e  or n e g a t i v e  e m o t io n ,  and t h a t  p h y s i o l o g i c a l l y ,  i t  i n v o l v e s
m a i n l y  a s t a t e  o f  a r o u s a l ,  becoming p o s i t i v e  o r  n e g a t i v e  when i t  i s
42c o g n i t i v e l y  " i n t e r p r e t e d . "  T r i a n d i s  r e f e r r e d  t o  t h e  p e r s o n a l i t y  as
a v e r y  complex f i e l d  in  which p e r s o n a l i t y  v a r i a b l e s  t y p i c a l l y  i n t e r a c t
43w i th  o t h e r  v a r i a b l e s  when a t t i t u d e s  change .  In  o t h e r  w o r d s ,  p e o p l e  
r e a c t  t o  c e r t a i n  k in d s  o f  m e s s a g e s ,  which re a c h  them th ro u g h  c e r t a i n  
m e d ia ,  and which a r e  p ro d u ced  by c e r t a i n  s o u r c e s  o f  m e s s a g e s ,  d i f f e r ­
e n t l y  from o t h e r  p e o p l e .
S t a a t s  w r o te  t h a t  t h e  human a t t i t u d e  o r  m o t i v a t i o n  s y s t e m  may
be r e f e r r e d  t o  a s  t h e  a t t  i t u d e - r e i n f o r c e r - d l s c r i t n l n a t i v e  (A-R-D)
44s y s t e m .  He f e l t  t h a t  l o n g -  and s h o r t - t e r m  s h i f t s  In i n d i v i d u a l  and 
group  m o t i v a t i o n a l  s t i m u l i ,  o r  a t t i t u d e s ,  c o u ld  be  o b se rv ed  i n  g r e a t e r
S h e r i f  and S h e r i f ,  A t t i t u d e ,  E go - In v o lv em en t  and C h an g e , p .  129.
^ T r l e n d i a ,  A t t i t u d e  end A t t i t u d e  C hange , p .  113,
43J I b i d . ,  p .  129.
44A r th u r  S t a a t s ,  " S o c i a l  B eh a v io r i sm  and Human M o t i v a t i o n ;  
P r i n c i p l e s  o f  t h e  A t t i t u d e - R e l n f o r c e r - D l s c r l m l n a t i v e  S y s tem ,"  
P s y c h o l o g i c a l  Fj?jjn_da_tipns o f  A t t i t u d e s , ad .  A. Greanw ald ,  T .  B rock ,  and 
T, Ostrum (New York; Academic P r e s s ,  1968),  p .  36.
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d e t a i l  by t h e  employment o f  a l e a r n i n g  a n a l y s i s  and t h a t  a s t i m u l u s
t h a t  h a s  cone  t o  e l i c i t  an a t t l t u d l n a l  o r  e m o t i o n a l  r e s p o n s e  w i l l  a l s o
f u n c t i o n  s s  a r e i n f o r c i n g  s t i m u l u s ,  L o t t  and L o t t  used  a l e a r n i n g
45
s y s te m  a n a l y s i s  a s  i t  a p p l i e s  to  i n t e r p e r s o n a l  a t t r a c t i o n .  They 
a r g u e d  t h a t  t h e  p r i m a r y  p r o p o s i t i o n  r e l e v a n t  t o  t h e  l e a r n i n g  o f  
l i k i n g  i s  t h a t  i f  a p e r s o n  i s  rew arded  in  t h e  p r e s e n c e  o f  a n o t h e r ,  a 
p o s i t i v e  a t t i t u d e  toward  t h a t  o t h e r  w i l l  be  fo rm ed ,  b a s e d  upon t h e s e  
a s s u m p t i o n s :
. . .  1, P e r s o n s  may be  c o n c e p t u a l i z e d  a s  d i s c r I t i L n s b l e  
s t i m u l i  to  which r e s p o n s e s  may be  l e a r n e d ,
2 .  A p e r s o n  who e x p e r i e n c e s  r e i n f o r c e m e n t  o r  rew ard  f o r  
some b e h a v i o r  w i l l  r e s e t  to  t h e  r e w a r d ,  i . e . ,  w i l l  p e r fo rm  
some o b s e r v a b l e  o r  c o v e r t  goa l  r e s p o n s e .
3.  T h i s  r e s p o n s e  t o  a  rew ard  w i l l  become c o n d i t i o n e d ,  l i k e  
any o t h e r  r e s p o n s e ,  t o  a l l  d i s c r i m i n a b l e  s t i m u l i  p r e s e n t  a t  th e  
t im e  o f  r e i n f o r c e m e n t .
4 .  A p e r s o n  . . . who i a  p r e s e n t  a t  th e  t ime  t h a t  
I n d i v i d u a l  X, f o r  exam ple ,  i s  rew ard ed  t h u s  becomes a b l e  in  a 
l a t e r  s i t u a t i o n  t o  evoke  th e  g o a l  r e s p o n s e ,  o r  what i s  mure 
l i k e l y ,  i t s  f r a c t i o n a l  and a n t i c i p a t o r y  com ponen t ,  t h e  a n t l c i -  
p a t o r y  g o a l  r e s p o n s e .  6
For ex am p le ,  when a c h i l d  r e c e i v e s  s word o f  p r a i s e ,  t h e  g o a l  
r e s p o n s e  w i l l  m os t  l i k e l y  i n c l u d e  a s m i l e  o f  p l e a s u r e .  P o s i t i v e  
a f f e c t  i s  assumed t o  accompany such  o b s e r v a b l e  r e s p o n s e s  a s  a s m i l e ,  a  
l a u g h ,  an e x c l a m a t i o n ,  and so f o r t h .  T h i s  p r i m a r y  h y p o t h e s i s  s u g g e s t e d  
h a s  been  t e s t e d  and  s u b s t a n t i a t e d  i n  a number o f  e x p e r i m e n t s .  In one 
s u c h  s t u d y ,  L o t t  end L o t t  had s i x t e e n  aam e-eex  g roups  o f  t h r e e  c h i l d r e n
45
A, L o t t  and  8 . L o t t ,  "A L e a r n i n g  Theory  Approach to  
I n t e r p e r s o n a l  A t t i t u d e s , "  P s y c h o l o g i c a l  F o u n d a t i o n s  o f  A t t i t u d e s , e d .
A. G reenw a ld ,  T .  B rock ,  and T, Oatrum {New York: Academic P r e s s ,
1 9 6 8 ) ,  p p .  6 7 -6 9 ,
46 I b i d .
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p lay  a n o n c o m p e t i t iv e  b o a rd  game, "Rocket S h i p , '1 d u r in g  which  Home
47c h i l d r e n  were rewarded f o r  su cc e ss  while  o t h e r s  were n o t .  Each p l a y  
group c o n s t a t e d  o f  c h i l d r e n  from the  same t h i r d - o r  f i f t h - g r a d e  c l a s s ­
room who had n o t  chosen each o t h e r  on e i t h e r  of two a c c l o m e t r l c  t e s t e  
a d m in is te r ed  by  t h e i r  t e a c h e r .  The game was played  In two s e s s i o n s  by 
each group. S h o r t l y  b e f o r e  th e  c lose  o f  th e  school day ,  t h e  c l a s s ro o m  
te a c h e r  a d m in i s t e r e d  the  dependent  measure i n  the  form o f  a s o c i o -
m e t r i c  t e s t .  I t  was found t h a t  those c h i l d r e n  who had been  rewarded
d u r in g  the  game made a i g n i f l c a n t l y  more c h o i c e s  of p l a y - g r o u p  members 
who had been p r e s e n t  when they ob ta ined  reward than c h i l d r e n  who had 
no t  been rewarded d u r in g  th e  game.
How a r e  a t t i t u d e s  and a t t i t u d e  changes  measured? The 
exper iment i n v o l v i n g  th e  noncom pet i t ive  h o a rd  game, "Rocke t  S h i p , "
g lvea  one example o f  how a t t i t u d e s  t e l g t e d  t o  i n t e r p e r s o n a l  l i k i n g
can be measured,
Measurement o f  A t t i t u d e s
In h i s  t r e a tm e n t  o f  t h e  s u b j e c t ,  Dawes made a d i s t i n c t i o n
48between r e p r e s e n t a t i o n a l  measurement and index  measurement.  
R e p r e s e n t a t i o n a l  measurement involves  the  e s t a b l i s h m e n t  o f  a two- 
way co r re spondence  between;
1 . some p r o p e r t y  o f  th ings  b e in g  measured,  and
L o t t  and L o t t ,  P sy c h o lo g ic a l  F ounda t ions  o f  A t t i t u d e s .
pp.  67-69.
48 %
Robyn M. Dawes, Fundamentals o f  A t t i t u d e  Measurement (New 
¥ork :  John t f l l e y  and Sons ,  1972),  p.  11.
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2 . some p r o p e r t y  o f  t h e  measurement s c a l e .
For example.  In a s i t u a t i o n  whereby th e  r e s e a r c h e r  wants  t o  g e t  a 
measurement on how c e r t a i n  s u b j e c t s  would Judge th e  r e l a t i v e  s e r i o u s ­
n e ss  o f  c e r t a i n  c r i m e s ,  t h e  p r o p e r t y  o f  t h i n g s  b e in g  measured  i s  th e  
p r o b a b i l i t y  w i th  which one i s  judged t o  be more s e r i o u s  t h a n  a n o t h e r ;  
t h e  p r o p e r t y  o f  the  measurement s c a l e  i s  d i s t a n c e  from one judged  
c r im e  t o  a n o t h e r  lti te rms o f  s t a n d a r d  d e v i a t i o n s .  The c o r r e s p o n d e n c e  
i s  s a i d  to  be two-way i n  t h a t ;
1 . the  p r o p e r t y  o f  th e  t h i n g s  b e in g  measured  d e t e r m i n e s  
t h e i r  v a l u e  o r  p o s i t i o n  on th e  measurement s c a l e ,  and
2 , th e se  v a l u e s  o r  p o s i t i o n s  may, In t u r n ,  be  used  t o  
make i n f e r e n c e s  about t h e  p r o p e r t y  o f  th e  t h i n g s  b e in g  m e asu re d .
In d ex  measurement,  on th e  c o n t r a r y ,  i s  one-way c o r r e s p o n d e n c e .  
That I s ,  i n d e x  measurement o ccu rs  whenever e p r o p e r t y  o f  t h e  t h i n g  
b e in g  Indexed d e te r m in e s  a c o r r e s p o n d i n g  in d e x ,  b u t  no t  v i c e - v e r s a ,  
Whereas b o th  r e p r e s e n t a t i o n a l  measurement and index  measurement a r e  
e v a l u a t e d  in  te rms o f  p r e d i c t a b i l i t y ,  t h e  main d i f f e r e n c e  i s  t h a t  
r e p r e s e n t a t i o n a l  measurement i s  e v a l u a t e d  in  te rm s  o f  how w e l l  i t  c an  
p r e d i c t  a c e r t a i n  s p e c i f i c  p r o p e r t y  o f  t h e  t h i n g  b e in g  m e asu re d ,  w h i l e  
i n d e x  measurement 1b e v a l u a t e d  in  te rms o f  a much more vague s t a n d a r d  
o f  g e n e r a l  u s e f u l n e s s .
Zimbardo and Ebbesen  s u g g e s t e d  t h a t  o f  s e v e r a l  d i f f e r e n t  p a p e r  
and p e n c i l  t e a t s  which have  been d e v e lo p e d  to  measure  a t t i t u d e s ,  f o u r  
h a v e  been f a i r l y  h i g h l y  r e f i n e d  and have been  used  most e x t e n s i v e l y .  
Those fou r  a r e ;  T h u r a t o n e ' s  method o f  e q u a l - a p p e a r i n g  i n t e r v a l s ,  
L l k e r t ' s  method o f  cumulated r a t i n g s ,  G u t tm s n ’s s ca lo g r a m ,  and O s g o o d ' s
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sem a n t ic  d i f f e r e n c i a l ,  which i s  d e s c r i b e d  i n  d e t a i l  e l s e w h e r e  i n  t h i s  
49s tu d y .  T h u r s t o n e ,  iri 1929,  d e v e lo p e d  whet  h a s  been  c a l l e d  t h e  f i r s t  
m ajor  t e c h n i q u e  o f  a t t i t u d e  measurement and used  i t  in  h i s  s t u d y  o f  
a t t i t u d e s  toward  r e l i g i o n .  H i s  i n n o v a t i v e  t e c h n i q u e  i n t r o d u c e d  t h e  
m e t r i c  t o  an a r e a  o f  r e s e a r c h  where  I t  had never  been  used  b e f o r e ,  by 
o b t a i n i n g  s t a t e m e n t s  o f  o p i n i o n  abou t  s  p a r t i c u l a r  i s s u e  and  o r d e r i n g  
then a c c o r d i n g  t o  a d im en s io n  o f  e x p r e s s e d  f a v o r a b i e n e s s - u n f a v o r a b l e n e s s  
toward th e  i s s u e ,  h e  a t t e m p t e d  t o  d e r i v e  a s u b j e c t ' s  a t t i t u d e  on t h a t  
p a r t i c u l a r  i s s u e .  F ig u r e  I l a  an  example o f  a s h o r t e n e d  v e r s i o n  o f  a 
T h u r s to n s  s c a l e ,  which n o r m a l l y  c o n t a i n s  a b o u t  tw en ty  In d e p e n d en t  
s t a t & n e n t s  o f  o p i n i o n  abou t  a p a r t i c u l a r  i s s u e , ^
A drawback  o f  th e  T h u r s t o n e  s c a l e  i s  t h a t  i t s  c o n s t r u c t i o n  i s  
l a b o r i o u s  and t im e  consum ing ,  l l k e r t  d e v e lo p e d  a t e c h n i q u e  which c o u ld  
p roduce  an  e q u a l l y  r e l i a b l e  a t t i t u d e  s c a l e  w i t h  r e l a t i v e  e a s e .  The 
L l k e r t  s c a l e  c o n s i s t s  o f  a s e r i e s  o f  o p i n i o n  s t a t e m e n t s  a b o u t  some 
i s s u e ,  and  th e  s u b j e c t  i s  a s k e d  to  i n d i c a t e  t h e  e x t e n t  o f  h i s  agreement 
o r  d i s a g r e e m e n t  w i t h  each I tem  by r a t i n g  e a c h  i t e m  on a f i v e - p o i n t  
r e sp o n se  s c a l e  ( s t r o n g l y  a g r e e ,  a g r e e ,  u n d e c i d e d ,  d i s a g r e e ,  s t r o n g l y  
d i s a g r e e ) . The sum o f  h i s  i n d i v i d u a l  r a t i n g s  l a  what d e t e r m i n e s  a 
p e r s o n ' s  a t t i t u d e  s c o r e .  F i g u r e  2 I s  an  example o f  a s i n g l e  L l k e r t
s c a l e  i t e m ." ’*
49 Zlmbardo and  Ebbeson* I n f l u e n c i n g  A t t i t u d e s  and  Chang ing  
B e h a v i o r , p .  123.
50I b l d . p p .  124.
5 l I b i d , ,  p .  125 .
Scale  value 
L e a s t  favorab le
Must f avo rab le
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T r a i t :  A t t i t u d e  toward  Open Housing
S ta te m e n t
1 .5  A. A p e r s o n  should  r e f u s e  to r e n t  to
anyone he  d o e s n ' t  l i k e ,
3 .0  b. F e d e ra l  laws e n f o r c i n g  open housing
shou ld  apply  o n l y  to  p u b l i c  hous ing ,  
not t o  p r i v a t e  ne ighborhoods .
4 . 5  C. Local governments  should p u b l i c l y
urge peop le  t o  engage  in  f a i r  
h o u s in g  p r a c t i c e s ,
6 . 0  D. Only In extreme c a s e s  of d i s c r i m i n a ­
t i o n  i n  h o u s in g  should  t h e r e  be some 
s o r t  o f  l e g a l  i n t e r v e n t i o n .
7 .5  E, A p e r s o n  must r e n t  to the f i r s t
e l i g i b l e  a p p l i c a n t ,  r e g a r d l e s s  of 
r a c e ,  c reed  o r  c o l o r .
Figure  1. Thurs tone  Scale  Example, S ho r tened  v e r s io n .
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" P e o p le  ehouId be a l lo w ed  t o  move In to  any  ne ighborhood they
c h o o s e ."
Rat ing
Value
1 a )  S t r o n g l y  agree
2 b) Agree
3 c )  Undecided
4 d) D isag ree
5 e )  S t r o n g l y  d i s a g r e e
F ig u re  2,  L i k e r t  Sca le  Example, S h o r ten ed  V ers ion
A t h i r d  s c a l i n g  t e c h n i q u e ,  G u t to ian ' s  sca log ram ,  i s  b a s e d  on 
t h e  a s su m p t io n  t h a t  a s i n g l e ,  u n id lm e n t lo n a l  t r a i t  can be m easu red  
by a s e t  o f  s t a t e m e n t s  which a r e  o r d e r e d  a long a continuum o f  
" d i f f i c u l t y  o f  a c c e p t a n c e , "  o r  s t a t e m e n t s  which r a n g e  from t h o s e  which 
a r e  e a sy  f o r  most people  to  a c c e p t  t o  th o s e  which few p e r s o n s  would 
e n d o r s e .  S c a l e  i tem s  a re  c o n s id e r e d  to  be  c u m u la t iv e ,  in  t h a t  a c c e p ­
t a n c e  o f  one i tem im p l i e s  a c c e p ta n c e  o f  a l l  o t h e t  Items b e f o r e  i t .
52
F i g u r e  3 i s  an example o f  such  a s c a l e .
One o f  t h e  most w id e ly  used r a t i n g  s c a l e  t e ch n iq u es  to d a y  i s
53t h e  s em a n t ic  d i f f e r e n t i a l .  Because I t  i s  d i s c u s s e d  more t h r o u g h l y
52 Zimbardo and Ebbeson,  I n f l u e n c i n g  A t t i t u d e s  and C hang ing  
B e h a v i o r , p ,  126,
53Dawes, Fundamenta ls  o f  A t t i t u d e  Measurement, p, 96.
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T r a i t ;  A t t i t u d e  toward Open Housing  
A c c e p t a b i l i t y  S ta t e m e n t
L e a s t  d i f f i c u l t  t o  a c c e p t A. G e n e r a l l y  s p e a k i n g ,  p e o p le  
s h o u l d  be a b l e  t o  l i v e  a n y ­
w here  they  w a n t .
B. Real e s t a t e  a g e n c i e s  sho u ld  
n o t  d i s c r i m i n a t e  a g a i n s t  
m i n o r i t y  g r o u p s ,
C. The c i t y  s h o u l d  a c t i v e l y  s u p ­
p o r t  t h e  I d e a  o f  open h o u s i n g .
D. T h e r e  sh o u ld  be  a l o c a l  r e v i e w  
b o a r d  which would  p a ss  on c a s e s  
o f  e x t r e m e  d i s c r i m i n a t i o n  i n  
h o u s f n g .
Most d i f f i c u l t  t o  a cc e p t
F i g u r e  3.  G u t tm s n ' s  Sca logram  Example
E» T h e r e  s h o u l d  be  f e d e r a l  laws t o  
e n f o r c e  open h o u s i n g .
in  C h a p t e r  3,  s u f f i c e  i t  t o  s a y  a t  t h i s  p o i n t  t h a t  i t  can b e  used  i n  a 
v a r i e t y  o f  s i t u a t i o n s ,  i t  c an  be  used  t o  a s s e s s  i n t r a i n d i v i d u a l  chan g es  
in  a t t i t u d e ,  and  i t  can p r o v i d e  c o n s i d e r a b l e  I n f o r m a t i o n  abou t  a c o n ­
c e p t  ,
LITERATURE ON THE SELF CONCEPT AND 
SELF CONCEPT CHANGE
In  g r a s p i n g  th e  h i s t o r i c a l  d e ve lopm en t  o f  t h e  s e l f  and i n  d e f l n -  
in g  t h e  mean ing  o f  t h e  s e l f  c o n c e p t ,  one i s  e n co u r ag e d  to  c o n s i d e r  a 
number o f  i n d i v i d u a l s  who h a v e  made c o n t r i b u t i o n s  t o  t h e  u n d e r s t a n d i n g  
o f  t h e  s e l f ,  A r e v ie w  o f  t h e  l i t e r a t u r e  on  t h e  s e l f  r e v e a l s  t h a t  t h e  
word i t s e l f  h a s  been  used  i n  a v a r i e t y  o f  w a y s .  G a le  s u g g e s t e d
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t h a t  two g e n e r a l  c o n n o ta t i o n s  have  emerged: " .  . . the  s e l f  a s  a
s u b j e c t  o r  a g e n t ,  and th e  s e l f  as the  i n d iv id u a l  who i s  known to  
54h i m s e l f * "  Ab Gale p o i n t s  o u t ,  the  term s e l f  co ncep t  has been  
commonly used  i n  the  l i t e r a t u r e  t o  denote t h e  aecond meaning*
On th e  s u b j e c t  o f  th e  h i s t o r i c a l  development  o f  t h e  concep t  
o f  s e l f  i n  p sycho logy ,  James ,  in  1890, inc luded  t h e  t o p i c  a s  im p o r ­
t a n t  i n  h i a  p s y c h o lo g i c a l  t h i n k i n g * ^  During th e  nex t  t h i r t y  y e a r s ,  
t h e r e  i s  l i t t l e  ev idence  t h a t  th e  i n t r o s p e c t i o n i s t  ( f u n c t i o n a l i s t )  
and  th e  b e h a v i o r i s t  p sy ch o lo g i e s  a t tended  t o  c o n s t r u c t s  c o n c e r n in g  the 
s e l f :  th e  f u n c t i o n a l i s t s  because  they seemed u n a b le  to  dea l  w i t h  auch 
a c o n s t r u c t  j and  the  b e h a v i o r l s t s  becauSE they cou ld  not f i n d  a c c e p ­
t a b l e  such a " m e n t a l l s t i c "  c o n s t r u c t .
Meanwhile ,  as F reu d ia n s  and neo-Freudians  developed psycho-
dynamic p o s t u l a t e s ,  a s e l f - r e f e r e n t  was n e c e s s a r i l y  implied  t o  make
56them u n d e r s t a n d a b l e .  P r o b ab ly  because  Freud h i m s e l f ,  in h i s  e a r l y  
t h e o r i z i n g ,  s t r o n g l y  emphasized  th e  ro le  o f  t h e  " i d "  w i th o u t  e x p l i c i t l y  
f o r m a l i s i n g  a s e l f  c o n s t r u c t  and because  h ia  t h e o r y  was l a r g e l y  ignored  
o r  d e n i e d  by many p s y c h o l o g i s t s  in  the United S t a t e s ,  the  paychedynamic 
t h e o r i e s  d i d  n o t  i n n e d i a t e l y  cause  c o n s t r u c t s  c o n ce rn in g  th e  s e l f  to  
r i s e  to  t h e  f o r e f r o n t  o f  psychology In the  U ni ted  S t a t e s .
In  more r e c e n t  y e a r s ,  t h e r e  has been a g e n e r a l  p r o l i f e r a t i o n
54
Raymond Gala ,  Developmenta l  Behavior (London; MacMillan Co*, 




o f  s e l f  t h e o r i e s  which can be t r a c e d  back to  a number o f  i n f l u e n c e s . ^  
In  h i s  l a t e r  w r i t i n g s ,  Freud a s s i g n e d  g r e a t e r  im por tance  to  ego 
development and f u n c t i o n i n g .  The n e o - F r e u d ia n s  s t r e s s e d  th e  Impor­
ta n c e  o f  th e  s e l f - p i c t u r e  and th e  e g o - i d e a l ,  and p s y c h o l o g i s t s  in  th e  
U ni ted  S t a t e s  w ork ing  In c l i n i c a l  s e t t i n g s  found t h a t  b e h a v i o r i s t i c  
app roaches  were too  l i m i t e d  to  account  for some o f  the  phenomena they  
were  o b s e r v i n g .  At t h e  same t i m e ,  t h e  f u n c t i o n a l i s t s ,  w i th  t h e i r  
i n t r o s p e c t i v e  methods to  e l i c i t  th e  s u b j e c t s '  own view o f  t h e i r  
b e h a v i o r ,  and th e  G e s t a l t  p s y c h o l o g i s t s ,  who used t h e i r  phenomeno­
l o g i c a l  o r  o b s e r v a b l e  methods ,  made t h e i r  c o n t r i b u t i o n s  to  t h e  d e v e lo p -
50merit o f  the  c o n c e p t  o f  s e l f  i n  g e n e r a l  p sycho logy .  A l s o  b e in g  
e x p lo re d  a t  t h i s  t ime  was th e  p o s s i b i l i t y  o f  an  " o p e r a t i o n a l  
b e h av io r i sm "  which in v o lv e d  complex c o g n i t i v e  and m o t i v a t i o n a l  I n t e r ­
ven ing  v a r i a b l e s .  Thus,  a s  t h e  concept  o f  s e l f  has d e v e lo p e d ,  
i n c r e a s e d  s i g n i f i c a n c e  h a s  been  a s s i g n e d  to  b o th  a phenomenal or
co n sc io u s  and a nonphenomenal o r  u n consc ious  s e l f  concept  w i th  c o g n l -
5 9
t i v e  and m o t i v a t i o n a l  a t t r i b u t e s .
Among t h o s e  who have made p s y c h o a n a l y t i c  c o n t r i b u t i o n s  to  s e l f  
t h e o r i e s  a r e  F reu d ,  w i th  h i s  c o n s t r u c t  o f  th e  ego; A d le r ,  who f e l t  
t h a t  a p e r s o n ' s  i n t e r a c t i o n s  w i t h  h i s  environment f o s t e r  a t t i t u d e s  and 
and v a l u e s  which d ev e lo p  h i s  " l i f e  s t y l e " j  and Jung,  who s t r e s s e d  th e
57
G a le ,  D evelopmenta l  B e h a v i o r , p. 76.  
58I b i d . t p .  27.
59l b i d .
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u n iq u e n e s s  o f  human m o t i v e s  and  t h e  s t r i v i n g  tow ard  I n d i v i d u a t i o n .
N e o p s y c h o a n a l y t i c a l  c o n t r i b u t i o n s  to  s e l f  t h e o r i e s  were made 
by i n d i v i d u a l s  such a s  S u l l i v a n *  who c o n t r i b u t e d  a t h e o r y  o f  i n t e r ­
p e r s o n a l  r e l a t i o n s h i p s  w h ich  h e l d  t h a t  t h e  s e l f  c o n c e p t  d e v e lo p ed  from 
t h e  r e f l e c t e d  a p p r a i s a l s  o f  s i g n i f i c a n t  " o t h e r s "  In t h e  c h i l d ' s  l i f e ;  
Korney, who s t r e s s e d  t h e  c u l t u r a l  d e t e r m i n a n t s  o f  b e h a v i o r  and who 
em phas ized  t h a t  m a l a d a p t i v e  b e h a v i o r s  a r i s e  l a r g e l y  from d i s t u r b a n c e s  
In human r e l a t i o n s h i p s ;  and  Fromm, who a l s o  was c o n c e rn e d  w i th  t h e  
s o c i a l  I n f l u e n c e s  upon b e h a v i o r  and  who was one  o f  th e  f i r s t  to  u s e  
t h e  te rm  " s e l f - r e a l i z a t i o n "  i n  a t h e r a p e u t i c  c o n t e x t  and  " . . .  v i e w i n g  
growth  a s  an  u n f o l d i n g  p r o c e s s  o f  m a n ' s  p s y c h o l o g i c a l  p o w e r s . " ^
T h e re  a r e  t h o s e  who s e e  th e  d e v e l o p i n g  human a s  i n v o lv e d  In  a 
p r o c e s s  o f  c o n s t a n t  s t r i v i n g  tow ard  s e l f - a c t u a l i z a t i o n  and who, i n  
t h i s  p r o c e s s ,  p e r c e i v e s  and  c o n c e p t u a l i z e s .  F a s t  e x p e r i e n c e s  e n a b l e  
him t o  make t h e s e  p e r c e p t i o n s  and c o n c e p t u a l i z a t i o n s  a s  h e  e v a l u a t e s  
a l l  o f  h i s  e x p e r i e n c e s  c o n t i n u a l l y .  The p e r s o n ' s  p e r c e p t i o n  o f  s e l f  I s  
d e p e n d e n t  upon h i s  p e r c e p t i o n  o f  t h e  r e f l e c t e d  a t t i t u d e s  and ju d g m en ts  
o f  t h o s e  who make up h i s  w o r l d ,  and  h i s  s e l f  c o n c e p t  i s  r e a l l y  th e
i n d i v i d u a l ' s  a n t i c i p a t i o n  o f  h i s  a c c e p t a n c e  o r  r e j e c t i o n  in  a g i v e n  
62
s i t u a t i o n .  As used  In  t h e  p h e n o m en o lo g ica l  s e n s e ,  th e  " s e l f "  may 
I n c l u d e  among i t s  d e f i n i t i o n s ,  " . . .  a system o f  i d e a s ,  a t t i t u d e s ,  
a p p r a i s a l s ,  c o n c e p t s ,  v a l u e  ju d g m e n t s ,  and commitments p e r t a i n i n g  t o
G a l e ,  D e v e lo p m e n ta l  B e h a v i o r , pp.  2 7 - 2 9 .
61 I b i d . ,  p p .  30 .
6 2 l b i d . ,  p .  3 1 .
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63o n e ' s  own p e r s o n . "  Among t h o s e  who viewed t h e  s e l f  in  phenomeno­
l o g i c a l  t e rm s  e r e  Combs, who r e f e r r e d  t o  the  "phenomenal’1 s e l f  a s  th e  
i n d i v i d u a l ' s  " . . .  own u n iq u e  o r g a n i z a t i o n  o f  ways o f  rega rd ing  
s e l f .  . , ; K e l l e y ,  who p e r c e i v e d  t h e  s e l f  a s  un ique  to  each i n d i ­
v i d u a l  and  b u i l t  a l m o s t  e n t i r e l y  t h ro u g h  c o n t in u o u s  s o c i a l  In te rc h a n g e ;  
Mas low, who i n c lu d e d  a s  h i s  u l t i m a t e  l e v e l  on a "needs h i e r a r c h y "  th e  
c o n c e p t  o f  " s e l f - a c t u a l i z a t i o n "  and who m a in t a in e d  t h a t  p sy c h o lo g ic a l  
h e a l t h  l a  n o t  p o s s i b l e  u n t i l  a p e r s o n ' s  " in n e r  c o re "  i s  accep ted ,  
lo v e d ,  and r e s p e c t e d  by o t h e r s  and h i m s e l f ;  and Rogers,  who c o l l e c t e d  
much e v i d e n c e  from h i s  c l i n i c a l  t h e r a p y  and who sugges ted  th a t  humans 
work toward  a  s t a t e  o f  c o n g r u e n t  p s y c h o l o g i c a l  s e l f ,  a l though  t h i s  
s t a t e  may n e v e r  be  f u l l y  r e a l i z e d  i n  t h a t  one i s  involved in f l u i d  
ch an g e ,  s e n s i t i v e  to  t h e  e n v i r o n m e n t ,  t o  o t h e r  I n d i v i d u a l s ,  and to  
p e r s o n a l  f e e l i n g s  and  r e a c t i o n s .
W hi le  m a i n t a i n i n g  t h a t  what t h e  s e l f  " r e a l l y "  i s  I s  an i n s o l ­
u b l e  p rob lem ,  R osenberg  o f f e r e d  t h s t  t h e  s e l f  i s  simply " ,  . . a n  
a t t i t u d e  o r  a c l u s t e r  o f  a t t i t u d e s  toward  an o b j e c t . "  F u r th e r ,  j u s t
a s  I n d i v i d u a l s  have  a t t i t u d e s  toward c o u n t l e s s  numbers o f  o b j e c t s ,
65
t h e y  a l s o  h ave  a t t i t u d e s  toward  th e m s e lv e s .  A ccep t ing  such a p rem ise  
c o u ld  lead  one  t o  s u r m i s e  t h a t  a l l  t h e  d im ens ions  used to  c h a r a c t e r i z e  
o r  c a t e g o r i z e  a t t i t u d e s  toward  o b j e c t s  a r e  c o m p le te ly  a p p r o p r i a t e  f o r
63C a l e ,  D ev e lo p m en ta l  B e h a v i o r , p.  31,
^ I b l d . ,  pp.  3 3 - 3 9 .
65M o r r l s  R o sen b e rg ,  " P s y c h o l o g i c a l  S e l e c t i v i t y  in  Se lf -Es teem 
F o r m a t i o n , "  A t t i t u d e ,  E g o - Invo lvem en t , .  and Change, ed. C, S h e r i f  and 
M, S h e r i f  (New York: John  Wiley and Sons ,  1967),  p.  27.
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s tudy o f  a t t i t u d e s  abou t  s e l f .  R osenbe rg  c o n c lu d e d ,  however ,  t h a t  
s e l f ' a t t i t u d e s  do have c e r t a i n  d i s t i n c t i v e  q u a l i t i e s ,  among them t h e  
f a c t  t h a t  th e  s e l f  i s  r e f l e x i v e  in  t h a t  th e  p e r so n  h o l d i n g  th e  a t t i ­
tude  and the  o b j e c t  toward which th e  a t t i t u d e  i s  h e l d  i s  t h e  same; and 
t h a t  everyone  i s  m o t iv a te d  to  h o ld  t h e  same a t t i t u d e  toward  the  o b j e c t ,  
a f a v o ra b le  o n e .^ ^
Among a number o f  c o n c l u s i o n s  r e a c h e d  by  Coopersm i th  in  a 
s e t i e s  o f  s t u d i e s  in t e n d e d  t o  c l a r i f y  t h e  a n t e c e d e n t s  and consequences  
o f  s e l f - e s t e e m  was t h a t  h i g h  p a r e n t a l  s e l f - e s t e e m  was c l o s e l y  r e l a t e d  
to  h ig h  s e l f - e s t e e m  o f  th e  c h i l d , ^  T h i s  f i n d i n g  would tend  to  i n d i ­
cate t h a t  unconclous  i d e n t i f i c a t i o n  c oup led  w i th  c o n s c i o u s  m ode l ing  may 
w e l l  u n d e r l i e  th e  s e l f  e v a l u a t i o n s  o f  many p e r s o n s .  Without  too  much 
d i f f i c u l t y  one might  make s i m i l a r  a s s u m p t io n s  abou t  t h e  e f f e c t h o f  s e l f -  
esteem o f  s i g n i f i c a n t  " o t h e r s , "  such a s  t e a c h e r s ,  upon a c h i l d f s s e l f -  
e s  t e e m .
On t h e  o t h e r  hand ,  Cooper sm i th  c o n c lu d ed  t h a t  the  p a r e n t a l ,
s e l f  and s o c i a l  e x p e c t a t i o n s  o f  i n d i v i d u a l s  w i th  low s e l f - e s t e e m
a re  " ,  . . marked by l a c k  o f  f a i t h ,  e x p e c t a t i o n s  o f  f a i l u r e ,  and the
68
a n t i c i p a t i o n  o f  r e j e c t i o n , ” by t e l a t i n g  t o  t h e i r  c h i l d r e n  in  such a 
way as to  s u g g e s t  t h a t  t h e r e  i s  r e j e c t i o n ,  t h a t  they  can n o t  l e a r n ,  a r e  
not i m p o r t a n t ,  and have no power or p r i v i l e g e s ,  p a r e n t s  unknowingly
66
Rosenberg ,  A t t i t u d e .  E g o - In v o lv em en t ,  and Change , pp,  27-28 .
67
S ta n le y  C oopersm i th ,  The A n t e c e d e n t s  o f  S e l f - E s t e e m  (San 
F ran c i s co ,  C a l i f o r n i a ;  W. 8 * Freeman and C o , , 1967),  p.  241,
68 I b i d , ,  p .  251,
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le a d  t h e i r  c h i l d r e n  t o  b e l i e v e  t h a t  they  d e s e r v e  no  b e t t e r  and  e r e  
i n c a p a b l e  o f  im proving  th e m s e lv e s  in  t h i s  r e g a r d ,  A p e r s o n  w i t h  low 
s e l f - e s t e e m  i s  u n l i k e l y  t o  f e e l  t h a t  h l a  p e r s o n a l  a c t i o n s  can  have  a 
f a v o r a b l e  ou tcom e ,  and t h e s e  a n t i c i p a t i o n s  o f  f a i l u r e  a r e  a p t  t o  have  
d e b i l i t a t i n g  e f f e c t  upon h i s  m o t i v a t i o n .
A n o th e r  i n t e r e s t i n g  o b s e r v a t i o n  by  C o o p e r s m i th  i s  t h a t  c h i l d r e n  
who a r e  h i g h  i n  s e l f - e s t e e m  a r e  a p t  t o  d i s p l a y  c h a r a c t e r i s t i c s  o f  
i n d e p en d e n c e ,  o u t s p o k e n n e s s ,  e x p l o r a t o r y  b e h a v i o r s ,  and a s s e r t i o n  o f  
t h e i r  r i g h t s ;  i . e . ,  c h a r a c t e r i s t i c s  which a r e  l i k e l y  t o  c a u s e  c o n s i d e r '  
a b l e  t r a v a i l  and  d i s t u r b a n c e  to  t h e i r  p a r e n t s ,  t e a c h e r s ,  and o t h e r  
p e r s o n a  in  a u t h o r i t y .  C h i l d r e n  who e r e  low in  s e l f ' e s t e e m  a r e  more 
l i k e l y  to  e x h i b i t  c h a r a c t e r i s t i c s  o f  o b e d i e n c e ,  c o n f o r m i t y ,  h e l p f u l '  
n e s s ,  and p a s s i v i t y ;  o r  c h a r a c t e r i s t i c s  w hich  stake t h e n  a p p e a r  t o  be 
o v e r t l y  Subm iss ive  and a c c e p t i n g . ^
I n t e r a c t t o n l s t  n o t i o n s  a b o u t  t h e  s e l f  c o n c e p t  a r e  e x p l a i n e d  in  
te rm s  o f  o n e ' s  I n t e r a c t i o n  w i th  t h o s e  a b o u t  h im.  The g e n e r a l  n o t i o n s  
□f th e  l n t e r e c t i o n l s t s 1 t h e o r y  a r e :  M. . , The i n d i v i d u a l ' s  c o n c e p t i o n  
o f  h i m s e l f  emerges  from s o c i a l  i n t e r a c t i o n  a n d ,  i n  t u r n ,  g u i d e s  o r  
I n f l u e n c e s  t h e  b e h a v i o r  o f  t h a t  i n d i v i d u a l K l n c h ,  in  o f f e r i n g  a 
f o r m a l i z e d  t h e o r y  o f  s e l f  co n cep t  b a sed  on t h e s e  n o t i o n s  r e f e r r e d  to  
t h e s e  b a s i c  p o s t u l a t e s :
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C o o p e r sm i th ,  The A n t e c e d e n t s  o f  S e l f - E s t e e m , p,  253.
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John  Kinch , ,rA Formal i c e d  Theory  o f  t h e  S e l f - C o n c e p t , "  
Symbolic  I n t e r a c t i o n , ed .  J .  Mania and B. M e l t z e r  (B o s to n ,  
M a s s a c h u s e t t s :  A l ly n  and Bacon, 1 9 7 2 ) ,  p.  246.
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P o s t u l a t e  L. An i n d i v i d u a l ' s  s e l f  c o n c e p t  (S) i s  based on
h i s  p e r c e p t i o n  o f  t h e  way o t h e r s  a t e  r e s p o n d in g  to  him ( P ) .
P o s t u l a t e  2.  An i n d i v i d u a l ' s  s e l f  co n cep t  f u n c t i o n s  to
d i r e c t  h i s  b e h a v i o r  ( B ) ,
P o s t u l a t e  3.  An i n d i v i d u a l s  p e r c e p t i o n  o f  t h e  re sponses
□f o t h e r s  toward  him r e f l e c t s  t h e  a c t u a l  r e s p o n s e s  (A) o f  o t h e r s  
71toward  h im .
Through t h e  use  o f  h i s  t h r e e  b a s i c  p o s t u l a t e s ,  Klnch d e m o n s t r a t e d  how 
one c o u l d  deduce  from them t h r e e  more .  As an  example,  by u s i n g  
P o s t u l a t e s  1 and 2,  i t  can be  c o n c lu d ed  t h a t  th e  way an i n d i v i d u a l  
p e r c e i v e s  t h e  r e s p o n s e  o f  o t h e r s  toward  him w i l l  I n f l u e n c e  h i s  behav­
i o r ,  s i n c e  P o s t u l a t e  1 s t a t e s  t h a t  h i s  p e r c e p t i o n  d e t e r m i n e s  h i s  s e l f  
c o n c e p t  and  P o s t u l a t e  2 h o ld s  t h a t  h l a  s e l f  c o n ce p t  g u i d e s  h l a  b e h a v i o r .  
S y m b o l i c a l l y ,  t h i s  m i g h t  be r e p r e s e n t e d  a s  f o l l o w s ;
i f  P ------> S  ( P o s t u l a t e  1)
and S ------ » B ( P o s t u l a t e  2)
then  P -------► B ( P o s t u l a t e  4)
T h e r e f o r e ,  such a d d i t i o n a l  p o s t u l a t e s  o r  d e r i v e d  p r o p o s i t i o n s  might  be 
s t a t e d  a a  f o l l o w s :
[ P o s t u l a t e  4 .  J The way th e  i n d i v i d u a l  p e r c e i v e s  t h e  reapon-
s e a  o f  o t h e r s  tow ard  him w i l l  I n f l u e n c e  h i s  b e h a v i o r .  . , ,
[ P  ► B 3
[ P o s t u l a t e  5. ] The a c t u a l  r e s p o n s e s  o f  o t h e r s  t o  t h e  i n d i ­
v i d u a l  w i l l  d e t e r m i n e  h i s  s e l f  c o n c e p t .  ■ . . [ A * * S ]
[ P o s t u l a t e  6 . ] The a c t u a l  r e s p o n s e s  o f  o t h e r s  tow ard  the
Klnch, Sym bol ic  I n t e r a c t i o n , p ,  246.
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i n d i v i d u a l  w i l l  a f f e c t  th e  b e h a v i o r  o f  t h e  i n d i v i d u a l .  * . *
T A  ► B ] 72
t h e  symbol ic  r e p r e s e n t a t i o n  thua  f a r  would b e :  A * P —1—► S ——#B.
Kinch, however,  suggested t h a t  t h e r e  i a  a n o t h e r  p o s t u l a t e  which should  
be  s t a t e d ,  l e a d in g  to  the  p o s s i b i l i t y  o f  a number o f  o t h e r  d e r i v e d  
p r o p o s i t i o n s  which ere  i n t e r r e l a t e d ,
[ F o a t u l a t e  7. J The b e h a v io r  t h a t  t h e  i n d i v i d u a l  m a n i f e s t s  
I n f l u e n c e s  the  a c tu a l  r e sp o n se s  o f  o t h e r s  toward  t h a t  
i n d i v i d u a l *  . . .
P u t t i n g  th e  four bas ic  v a r i a b l e s  o f  a l l  b i s  p o s t u l a t e s  t o g e t h e r
(A, P,  B, S ) ,  we are  d e a l i n g  w i th  a t h e o r y  r e p r e s e n t e d  in  t h e s e
symbolic  te rms:
p  * s
T I
A *---- B
As can be  aeon, each v a r i a b l e  can a f f e c t  d i r e c t l y  ev e ry  o t h e r  v a r i a b l e  
which i s  inc luded  in t h i s  t h e o ry .
In  a l a t e r  study conduc ted  by Klnch on f a c t o r s  r e l a t e d  t o  s e l f -  
concep t  change ,  four h y p o th e se s  were t e s t e d ;
[ Hypothesis  l* -F requency  ] The more f r e q u e n t l y  t h e  i n d i v i d ­
u a l  p e r c e iv e s  o the rs  a s  r e sp o n d in g  toward him in  a p a r t i c u l a r  way,
th e  more l i k e l y  he i s  t o  a l i g n  h i s  s e l f - c o n c e p t  w i th  t h e  p e r c e i v e d
r e s p o n s e s .
( Hypothesis  2~-Importance  ] The more im p o r ta n t  t h e  i n d i v i d ­
u a l  p e r c e i v e s  the  c o n t a c t  between h im s e l f  and th e  o t h e r s  to  be ,
th e  more l i k e l y  i t  i s  t h a t  the  i n d i v i d u a l ' s  p e r c e p t i o n s  o f  th e  
r e s p o n s e s  o f  the  o t h e r s  w i l l  be used  in d e f i n i n g  h i s  s e l f  image,
[ Hypothesis  3 - -T«npora l  P r o x im i ty  ] The I n d i v i d u a l ' s  concept  
o f  h i m s e l f  i s  a fu n c t io n  o f  (e) t h e  e a r l l e e t  e v a l u a t i o n s  he 
r e c e i v e s  on a p a r t i c u l a r  a t t r i b u t e  and (b) t h e  moat Immedia te  
e v a l u a t i o n s .
Kinch, Symbolic I n t e r a c t i o n * pp* 247-48 .  
7 W .  p .  248.
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{ H y p o th e s i s  4 - - C o n s i s t e n c y  ] The more t h e  i n d i v i d u a l  
p e r c e i v e s  a c o n s i s t e n t  p a t t e r n  in  t h e  r e s p o n s e s  o f  o t h e r s ,  t h e  
more l i k e l y  he  i s  to  l e t  t h i s  a f f e c t  h i s  s e l f - c o n c e p t .  . . .
In h i s  r e s e a r c h ,  K inch  employed a s e r i e s  o f  e x p e r i m e n t s ,  each  u s i n g  
th e  c l a s s i c a l  d e s i g n  w i th  p r o -  and p o s t - t e s t s  an b o t h  t h e  e x p e r i m e n t a l  
and c o n t r o l  g r o u p s .  The d e p e n d e n t  v a r i a b l e  focused  on c h an g es  i n  one 
a s p e c t  o f  an  i n d i v i d u a l ' s  s e l f  c o n c e p t ,  o r  l e a d e r s h i p  and t h e  i n d e p e n ­
d e n t  v a r i a b l e s  c o n s i s t e d  o f  t h e  fou r  v a r i a b l e s  in  t h e  h y p o t h e s e s  
t e s t e d ,  which w a re  s e q u e n t i a l l y  v a r i e d  i n  th e  e x p e r i m e n t a l  s i t u a t i o n s .
By com par ing  b e f o r e - a f t e r  c h an g e s  In s e l f  concept  r a t i n g s  on l e a d e r ­
s h i p ,  e v id en c e  was r e p o r t e d  by  Kinch f o r  t h r e e  o f  t h e  f o u r  h y p o t h e s e s .
No e v i d e n c e  was r e p o r t e d  f o r  H y p o t h e s i s  3 .
In  a c o m p ar i so n  o f  t h o s e  i n  t h e  e x p e r i m e n t a l  g ro u p  w i t h  t h o s e  
in t h e  c o n t r o l  g r o u p ,  s i g n i f i c a n t  d i f f e r e n c e s  were found  ( . 0 5  l e v e l )  
in  t h e  e x p ec te d  d i r e c t i o n  f o r  H y p o t h e s i s  1. On H y p o t h e s i s  2,  t h e  
r e s u l t s  were in  t h e  e x p ec te d  d i r e c t i o n ,  b u t  the  d i f f e r e n c e  b e tw ee n  th e  
two g ro u p s  compared was s m a l l  and no t  s i g n i f i c a n t l y  d i f f e r e n t .  F i n d i n g s  
f o r  H y p o th e s i s  4 wore in t h e  o p p o s i t e  d i r e c t i o n  from t h a t  which was 
e x p e c t e d .  Those s u b j e c t s  who w ere  g iv e n  abou t  the  same r a t i n g s  by a l l  
t h e  r a t e r s  changed l e a ?  than t h o s e  s u b j e c t s  who were  g iv e n  more 
d i s p e r s e d  r a t i n g s . ^ " '
John K inch ,  "E x p e r im e n t s  on F a c t o r s  R e l a t e d  t o  S e l f - C o n c e p t  
C h an g e ,"  Symbolic I n t e r a c t i o n , e d . J ,  Manls and B. M e l t x e r  ( B o s t o n ,  
M a s s a c h u s e t t s :  A l l y n  and Bacon, 1972) ,  p p .  263-64.
^ I b i d . ,  pp.  266-67.
45
E d u c a t io n a l  I iB o l ic a t io t f  o f  
S e l f  Theory
Because  o f  t h e  n a t u r e  o f  t h e  s t u d y ,  I t  1ft i m p o r t a n t  to  c o n s i d e r  
t h e  e d u c a t i o n a l  I m p l i c a t i o n s  o f  s e l f - c o n c e p t  t h e o r y ,  I n c l u d i n g  t h e  
q u e s t i o n ,  why i s  s e l f  c o n c e p t  bo i m p o r t a n t ?  LaBenne and  Greene con ­
c l u d e d  t h a t  th e  s e l f  c o n c e p t  i s  d e v e lo p e d  and n u r t u r e d  th rough  accumu­
l a t e d  s o c i a l  c o n t a c t s ,  In u n s t r u c t u r e d  and s t r u c t u r e d  s i t u a t i o n s ,  w i t h  
s i g n i f i c a n t  " o t h e r s ”  such a a  f a m i l y ,  p e e r s ,  and t e a c h e r s  d u r in g  t h e  
g ro w in g - u p  p r o c e s s . 7** They f u r t h e r  s u g g e s t e d  t h a t  i t  i s  im p o r ta n t  fo r  
t e a c h e r s  t o  r e a l i s e  t h a t  s e l f  c o n c e p t s  a r e  n o t  u n a l t e r a b l y  f i x e d ,  b u t  
a r e  m o d i f i e d  by l i f e  e x p e r i e n c e s .  In a s t u d y  I n v o l v i n g  e m o t i o n a l l y  
h a n d ic a p p e d  c h i l d r e n ,  LaBenne found a s i g n i f i c a n t  r e l a t i o n s h i p  be tw een  
t h e  t e a c h e r ' s  s e l f  c o n c e p t  and  t h a t  o f  t h e  p u p i l s  i n  t h e  c l a s s r o o m , 77 
T h i s  f i n d i n g  i s  o f  p r im e  im p o r t  t o  t h e  c u r r e n t  s t u d y .
In a s e r i e s  o f  s t u d i e s  r e p o r t e d  by Turkey ,  s e v e r a l  key c o n c l u ­
s i o n s  were  made r e g a r d i n g  t h e  s e l f  c o n c e p t  and academ ic  a ch ie v e m e n t :
1.  T h e r e  ifl a p e r s i s t e n t  and s i g n i f i c a n t  r e l a t i o n s h i p  
b e tw ee n  s e l f  c o n ce p t  and academ ic  a ch ie v e m en t  a t  each  g r a d e  l e v e l ,  and 
ch an g e  in  one a r e a  seems t o  be  r e l a t e d  t o  change  in  t h e  o t h e r .
2.  T h e r e  l a  no c l e a r - c u t  e v i d e n c e  on which conies f i r s t :  a 
p o s i t i v e  a e l f  c o n ce p t  o r  academ ic  s u c c e s s ;  o r  a n e g a t i v e  s e l f  c o n ce p t
7V LsBenne and B. G r e e n e ,  E d u c a t i o n a l  I m p l i c a t i o n s  o f  S e l f -  
C oncep t  Theory  { P a c i f i c  P a l i s a d e s ,  C a l i f o r n i a :  Goodyear P u b l i s h i n g  Co.*
1 9 6 9 ) ,  p p ,  17-20 .
W. D. LsBenne, " P u p i l - T e a c h e r  I n t e r a c t i o n  i n  a  S e n io r  
Ungraded School f o r  E m o t i o n a l l y  H and icapped  Boys" ( u n p u b l i s h e d  PhD 
D i s s e r t a t i o n ,  U n i v e r s i t y  o f  M ic h ig a n ,  1 9 6 5 ) ,  [ R e p r o d u c t i o n .  ]
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o r  academic f a i l u r e .  There i s  s u f f i c i e n t  ev id en c e  to  g ive  re a so n  t o
assume t h e r e  i s  a s t r o n g  r e c i p r o c a l  r e l a t i o n s h i p  and t h a t  enhanc ing
th e  s e l f  concept i s  o f  importance  in i n f l u e n c i n g  improvement in
78academic pe r fo rm ance .
In c o n s i d e r i n g  the impact of the  school  environment  on the 
s t u d e n t ,  Furkey o f f e r e d  t h a t ,  t r a d i t i o n a l l y ,  t h e  c h i l d  i s  e x p ec te d  t o  
a d a p t  to  the  s c h o o l ,  r a t h e r  th a n  the  school a d j u s t i n g  to  t h e  c h i l d .
To e nsu re  th a t  t h i s  l a  the c a s e ,  the school Is  p re p a red  to  d o le  out 
rewards  and p u n ish m e n ts ,  su c c e s s e s  and f a i l u r e s ,  on a m ass ive  s c a l e .  
F u r t h e r ,  schoo ls  a r e  geared  t o  g r a d i n g  s t u d e n t s ,  g rouping  t h e m ,  p r o ­
mot ing  or f a i l i n g  them, e v a l u a t i n g ,  encouraging c o m p e t i t i o n ,  p r o v i d ­
ing  d e t e n t i o n  c e n t e r s ,  and h o l d i n g  the t h r e a t  o f  s u sp en s io n  or
e x p u l s io n  over  t h e i r  heads  in  o r d e r  to . , mold th e  c h i l d  to  meet
7 9
th e  s c h o o l ' s  e x p e c t a t i o n s . "  Furkey sugges ted  t h a t  punishment ,  
f a i l u r e  and d e p r e c a t i o n  c h a r a c t e r i s t i c a l l y  l ead  t o  h ig h ly  charged  
n e g a t i v e  a t t i t u d e s  toward  l e a r n i n g .
Purkey, i n  h i s  rev iew o f  numerous s t u d i e s  by r e s e a r c h e r s  such 
s s  Berger ,  Fey, L u f t , T r e n t ,  Omwake, J e r s i l d ,  and Combs, a l s o  r e p o r t e d  
f i n d i n g s  which c o n c lu d ed  t h a t  a t e a c h e r ' s  a t t i t u d e s  about h i m s e l f  a r e
o f  importance i f  t h e  t e a c h e r  i s  to  a ttempt to  b u i l d  p o s i t i v e  and r e a l -
8(9i s t i c  s e l f  con cep ts  in  h i s  s t u d e n t s .  Davidson and Lang found t h a t
7aWi l l i a m  F u rk ey ,  3 e l f  Concept and School  Achievement 
( Engle  w oodC H ffs ,  Mew J e r a a y t  F r e n t i c e - H a l l ,  1970) ,  p .  27.
^ I b i d . ,  p.  40 .
80 I b i d . ,  p .  4 6 ,
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s t u d e n t s '  p e r c e p t i o n s  o f  t h e i r  t e a c h e r s '  f e e l i n g s  tow ard  them a re
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p o s i t i v e l y  c o r r e l a t e d  t o  t h e i r  s e l f  p e r c e p t i o n s .
Much o f  the  l i t e r a t u r e  on t h e  s e l f  co ncep t  a s  i t  r e l a t e s  t o  
the  e d u c a t i o n a l  s e t t i n g  makes r e f e r e n c e  to  t h e  s e l f ' f u l f i l l i n g  p r o ­
phecy which h o ld s ,  in  e s s e n c e ,  t h a t  a c h i l d  w i l l  l i v e  up t o ,  o r  down 
t o ,  t h e  e x p e c t a t i o n s  o f  s i g n i f i c a n t  " o t h e r s , "  R o s e n th a l  and Jac o b so n  
t e s t e d  t h e  h y p o th e s i s  t h a t  s t u d e n t s ,  more o f t e n  th a n  n o t ,  do what l a  
expec ted  o f  them. In an e l e m e n t a r y  school  o f  650 s t u d e n t s ,  the  two 
r e s e a r c h e r s  to ld  th e  t e a c h e r s  t h a t  c e r t a i n  s t u d e n t s  c o u l d  be  ex p ec ted  
t o  e v id en c e  s i g n i f i c a n t  i n c r e a s e s  in  m e n ta l  a b i l i t y  d u r i n g  t h e  y e a r .  
Teachers  were then  g iv e n  t h e  names o f  t h i s  g roup  o f  " h i g h  p o t e n t i a l "  
s t u d e n t s ,  who in  f a c t  had been r a n d o m l y  s e l e c t e d  by t h e  r e s e a r c h e r s .  
When i n t e l l i g e n c e  t e s t s  and  o t h e r  m easu re s  were  a d m i n i s t e r e d  s e v e r a l  
months l a t e r ,  t h o s e  i d e n t i f i e d  as " h i g h  p o t e n t i a l "  t e n d e d  t o  s c a r e
s i g n i f i c a n t l y  h i g h e r  th a n  th o se  s t u d e n t s  no t  so i d e n t i f i e d .  The " h ig h  
p o t e n t i a l s "  were a l s o  d e s c r i b e d  by t h e i r  t e a c h e r s  os h a p p i e r ,  more 
c u r i o u s ,  more i n t e r e s t i n g ,  and a s  h a v in g  a g r e a t e r  c h a n c e  o f  f u t u r e  
su ccess  than  the  o th e r  s t u d e n t s .  R o s e n th a l  and J a c o b s o n  concluded  t h a t  
the  t e a c h e r ,  th rough b o d i l y  g e s t u r e s ,  f a c i a l  e x p r e s s i o n s ,  v e r b a l  
e x p r e s s i o n s  and touch ,  had a s u b t l e  I n f l u e n c e  on th e  c h i l d ' s  l e a r n i n g .  
They b e l i e v e d  t h i s  may, in  p a r t ,  be due  to  m o d i f i c a t i o n s  in  the  
c h i l d ' s  s e l f  concept b r o u g h t  about by th e  t e a c h e r ' s  e x p e c t a t i o n s  and
a i
H, Davidson and C. Lang, ' C h i l d r e n ' s  P e r c e p t i o n s  o f  Their  
T e a ch e r s '  F e e l in g s  toward Them," J o u r n a l  o f  E x p e r im e n ta l  E d u c a t i o n . 
XXIX (December, 1960),  pp.  109-18.
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accompanylug b e h a v i o r ,
Purkey s u g g e s t e d  s i x  f a c t o r s  which he  f e e l s  a t e  p a r t i c u l a r l y
Im p o r t a n t  in  c r e a t i n g  a  c l a s s r o o m  a tm o s p h e re  which i s  c o n d u c iv e  to
d e v e l o p i n g  f a v o r a b l e  s e l f  Images In s t u d e n t s *  T h i s  a t m o s p h e r e ,  which
he f e e l s  t e a c h e r s  a r e  r e s p o n s i b l e  t o  c r e a t e ,  i n c l u d e s  t h e s e  f a c t o r s :
( 1) c h a l l e n g e ;  ( 2) fr eedom; <3) r e s p e c t ;  (4) warmth; ( 5) c o n t r o l ;  and 
S3(6) s u c c e s s .
Quandt a p p l i e d  knowledge  g a in ed  by r e s e a r c h e r s  on t h e  s e l f
c o n ce p t  t o  r e a d i n g  and  s u g g e s t e d  t h a t  t h e r e  I s  a p o s i t i v e  c o r r e l a t i o n
between th e  tw o . 84 h e  a l s o  r e p o r t e d  t h a t  i n  h i s  r e s e a r c h  h e  found
s i g n i f i c a n t  d i f f e r e n c e s  in  s e l f - c o n c e p t  s c o r e s  be tw een  h i g h  and low
a c h i e v i n g  r e a d e r s .  S i m i l a r  t o  t h e  f i n d i n g s  on t h e  s e l f  c o n c e p t  and
a c h ie v e m e n t ,  Quandt r e f e r s  t o  a  s p l r a l l n g  p r o c e s s  where  poor  s e l f
concep t  i n t e r f e r e s  w i t h  l e a r n i n g  t o  r e a d  and  t h e  r e s u l t i n g  r e a d i n g
8 5d i s a b i l i t y  l e ad s  t o  an  even p o o r e r  s e l f  c o n c e p t .
A s e r i e s  o f  p a p e r s ,  d e l i v e r e d  a t  T u f t s  U n i v e r s i t y  a t t e n d e d  t o  
s p e c i a l  p rob lems In  t h e  r e l a t i o n s h i p  o f  e d u c a t i o n  t o  s e l f  c o n c e p t  In  
b l a c k  c h i l d r e n  and y o u t h .  In  h e r  p a p e r ,  Grambs w r o t e  o f  t h e  g e n e r a l  
to n e  o f  s o c i e t y  w h ic h  th e n  had t h e  m a j o r i t y  i n s i s t i n g  t h a t  b l a c k s  and  
w h i t e s  were  d i f f e r e n t ;  t h a t  b l a c k s  were I n f e r i o r  t o  w h i t e s ;  t h a t
02
R. R o s e n t h a l  and L. J a c o b s o n ,  Pygm al ion  in  t h e  C la s s ro o m :  
T e a ch e r  E x p e c t a t i o n  and P u p i l s  I n t e l l e c t u a l  beve lo p m en t  tfrew York: 
H o l t ,  R i n e h a r t ,  and  W in s to n ,  19 6 8 ) .
83Turkey, S a i f  Concept  an d  School A c h iev e m e n t , p ,  50.
a l
Ivan  Q u a n d t ,  S e l f - C o n c e p t  and R ead ing  (Newark, D e law are :  
I n t e r n a t i o n a l  R ea d in g  A s s o c i a t i o n ,  1 9 7 2 ) ,  p ,  7 ,
i b i d . ,  p ,  9.
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b l a c k s  were l a zy ,  s tup id*  ig n o r a n t ,  and in c a p a b le  o f  success* The
o b v io u s  im p l ic a t io n  i s  t h a t  the s e l f - e s t e e m  o f  a  b l a c k  c h i l d  I s
damaged by the  overwhelming f e e l i n g  in  the  w or ld  he  l iv e s  in  t h a t
" w h i t e  i s  r i g h t ;  b lack  i s  bad ."  At l e a s t  u n t i l  t h e  recen t  p a s t ,
t h e r e  i s  evidence tha t  in  many b l a c k  f a m i l i e s ,  t h e  p a re n t s  d i d  much
07
to  r e i n f o r c e  t h i s  f e e l i n g  o f  i n f e r i o r i t y  among t h e i r  c h i l d r e n .
OL her  c ru c  l a l  s o c i a l  f o r c e s  which i n f l u e n c e  t h e  development o f  th e
s e l f  co n cep t  of b lacks  a re  p o v e r ty ,  w i th  many more b lacks  th a n  w hi te s
on th e  lower economic rungs; J o b l e s s n e s s ,  w ith  i t s  impact an p a r e n t a l
s e l f  concept^  and broken homes. A l l  c o n t r i b u t e  t o  a lack o f  s t a b i l i t y ,
warmth, and a t t e n t i o n  which a r e  p a r t  o f  the n e c e s s a r y  environment  fo r
36h e a l t h y  p e r s o n a l i t y  development.
Kvaraceus argued t h a t  in a l a r g e  c i t y ,  c h i l d r e n  e n t e r i n g  p u b l ic
s c h o o l s  in  h e a v i l y  p opu la ted  ne ighborhoods  a r e  im n e d ia te ly  a b so rb ed
i n t o  a mass ive  e d u ca t io n a l  system which accep ts  s t u d e n t s  on i t s  own 
89te rm s ,  Often these  terms p lace  demands on s t u d e n t s  to  renounce  
d i f f e r e n c e s  o f  a p e r s o n a l ,  c u l t u r a l ,  and s o c i a l  n a t u r e ,  and to  submit 
t o  a p r o c e s s  o f  conformity  end s t a n d a r d i z a t i o n .  In  s t r i v i n g  t o
Jean  Grambs, "The S e l f -C o n c e p t :  Bas is  f o r  Reeducation of  
Negro Y outh ,"  Keftro Self'■Concept [ R epor t  o f  a c o n fe ren ce  sponsored  by 
th e  L i n c o l n  F i lene  C en te r  for C i t i z e n s h i p  and P u b l i c  A f f a i r s  ] (New 
York; McGraw-Hill Book Co.* 1965), p .  13.
07l b i d , ,  p. 15.
86
I b i d . ,  pp. 17-19.
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Wil liam Kvaraceus,  "Negro Youth and S o c i a l  A d a p ta t i o n ;  The 
Role  o f  t h e  School as Our Agent o f  Change,"  Negro S e l f - C o n c e p t  ( R e p o r t  
o f  a co n fe ren ce  sponsored by the L i n c o l n  F i l e n e  C e n t e r  for C i t i z e n s h i p  
and P u b l i c  A f f a i r s  ] (New York: McGraw-Hill Book C o . ,  1965), p .  93.
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a c h i e v e  i t s  g o a l s ,  t h e  e d u c a t i o n a l  i n s t i t u t i o n  n a y  Cause some l o s s  of
p r i v a c y ,  p e r s o n a l  i d e n t i t y ,  and i n d i v i d u a l i t y  among i t s  s t u d e n t s  and
may p ro d u c e  an  s r t i f i c l a l l t y  in  t h e  c la s s room  which does  no t  e x i s t  i n
everyday  L i f e  o u t s i d e  o f  the  s c h o o l .  Such demands were Seen by
Kvaraceus  a s  b e in g  most d e s t r u c t i v e  t o  th e  egos o f  t h e  c u l t u r a l l y  
90d e p r i v e d ,  Those s t u d e n t s  u n w i l l i n g  t o  submit  t o  t h e  demands,  J o i n  
th e  l i s t  o f  d r o p o u t s ,  f a i l u r e s ,  t r u a n t s ,  d i s c i p l i n e  p r o b le m s ,  and 
o t h e r w i s e  d i s t u r b e d  youngs te r s*
LsBenne and Greene o f f e r e d  some s u g g e s t i o n s  fo r  c o n s i d e r a t i o n  
by t e a c h e r s  who m igh t  be i n c l i n e d  t o  "humanize"  i n s t r u c t i o n ,  t h u s  o f f ­
s e t t i n g  some o f  t h e  t r a d i t i o n a l  demands which t a k e  t h e i r  t o l l  on s t u ­
den ts*  On th e  s u b j e c t  of d i s c i p l i n e ,  they  took  t h e  p o s i t i o n  t h a t  
d i s c i p l i n e  used in  school  has a  d i r e c t  i n f l u e n c e  on th e  deve lo p m en t  of  
a t t i t u d e s  and  t h a t  t h e  purpose o f  d i s c i p l i n e  e x e r t e d  on t h e  s t u d e n t
e x t e r n a l l y  should  be  to  guide him in  h i s  g rowth  from " . . .  t h o u g h t l e s s
91dependence  to  t h o u g h t f u l  independence*"  Thus ,  I t  i s  s u g g e s t e d  t h a t  
c l a s s ro o m  d i s c i p l i n e  should come th rough  f a c i l l t a t l v e  b e h a v i o r  on t h e  
p a r t  o f  t e a c h e r s  a s  they  a s s i s t  s t u d e n t s  In t h e  a c q u i s i t i o n  o f  s e l f  
d i s c i p l i n e  and p u r p o s i v e  b e h a v i o r .
Boy and P in e  wrote o f  t e a c h i n g  a s  b e in g  a  p e r s o n a l  e x p r e s s i o n  
o f  t h e  s e l f ,  and e f f e c t i v e  t e a c h i n g  i s  lf. * , more than j u s t  do ing  
someth ing  w i t h  s t u d e n t s ;  i t  i s  b e i n g  s f u l l y  f u n c t i o n i n g  p e r s o n ,  t h e
90K v araceu s ,  "Negro Youth and S o c i a l  A d a p t a t i o n :  The R o le  o f  
t h e  School aa  Our Agent o f  Change ,"  p* 93*
91LsBenne and  Greene, E d u c a t i o n a l  I m p l i c a t i o n s  o f  S e l f - C o n c e p t  
Theory , pp.  93-95 .
m ost  a d e q u a te  p e r s o n / 1 These  w r i t e r s  made t h e  a s s u m p t i o n  t h a t  th e  
t e a c h e r ' s  r o l e  i s  t r a n s c e n d e d  by h l a  e x i s t e n c e  a s  a human and th e  
t e a c h e r  who can b e  the  most "whole"  p e r s o n  w i l l  make th e  most s i g n i f i ­
c a n t  c o n t r i b u t i o n  to  s t u d e n t s  who a r e  s t r i v i n g  f o r  s e l f  a c t u a l i z e -  
93t i o n .  I t  was s u g g e s t e d  t h a t  a s  a r e s u l t  o f  h i s  Invo lvem en t  w i t h  a 
s k i l l e d ,  c o m p e t e n t ,  and p s y c h o l o g i c a l l y  whole  t e a c h e r :
1. t h e  s t u d e n t  assumes r e s p o n s i b i l i t y ;
2 .  t h e  s t u d e n t  l a  a c c e p t e d  b e c a u s e  o f  th e  r e s p e c t  shown 
him by  the  t e a c h e r ;
3.  t h e  s t u d e n t  i s  m o t i v a t e d  a s  a r e s u l t  o f  t h e  t e a c h e r ' s  
i n t e r e s t  and e n t h u s i a s m  f o r  h i s  work;
t h e  s t u d e n t  I s  a c t i v e l y  i n v o l v e d  In  t h e  p r o c e s s  o f
g r o w t h ,  b e c a u s e  t h e  t e a c h e r  h a s  f o c u s e d  upon t h e  s t u d e n t  and h l a  needs
th e  s t u d e n t  i n t e r a c t s  on a human l e v e l ;
6 , t h e  s t u d e n t  e x i s t s  in  a s a f e  a t m o s p h e r e ,  f r e e  from
t h r e a t  o r  c o e r c i o n ;
7.  t h e  s t u d e n t  i s  u n d e r s to o d  by  t h e  t e a c h e r  who i s  con ­
c e r n e d  w i th  t h e  s t u d e n t ' s  frame o f  r e f e r e n c e ;
t h e  s t u d e n t  I s  s e l f  d i s c i p l i n e d ;
9.  t h e  s t u d e n t  v e r b a l i s e s  w i th  e a s e ;
10* t h e  s t u d e n t  a c h i e v e s  i n s i g h t ;
11* t h e  s t u d e n t  I s  aware  o f  a p p r o p r i a t e  a t t i t u d e s ;
92
A .  Boy and G, P i n e ,  Expanding th e  S e l f  (Dubuque, Iowa: 
W i l l i a m  C, Brown C o , ,  1971) ,  p.  2 .
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1 2 , th e  s t u d e n t  I s  v a l u i n g ;
13, th e  s tu d e n t  responds  to  genuineness;  and
14,  t h e  s t u d e n t  e v a lu a t e s  the i n t e r a c t i o n  w i th  the
. 94
t e a c h e r .
F i t t s  c o n c u r re d  w i th  o th e r  r e s e a r c h e r s  in  h i s  b e l i e f  t h a t  th e  
"good"  t e a c h e r  f a c i l i t a t e s  the  growth of s t u d e n t s  toward s e l f  a c t u a l i ­
z a t i o n  and f u r t h e r  h y p o th e s i z e d  t h a t  the b e h a v io r  of t e a c h e r s  i s
, . r e l a t e d  t o ,  i s  a s s o c i a t e d  w i th ,  and i s  an e x p re s s io n  o f  t h e i r
95s e l f  c o n c e p t . "  R e f e r r i n g  to  the  r e l a t i o n s h i p  between s e l f  concept 
and pe r fo rm ance  in  s tu d e n t  t e a c h e r s ,  t e a c h e r s ,  school c o u n s e lo r s  and 
t e a c h e r  a i d e s ,  F i t t s  found t h a t  th e se  groups tend to have  q u i t e  normal 
s e l f  c o n c e p t s  In b o th  c e n t r a l  tendency atid v a r i a n c e  as  m e a s u r e d  by th e
9bT ennessee  S e l f  Concept S c a l e ,  F u r th e r ,  he  found th e r e  i s  a c l e a r  
r e l a t i o n s h i p  be tween  s e l f  concep t  and performance when s u p e r v i s o r  
r a t i n g s  a r e  t h e  pe r form ance  c r i t e r i a .  In g e n e r a l ,  i t  was concluded
t h a t  t e a c h e r s '  s e l f  c o n c e p t s  show a s t ro n g e r  r e l a t i o n s h i p  to  t h e i r  
i n t e r p e r s o n a l  b e h a v i o r  than to  o th e r  types o f  beh av io r .  Also of  
s p e c i a l  i n t e r e s t  was h i s  c o n c lu s io n  t h a t  r f i l l e  a t tem pts  t o  enhance th e  
s e l f  c o n c e p t s  o f  t e a c h e r s  a r e  sometimes s u c c e s s f u l ,  i t  i s  a l s o  e v i d e n t
t h a t  s u c c e s s f u l  Job performance improves the  s e l f  concep ts  o f  s t u d e n t
97t e a c h e r s  and t e a c h e r  a i d e s .  Competence and conf idence  would
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Boy and P i n e ,  Expanding the  S e l f , pp.  13-15.
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w i l l i a m  F i t t s ,  The Sfelf Concept and P e r fo rm ance . Research  
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p r o b a b ly  be v a r i a b l e s  which a f f e c t  t h e  s e l f  c o n c e p t .
INTERPERSONAL RELATIONS
As has  been  s u g g e s t e d  in  much of th e  l i t e r a t u r e  reviewed thus  
f a r ,  a t t i t u d e s  one h o l d s  toward c e r t a i n  o b j e c t s  and o t h e r s ,  a s  w e l l  a s  
s e l f  a t t i t u d e s  o r  s e l f  c o n c e p t ,  a r e  no t  i n n a t e -  but r a t h e r ,  they  a r e  
l e a r n e d .  They a r e  a l s o  i n f l u e n c e d  t o  a g r e a t  degree  by s i g n i f i c a n t  
" o t h e r s "  by way o f  i n t e r p e r s o n a l  r e l a t i o n s h i p s  which e x i s t  th ro u g h o u t  
o n e f B l i f e  e x p e r i e n c e s .  Kvaraceus  sugges ted  t h a t  the  moat d i r e c t  and 
e f f e c t i v e  way to  s t r e n g t h e n  t h e  s ch o o l  as an  e g o - s u p p o r t i n g  I n s t i t u ­
t i o n  i s  to  improve t h e  I n t e r p e r s o n a l  r e l a t i o n s h i p s  between t e a c h e r  and
98s t u d e n t s .  Because  t h e  t e a c h e r  i s  in  a p o s i t i o n  o f  becoming f o r  many 
s t u d e n t s  t h e  most s i g n i f i c a n t  " o t h e r "  o u t s i d e  t h e  home, through good 
i n t e r p e r s o n a l  r e l a t i o n s h i p s  w i th  s t u d e n t s ,  th e  t e a c h e r  can  do much to  
promote the  e d u c a t i o n a l  growth o f  h i s  s t u d e n t s .
J u s t  as a t t i t u d e s  a p p e a r  to  be l e a r n e d  a s  one g a i n s  new e x p e r i ­
e n c e s ,  I n t e r p e r s o n a l  r e l a t i o n s h i p s  can he enhanced th rough  the  l e a r n i n g  
and p r a c t i c i n g  o f  e f f e c t i v e  i n t e r p e r s o n a l  s k i l l s .  Johnson wrote  t h a t  
t h e s e  b a s i c  s k i l l s  can be  g e n e r a l l y  c l a s s i f i e d  i n t o  f o u r  a r e a s :
. . ■ ( 1) knowing and t r u s t i n g  each o t h e r ,  {2) a c c u r a t e l y  and 
unambiguously  u n d e r s t a n d i n g  each o t h e r ,  (3) i n f l u e n c i n g  and h e l p i n g  
each o t h e r ,  and (4) c o n s t r u c t i v e l y  r e s o l v i n g  problems and c o n f l i c t s  
in  th e  r e l a t i o n s h i p .
The f i r s t  a r e a ,  knowing and t r u s t i n g ,  I n v o lv e s  s e l f - d i s c l o s u r e ,
98
K v araceu s ,  Nearo  S e l f - C o n c e p t , p.  110,
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David Jo h n so n ,  R each ina  Out (Englewood C l i f f s ,  New J e r s e y :  
P r e n t i c e - H a l l ,  1972) ,  p .  3.
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e e l  f - a w a r e n e s s » s e l f - a c c e p t a n c e ,  and t r u s t .  To g e t  to  know each o t h e r
I m p l i e s  t h e  need t o  d i s c l o s e  t o  each  o t h e r  how one I s  r e a c t i n g  t o  and
f e e l i n g  a b o u t  td ia t  I s  t a k i n g  p l a c e ,  w h ich ,  In  t u r n ,  i m p l i e s  a s e l f -  
100a w a r e n e s s .
The second  a r e a  o f  s k i l l  deve lopm ent  r e q u i r e s  communicat ing  
a c c u r a t e l y  and  u n a m b ig u o u s ly  o n e ' s  f e e l i n g s  toward  a n o t h e r  i n  a manner 
which  s u g g e s t s  warmth and l i k i n g .  The t h i r d  a r e a  o f  s k i l l  deve lopm ent  
n e c e s s i t a t e s  r e s p o n d i n g ,  co m m unica t ing  a c c e p t a n c e  and s u p p o r t ,  con ­
f r o n t i n g ,  u s i n g  r e i n f o r c e m e n t  and  m o d e l in g  a s  means o f  h e l p i n g  and 
i n f l u e n c i n g  a n o t h e r  p e r s o n ' s  b e h a v i o r .  The f o u r t h  a r e a  i m p l i e s  th e  
l e a r n i n g  o f  t e c h n i q u e s  which f a c i l i t a t e  p rob lem  s o l v i n g  and  c o n f l i c t
n ,  101r e s o l u t i o n .
R o g ers  c a l l e d  t h e  I n t e r p e r s o n a l  r e l a t i o n s h i p  t h e  c o r e  of  
g u i d a n c e ,  mean ing  t h a t  In  a wide  v a r i e t y  o f  p r o f e s s i o n a l  work e x p e r i ­
e n c e s  I n v o l v i n g  r e l a t i o n s h i p s  w i t h  p e o p l e  such  a s  p s y c h o t h e r a p i s t s ,  
t e a c h e r s ,  r e l i g i o u s  w o r k e r s ,  g u i d a n c e  c o u n s e l o r s ,  s o c i a l  w o r k e r s ,  and 
c l i n i c a l  p s y c h o l o g i s t s ,  i t  I s  t h e  q u a l i t y  o f  t h e  i n t e r p e r s o n a l  en co u n ­
t e r  w i th  t h e  c l i e n t  which  I s  t h e  most s i g n i f i c a n t  e lem ent  In  d e t e r m i n -
102l n g  e f f e c t i v e n e s s .  On t h e  b a s i s  o f  h i s  p r o f e s s i o n a l  e x p e r i e n c e  a s
a c o u n s e l o r  and p s y c h o t h e r a p i s t  t h e  r e a ch e d  t h a t  c o n c l u s i o n ,  and s i n c e  
t h e n  he  h a s  made u s e  o f  t h a t  a s s u m p t io n  i n  h l a  I n t e r a c t i o n s  w i th  c l a s s e s
100J o h n s o n ,  R ea c h in g  O u t , p .  3,
10 i  _, j _I b i d . *  p .  4 .
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and s e m i n a r s *  i n  t h e  t r a i n i n g  t e a c h e r s ,  i n  th e  a d m i n i s t r a t i o n  of 
s t a f f  g r o u p s ,  and in  t h e  c l i n i c a l  s u p e r v i s i o n  o f  p r o f e s s i o n a l s  as they 
worked w i t h  t h e i r  c l i e n t s  o r  p a t i e n t s .
Through t h e  y e a r s ,  Rogers  g r a d u a l l y  d e v e lo p ed  some t h e o r e t i c a l  
f o r m u l a t i o n s *  o t  some h y p o t h e s e s ,  c o n c e r n i n g  th e  b a s i s  o f  e f f e c t i v e ­
n e s s  i n  r e l a t i o n s h i p s .  In  r e f l e c t i n g  on how i n d i v i d u a l s  with sharp 
d i f f e r e n c e s  in  p e r s o n a l i t y ,  o r i e n t a t i o n ,  and p ro c e d u re  can a l l  be 
e f f e c t i v e  i n  a h e l p i n g  r e l a t i o n s h i p  and can each be  su cc e s s fu l  in 
f a c i l i t a t i n g  c o n s t r u c t i v e  change  o r  developm ent ,  he c o n c l u d e d  t h a t  i t  
I s  b e c a u s e  they  b r i n g  c e r t a i n  a t t i t u d i n s l  i n g r e d i e n t s  to  the  he lp ing  
r e l a t i o n s h i p ,  Rogers  h y p o t h e s i z e d  t h a t  t h e s e  i n g r e d i e n t s  make for 
e f f e c t i v e n e s s  in  p e r s o n a l  e n c o u n t e r s ,  and w h i l e  s e v e r a l  a r e  dependent 
upon t h e  tfcounse  l o r  , ft he  acknowledged  t h a t  one c o n d i t i o n  must e x i s t  in  
t h e  c l i e n t .  In summary, Rogers  h y p o t h e s i z e d  t h a t  t h e  counse lo r  must 
e x h i b i t  c o n g r u e n c e ,  empathy ,  p o s i t i v e  r e g a r d ,  and u n c o n d l t i o r a  l l t y  of
r e g a r d ,  w h i l e  t h e  c l i e n t  must be a b l e  to  p e r c e i v e  t h a t  which i s  being
103communicated  by t h e  c o u n s e l o r .  C o n s i d e r i n g  each  h y p o th e s i s  sepa­
r a t e l y ,  t h e y  can be e x p l o r e d  f u r t h e r .
On c o n g ru e n ce ,  Rogers  s t a t e d  t h a t  p e r s o n a l  growth i s  f a c i l i ­
t a t e d  when th e  c o u n s e l o r  " i s "  what he  " i s , ” When in  th e  r e l a t i o n s h i p  
w i t h  t h e  c l i e n t ,  he  i s  g e n u in e  and w i th o u t  Mfro^^t,, o r  facade ,  and 
o p e n ly  nb e l n g fr t h e  f e e l i n g s  and a t t i t u d e s  which a t  t h a t  moment are  
f l o w i n g  w i t h i n  h im,  he  h a s  a c h i e v e d  congruency .  To r e a l i s e  t h i s  s t a t e
Rogers  and  S t e v e n s ,  P e r s o n  t o  P e r s o n :  The Problem of Being 
Human, p p .  69*96,
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o f  co n g ru en ce ,  the c o u n s e l o r  must a c c e p t  h i m s e l f  and u n d e r s t a n d  and r o t  
be  a f r a i d  t o  "be"  th e  c o m p le x i ty  o f  h i e  f e e l i n g s .  Rogers  su g g es ted  
th a t  congruence  could  be the  most c r u c i a l  o f  a l l  t h e  c o n d i t i o n s  
d e s c r i b e d  i n  h i s  h y p o th e s e s ,  b u t  p o s s i b l y  t h e  most  d i f f i c u l t  to  
a c h i e v e .
A second e s s e n t i a l  c o n d i t i o n  In  the  r e l a t i o n s h i p  l a  empathy,
In t h a t  t h e  c o u n se lo r  must be  a b l e  to  e x p e r i e n c e  an a c c u r a t e  empathe- 
t l c  u n d e r s t a n d i n g  o f  h i e  c l i e n t ' s  p r i v a t e  w o r l d ,  and i s  a b l e  to  commun­
i c a t e  t o  him some s i g n i f i c a n t  f r agm en ts  o f  t h a t  u n d e r s t a n d i n g ,  Rogers  
c a u t i o n e d  t h a t  e m p a th e t l c  u n d e r s t a n d i n g  i s  v e r y  d i f f e r e n t  from the  type  
of u n d e r s t a n d i n g  o f t e n  o f f e r e d ;  an e v a l u a t i v e  u n d e r s t a n d i n g  which 
im p l i e s ,  "1 u n d e r s ta n d  what l a  wrong w i th  y o u . "  Em p a th e t lc  u n d e r ­
s t a n d i n g  i s  based  on a c c e p ta n c e  o f  th e  o t h e r  p e r s o n  a s  he i s ,  as he 
f e e l s ,  a s  he  v a l u e s ,  and on communicating to  him t h a t  h i s  f e e l i n g s  and 
meanings a r e  worth u n d e r s t a n d i n g ,  A c t i v e  l i s t e n i n g  i s  a s k i l l  which 
enhances  th e  development o f  e m p a t h e t l c  u n d e r s t a n d i n g .
In th e  t h i r d  c o n d i t i o n ,  p o s i t i v e  r e g a r d ,  Rogers h y p o th e s i z e d  
t h a t  growth end change  a r e  more l i k e l y  to  o c c u r  th e  more a c o u n se lo r  
i s  e x p e r i e n c i n g  a warm, p o s i t i v e ,  a c c e p t a n t  a t t i t u d e  toward  what ,Ti a "  
the c l i e n t .  He p r i z e s  th e  c l i e n t  in  much t h e  s an e  way t h a t  a p a r e n t  
would a c h i l d ,  and does  so r e g a r d l e s s  o f  h i s  p a r t i c u l a r  b e h a v i o r  a t  t h a t  
moment. I t  Invo lves  an  open w i l l i n g n e s s  on t h e  p a r t  o f  t h e  c o u n se lo r  t o  
a l low  th e  c l i e n t  t o  " b e "  w h a tev e r  f e e l i n g s  a r e  r e a l  w i t h i n  him a t  the  
moment, h o s t i l i t y  o r  t e n d e r n e s s .  T h i s  f e e l i n g  r e s p e c t s  t h e  o th e r  
pe rson  aa  a s e p a r a t e  I n d i v i d u a l ,  and does  no t  p o s s e s s  h im;  I t  I s  the  
kind o f  l i k i n g  which h a s  s t r e n g t h ,  and  which i s  n o t  demanding.
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The f o u r t h  h y p o t h e s i s ,  Rogers  Advanced t e n t a t i v e l y ,  and t h a t  
l a  " u n c a n d i t t o n a l i t y  o f  r e g a r d . "  By t h i s ,  h e  meant t h a t  th e  r e l a t i o n ­
s h ip  w i l l  be  more e f f e c t i v e  t h e  more  t h e  p o s i t i v e  r e g a r d  i s  u n c o n d i ­
t i o n a l .  I n  o t h e r  w o rds ,  t h e  r e g a r d  f o r  t h e  c l i e n t  must be  i n  a t o t a l  
r a t h e r  than  i n  a c o n d i t i o n a l  way. I t  means an  o n g o in g ,  p o s i t i v e  f e e l ­
ing  w i t h o u t  r e s e r v a t i o n s  and w i t h o u t  e v a l u a t i o n ;  n o t  making Judgm ents .
I t  means,  " I  l i k e  you ,  r e g a r d l e s s "  r a t h e r  t h a n  " I  would  l i k e  you i f  you
would beh av e  a s  1 want you t o . "
The h y p o t h e s i s  which g i v e s  t h e  c o n d i t i o n  w h ich  R o g ers  s a i d
must e x i s t  i n  t h e  c l i e n t  i s  te rmed t h e  c l i e n t ' s  p e r c e p t i o n .  U n le s s
th e  a t t i t u d e s  b r o u g h t  i n t o  t h e  r e l a t i o n s h i p  hy  t h e  c o u n s e l o r  c an  be 
communicated,  a t  l e a s t  to  some d e g r e e ,  t o  t h e  c l i e n t ,  and  p e r c e i v e d  
by him, t h e y  can n o t  be  e f f e c t i v e  s i n c e  t h e y  do no t  e x i s t  In t h e  c l i e n t ' s  
p e r c e p t u a l  w o r l d .  Rogers  s t a t e d  t h a t  when t h e  c l i e n t  p e r c e i v e s ,  t o  s 
min imal  d e g r e e ,  th e  g e n u i n e n e s s  o f  t h e  c o u n s e l o r  and  th e  a c c e p t a n c e  and 
empathy which  th e  c o u n s e l o r  e x p e r i e n c e s  f o r  h im , t h e n  p e r s o n a l i t y  
developm ent  and  b e h a v i o r  change a r e  p r e d i c t e d .  T h u s ,  i t  l a  i m p o r t a n t  
t h a t  th e  c o u n s e l o r  i s  s e n s i t i v e  t o  t h e  way t h e  c l i e n t  i s  r e c e i v i n g  h i s  
c o m m u n ic a t io n s .
R e g a r d in g  h i s  h y p o t h e s e s ,  R o g ers  acknow ledged  t h a t  t h e y  m igh t  
not be  t h e  f i n a l  word and t h a t  i t  i s  e n t i r e l y  p o s s i b l e  t h a t  t h e r e  a r e  
□ ther  c o n d i t i o n s  which he  d i d  no t  I n c l u d e  w h ich  a r e  a l s o  e s s e n t i a l .  
However, h e  r e m a in s  f i r m l y  c o n v in ced  t h a t  p e r s o n a l  human q u a l i t i e s ,  or 
someth ing  t h e  c o u n s e l o r  e x p e r i e n c e s ,  n u t  Someth ing  he  knows, a r e
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104u n i f o r m l y  found t o  be  a s s o c i a t e d  w i t h  p e r s o n a l  growth and change .
In r e c e n t  y e a r s ,  many s c h o o l  sys tems  h a v e  r e c o g n iz e d  th e  im por­
t a n c e  o f  s p e c i a l  t r a i n i n g  f o r  t e a c h e r s  and s t u d e n t s  i n  o r d e r  to  have  
them l e a r n  more a b o u t  i n t e r p e r s o n a l  s k i l l s  i n  t h e i r  d a i l y  r e l a t i o n ­
s h i p s .  The s c h o o l  d i v i s i o n  in  which t h i s  s t u d y  vae c o n d u c ted  i s  one 
such exam ple .  I n  1974,  the  M ary land  G en era l  Assembly p a s s e d  a r e s o l u ­
t i o n  which c r e a t e d  a t a s k  f o r c e  t o  i d e n t i f y  p rogram s  f o r  youth  who 
c a n n o t  f u n c t i o n  i n  t h e  c o n te m p o ra r y  s ch o o l  s e t t i n g ,  or d i s r u p t i v e  you th .  
Among th e  recom m enda t ions  o f  t h e  t a s k  f o r c e  was t h a t  i n c r e a s e d  emphas is
be  p l a c e d  on human r e l a t i o n s  and  i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  f o r  both
105s t u d e n t s  and  a p p r o p r i a t e  a d u l t s ,  i n c l u d i n g  t e a c h e r s .  A d d i t i o n a l l y ,
i t  was recommended t h a t  f o r  t r a i n i n g  t e a c h e r  s p e c i a l i s t s  to  work w i th
p rob lem  s t u d e n t s ,  a t r a i n i n g  model be  used  t o  a s s i s t  t e a c h e r s  to
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d e v e lo p  c r i s i s - l n t e r v e n t i o n  s k i l l s ,
RELATED RESEARCH STUDIES
At t h i s  p o i n t ,  i t  m ig h t  be  h e l p f u l  t o  c o n s i d e r  th e  impact o f  
i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  e f f o r t s  on th e  s u b j e c t s  i n v o l v e d ,  by 
e x am in in g  th e  c o n c l u s i o n s  o f  s e v e r a l  s t u d i e s .  A r e v ie w  o f  r e s e a r c h  
e f f o r t s  made o v e r  t h e  p a s t  few y e a r s  r e v e a l  a a range  o f  e f f e c t s  from
104R o g e r s  and S t e v e n s ,  F e ra o n  t o  P e r s o n ;  The Prob lem  o f  Being 
Human, p p .  8 9 - 9 6 ,
105 Mary land  Task  F o r c e ,  D i s r u p t i v e  Youth [ A dapted  by N a t i o n a l  
A s s o c i a t i o n  f o r  S e c o n d a ry -S c h o o l  P r i n c i p a l s  (NA55P) front a Maryland 
Taak F o rce  R e p o r t  on e d u c a t i o n a l  p rogram s  f o r  d i s r u p t i v e  y o u th  ]
( R e s t o n ,  V i r g i n i a :  NASSP, 1 9 7 7 ) ,  p .  13. [ B o o k l e t .  ]
l 0 6 I b i d . ,  p p .  1 9 - 2 0 .
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none t o  s i g n i f i c a n t . An exam ina t ion  o f  some o f  t h e s e  e f f o r t s ,  with 
a p p r o p r i a t e  c r i t i q u e s ,  fo l lo w s .
Cleveland a t tem pted  to measure  the Impact o f  Teacher
E f f e c t i v e n e s s  T r a in in g  on t e a c h e r s  o f  s o c i a l  s t u d i e s  with  s p e c i f i c
emphasis  on whether  the  t r a i n i n g  encouraged among p a r t i c i p a n t s  s
g r e a t e r  s e n s i t i v i t y  in o u t lo o k  and g r e a t e r  e f f o r t s  t o  deve lop  more
107h u m a n is t i c  c l a s s r o o m s . Using a p r e - ,  pos t -*  and p o s t - p o s t  t e s t
d e s i g n ,  s e v e r a l  t e s t s  were a d m in i s t e r e d ,  and a n e c d o t a l  i n f o r m a t i o n  was 
g a t h e r e d  through a u d io - t a p ed  o b s e r v a t i o n s  o f  c l a s s e s ,  taped  i n t e r v i e w s  
with  th e  t r e a tm e n t  group, b i o g r a p h i c a l  in fo rm a t io n  on each t e a c h e r ,  and 
r e s e a r c h e r  o b s e r v a t io n s  and p e r c e p t i o n s .  C leve land  concluded t h a t  h la  
r e s u l t s  would have to be c o n s id e re d  i n v a l i d  b ecause  o f  c o n ta m in a t i o n  by 
u n c o n t r o l l e d  v a r i a b l e s .  No d i r e c t  s i g n i f i c a n t  d i f f e r e n c e  b e tw een  the 
t r e a tm e n t  and c o n t r o l  groups  was d i s c e r n i b l e  through the  s t a t i s t i c a l  
d a t a .
A weakness of C l e v e l a n d ’ s s tu d y  may have been  the  sm a l l  n 
{ s i x  t e a c h e r s  in  the expe r im en ta l  g roup  and s i x  i n  t h e  c o n t r o l  g roup) ,  
a lo n g  with  a nonrand oral zed s e l e c t i o n  o f  a s i n g l e  c l a s s  o f  each t e a c h e r  
to  be t e s t e d .  The time o f  day and th e  homogeneity o r  h e t e r o g e n e i t y  o f  
th e  c l a s s  could  a l s o  have had an e f f e c t  on the  r e s u l t s .  In a d d i t i o n ,  
the  r e l i a n c e  on n o n - o b je c t i v e  measurements i n c lu d in g  b i o g r a p h i c a l  da ta  
and r e s e a r c h e r  p e rc e p t io n s  might  have been a sou rce  o f  c o n ta m in a t i o n .
Bernard C lev e lan d ,  "Measur ing the  Impact  o f  CordonTs Teacher 
E f f e c t i v e n e s s  T r a in in g  on Teachers  o f  S o c ia l  S t u d i e s , "  D i s s e r t a t i o n  
A b s t r a c t s  I n t e r n a t i o n a l . 34 :2432-2433A, 1974. f Ohio S t a t e  
U n i v e r s i t y . - ]
60
b a i l e y  a t t e m p ted  to  d e t e r m i n e  th e  e f f e c t s  o f  T*E.T, on  th e  
a t t i t u d e s  o f  p r e - s t u d e n t  t e a c h e r s  in  language  a r t e  a s  measured  by
io&s c o r e s  on s e v e r a l  r e l i a b l e  s c a l e s .  B a i l e y  used  t w e n t y - n i n e  p r e ­
s t u d e n t  t e a c h e r s  w i th  language  a r t s  m a jo r s  o r  m i n o r s ,  e n r o l l e d  in  a 
secondary  e d u c a t i o n  c o u r s e ,  a s  h e r  p o p u l a t i o n .  From t h i s  p o p u l a t i o n ,  
she randomly s e l e c t e d  t w e n t y - f o u r  a s  p a r t i c i p a n t s  and a f t e r  p r o - t e s t i n g  
them, d i v i d e d  them i n t o  t h r e e  g ro u p s  o f  e i g h t  s u b j e c t s  e a c h .  One group 
r e c e i v e d  T e a ch e r  E f f e c t i v e n e s s  T r a i n i n g ,  a  second group r e c e i v e d  
M u l t i c u l t u r a l  Curr icu lum  T r a i n i n g ,  and  t h e  t h i r d  g roup  rem ained  in  the  
r e g u l a r  s econda ry  e d u c a t i o n  c l a s s e s .  F o l lo w in g  f o r t y  h o u r s  o f  t r e a t ­
ment,  the  t h r e e  groups were a d m i n i s t e r e d  p o s t  t e s t s  a t  the  end o f  th e  
f a l l  s e m e s te r .  During th e  s i x t h  week o f  t h e  s t u d e n t  t e a c h i n g  e x p e r i e n c e  
i n  the  s p r i n g  s e m e s t e r ,  t h e  t h r e e  g r o u p s  were  a d m i n i s t e r e d  ftA 
Q u e s t i o n n a i r e  o f  S tu d e n t  T e a ch e r  B e h a v io r  in  th e  C l a s s r o o m . 1' On th e  
b a s i s  o f  s t a t i s t i c a l  f i n d i n g s ,  f o l l o w i n g  an a n a l y s i s  u s i n g  t h e  K ruakwal-  
Wii l l is  oneway a n a l y s i s  o f  v a r i a n c e  by r a n k s ,  t h e s e  c o n c l u s i o n s  were  made;
1. f o r  t h i s  s t u d y ,  T e a ch e r  E f f e c t i v e n e s s  T r a i n i n g  p ro d u ced  no 
s i g n i f i c a n t  d i f f e r e n c e s  in  a t t i t u d e s  be tween th e  g ro u p s  a s  m easured  by 
t h e  t e s t s  employed, and
2. Teacher  E f f e c t i v e n e s s  T r a i n i n g  produced  no s i g n i f i c a n t  
d i f f e r e n c e s  be tween th e  g ro u p s  in  s t u d e n t  t e a c h e r  s c o r e s  on "A 
Q u e s t i o n n a i r e  o f  S tuden t  Teacher  B ehav io r  in  th e  C la s s r o o m ."
B a i l e y s  sample o f  t e a c h e r s ,  b roken  I n to  t h r e e  g ro u p s  o f  e i g h t
10BM o l l i e  B a i l e y ,  " T e ac h e r  E f f e c t i v e n e s s  T r a i n i n g  w i th  F r e -  
S tu d e n t  T e a c h e r s  in  Language A r t s , "  D i s s e r t a t i o n  A b s t r a c t s  I n t e r n a t i o n a l ,  
33;5592-93A, 197 3. [ U n i v e r s i t y  o f  New Mexico.  J
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e a c h ,  may no t  h a v e  been s i g n i f i c a n t l y  l a r g e  t o  d e t e r m i n e  e f f e c t s ,  A 
p o s s i b l e  n e g a t i n g  e f f e c t  on v a r i a n c e  which m ig h t  o t h e r w i s e  have  been  
d e t e c t e d  c o u l d  be  a t t r i b u t e d  to  p r o p i n q u i t y .  I n  t h a t  a l l  o f  th e  s u b ­
j e c t s  w e r e  u n d e r g r a d u a t e s  w i t h  t h e  same c a r e e r  i n t e r e s t s ,  i t  m ight  be 
l i k e l y  t o  assume t h a t  t h e y  s h a r e d  i n  common e x p e r i e n c e s  o u t s i d e  o f  t h e  
c l a s s r o o m .  I f  d i s c u s s i o n s  i n c l u d e d  th e  c u r r e n t  h a p p e n in g s  In c l a s s ,  
i t  i s  p o s s i b l e  t h a t  s h a r e d  knowledge m igh t  h a v e  become s h a r e d  p r a c t i c e  
and b e l i e f s  a s  w e l l ,  thus  c o n t a m i n a t i n g  t h e  r e s u l t s .  T h i s  e f f e c t  o f  
p r o p i n q u i t y  might  be  r ed u ced  somewhat I f  t h e  s u b j e c t s  d id  not have a s  
much i n f o r m a l  c o n t a c t .
A p rob lem  w i t h  t h e  p o s t -p o & t  m easu re  may h ave  been  t h a t  a s  
s t u d e n t  t e a c h e r s  u n d e r g o i n g  t h e i r  p r a c t i c e  t e a c h i n g ,  t h e  s u b j e c t s  had 
many more I n i t i a l  f e a r s  and o t h e r  o b s t a c l e s  t o  overcome th a n  e x p e r i ­
enced c l a s s r o o m  t e a c h e r s .  Thus ,  a n t i c i p a t i n g  change  d u r i n g  o n e ’ s 
i n i t i a l  c o n t a c t  w i t h  s t u d e n t s  a s  t h e i r  t e a c h e r  m igh t  n o t  have  been to o  
r e a l i s t i c .
S t e c k  co n d u c te d  a s t u d y  t o  d e t e r m i n e  th e  e f f e c t s  o f  l n - s e r v l c e
109e d u c a t i o n  ( T . E . T . )  on t e a c h e r s '  b e l i e f s ,  a t t i t u d e s  and  v a l u e s .  His 
n c o n s i s t e d  o f  109 t e a c h e r s  w i th  s i x t y - f o u r  In  t h e  e x p e r i m e n t a l  g roup 
and f o r t y - f i v e  in  t h e  c o n t r o l  g ro u p .  R e s u l t s  o f  h i s  s tu d y  i n d i c a t e d  
t h a t  T . E . T ,  had no s i g n i f i c a n t  e f f e c t  on th e  e x p e r i m e n t a l  g r o u p ’s 
b e l i e f s ,  a t t i t u d e s  o r  v a l u e s ,  but t h e r e  was a m e a s u r a b l e  impact on t h e  
t o t a l  s a m p l e ,  bo th  e x p e r i m e n t a l  and c o n t r o l .  S t e c k  s p e c u l a t e d  t h a t
109
K e i th  S t e c k ,  "A S tudy t o  D e te rm in e  t h e  E f f e c t s  o f  I n - S e r v i c e  
E d u c a t i o n  on T e a c h e r s 1 B e l i e f s ,  A t t i t u d e s ,  and  V a lu e s "  ( d i s s e r t a t i o n  
a b s t r a c t ,  U n i v e r s i t y  o f  U tah ,  1975) .  [ R e p r o d u c t i o n .  ]
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ChiH l a t t e r  e f f e c t  may have been caused by th e  t e a c h e r s ’ f e e l i n g  some 
s u b t l e  p r e s s u r e  from t h e  s u p e r i n t e n d e n t  and p r i n c i p a l s  to  be more 
f l e x i b l e ,  open, and l e s s  a u t h o r i t a r i a n  in  working w i th  t h e i r  s t u d e n t s .
The f a c t  t h a t  t e a c h e r s  tn  both g roups  saw each o t h e r  d a l l y  and u n d o u b t ­
edly  d i s c u s s e d  T.E .T ,  may a l s o  have  had some e f f e c t .
Other s t u d i e s  have i n d i c a t e d  mixed r e s u l t s  a t t r i b u t e d  t o  T*E,T. 
While Brynge lsa t i f s  Study was n o t  l i m i t e d  to  T.E .T. a l o n e ,  the  r e s u l t s  
s u g g e s t e d  I m p l i c a t i o n s  f o r  i t s  v a l u e . * ' ^  The s tu d y ,  m o t iv a te d  by the
r e s e a r c h e r ’ s d e a l r e  t o  enhance t e a c h e r - s t u d e n t  r e l a t i o n s h i p s ,  was
d e s ig n e d  to i n v e s t i g a t e  the  e f f e c t s  o f  an e x p e r im e n ta l  c o n s u l t a t i o n  
program based on c o n s t r u c t s  from th e  techn iques  o f :  T r a n s a c t i o n a l  
A n a l y s i s ;  Teacher E f f e c t i v e n e s s  T r a i n i n g ;  and V.nlues C l a r i f i c a t i o n .
Six t e a c h e r s  were g iv e n  a o n e - s e m e s t e r  c o n s u l t a t i o n  program which 
u t i l i z e d  c o n s t r u c t s  from th e se  t e c h n i q u e s ,  and t h i s  program c o n s i s t e d  
of two phases .  In phase  one ,  t h e  t e a c h e r s  r e c e iv e d  e i g h t  hou rs  of  
group i n s t r u c t i o n  on th e  t e c h n i q u e s .  Phase two c o n s i s t e d  o f  each 
t e a c h e r  r e c e i v i n g  tw e lve  o n e - to - o n e  c o n s u l t a t i o n s .
A s tu d e n t  s e l f - e s t e e m  in v e n to ry  measured e i g h t y - t h r e e  e x p e r i ­
m en ta l  group s t u d e n t s  and f o r t y - s e v e n  c o n t r o l  group s t u d e n t s ,  w h i l e  
s t u d e n t  achievement was measured by comparing s t a n d a r d i s e d  ach ievem ent  
t e s t s  of the  s t u d e n t s ,  F in d in g s  i n d i c a t e d  t e a c h e r s  and s t u d e n t s  p e r ­
c e iv e d  in c r e a s e s  in t e a c h e r  empathy and human i n t e r a c t i o n  s k i l l s .  However, 
However, the  d a t a  d id  n o t  i n d i c a t e  s tu d e n t  changes  i n  s e l f - e s t e e m  or
Janes  B rynge lson ,  " S t a f f  Development: I n c r e a s i n g  Teacher  Human 
I n t e r a c t i o n  S k i l l s  Through C o n s u l t a t i o n  S t r a t e g i e s , "  D i s s e r t a t i o n  A b s t r a c t s  
I n t e r n a t i o n a l . 37;4294-95A, 1977. f U n i v e r s i t y  o f  N or the rn  C o lo rad o .  )
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i n  school  ach ievement  a s  a r e s u l t  o£ th e  c o n s u l t a t i o n  program f o r  
t h e i r  t e a c h e r s .  Once aga in*  a c r i t i c i s m  might  be n o te d  b e c a u s e  o f  t h e  
sm al l  n o f  s i x  t e a c h e r s ,  a s  w e l l  a s  the  measurement  t e c h n i q u e  employed 
by th e  r e s e a r c h e r  to  d e te r m in e  th e  e f f e c t i v e n e s s  o f  th e  c o n s u l t a t i o n  
program f o r  the  t e a c h e r s  th em se lv es  which i n c lu d e d  r e s e a r c h e r  r a t i n g s  
and p e r c e p t i o n s .
Another  r e s e a r c h e r ,  F l a k e ,  examined th e  e f f e c t s  o f  T .E .T ,  as  
d e s c r i b e d  by e i g h t  s p e c i f i c  c h a r a c t e r i s t i c s  o f  o p e n - i n  Formal e d u c a ­
t i o n  inc luded  in the  Walberg and Thomas m a t r i x .  I lls sample  was
composed o f  v o l u n t e e r s  drawn from a p o p u l a t i o n  o f  385 t e a c h e r s  h i r e d  
i n t o  th e  Mesa,  Ar izona  School D i s t r i c t  d u r in g  t h e  1971-1972 and 
1972-1973 s ch o o l  y e a r s .  The v o l u n t e e r s  were a s s i g n e d  t o  g roups  t h ro u g h  
the  use o f  a t a b l e  o f  random numbers ,  and t h e  e x p e r i m e n t a l  d e s i g n  was 
t h e  com ple te ly  randomised  d e s ig n  w i th  t r e a t m e n t  and  c o n t r o l  g r o u p s ,  
each a t  two l e v e l s  o f  t e a c h i n g  e x p e r i e n c e .  B a s e l i n e  d a t a  were  e s t a b ­
l i s h e d  th rough th e  use  o f  a  " T e ac h e r  Q u e s t i o n n a i r e "  and th ro u g h  the 
com ple t ion  o f  an  " O b s e r v a t i o n  R a t i n g  S c a le "  in  t h e  c l a s s r o o m  o f  each 
p a r t i c i p a t i n g  t e a c h e r  by a  t r a i n e d  o b s e r v e r .  At th e  end o f  th e  e i g h t  
weeks o f  t r a i n i n g ,  p o s t  d a t a  were s i m i l a r l y  g a t h e r e d .
Major f i n d i n g s  were:
1 . t e a c h e r s  exposed to  T .E .T .  e x h i b i t e d  h i g h e r  mean 
sc o r e s  th a n  th o s e  no t  so exposed;
2 t e a c h e r s  exposed t o  T .E .T ,  showed s i g n i f i c a n t  improvement
^ ^ A c e  F lake ,  "The E f f e c t s  o f  Teacher E f f e c t i v e n e s s  T r a i n i n g  a s  
Descr ibed  hy E ig h t  S p e c i f i c  C h a r a c t e r i s t i c s  o f  Open-Ir tForma1 E d u c a t i o n , "  
D i s s e r t a t i o n .  A b s t r a c t  I n t e r n a t i o n a l . 3 6 : 1 4 4 7 - 144BA, 1975 [ A r izo n a  S t a t e  
U n i v e r s i t y ,  ]
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w i t h  r e g a r d  t o  t h e  c h a r a c t e r i s t i c s  o f  " p r o v i s i o n i n g  f o r  t e e m i n g "  and 
" I n s t r u c t i o n  o r  e x t e n s i o n  o f  l e a r n i n g " ;
3,  s e c o n d a ry  t e a c h e r s  e x p o se d  to  T .E .T .  show s i g n i f i c a n t  
improvement w i t h  r e g a r d  t o  t h e  c h a r a c t e r i s t i c s  o f  " h u m a n e n e s s , r e s p e c t ,  
openn e s s  end wa rm t h " ; and
4 .  e l e m e n t a r y  t e a c h e r s  exposed  t o  T . E . T .  show s i g n i f i c a n t  
improvement w i t h  r e g a r d  to  t h e  c h a r a c t e r i s t i c  o f  " s e l f - p e r c e p t i o n , "  
C o n v e r s e l y ,  t e a c h e r s  exposed  t o  T .E .T ,  d i d  n o t  e x h i b i t  s i g n i f i c a n t  
d i f f e r e n c e s  from th e  c o n t r o l  g ro u p  on o t h e r  c h a r a c t e r i s t i c s  m e a s u re d .
A n o th e r  s t u d y ,  c o n d u c t e d  by D i l l a r d ,  c o n c e rn e d  an  I n v e s t i g a t i o n
o f  t h e  e f f e c t s  o f  T .E .T .  on t h e  typeE o f  v e r b a l  r e s p o n s e s  and a t t i t u d e
112change  o f  p r e - s e r v i c e  t e a c h e r s .  Using  an n o f  t w g n t y - f i v e  g r a d u a t e
s t u d e n t s  i n  e d u c a t i o n ,  d a t a  c o l l e c t e d  th ro u g h  p r e -  and p o s t - w r i t t e n  
r e s p o n s e s  t o  s i m u l a t e d  p rob lem  s i t u a t i o n s ,  and tw e l v e  f i v e - m i n u t e  a u d io  
t a p e s  o f  a p r o b l e m - c e n t e r e d  d i s c u s s i o n  w i t h  a s t u d e n t ,  p r o v i d e d  t h e  
r e s e a r c h e r  w i t h  t h e  d a t a  f o r  h i s  c o n c l u s i o n s .  D i l l a r d  i n d i c a t e d  t h a t  
a s  a r e s u l t  o f  T . E . T . ,  p r e - s e r v i c e  t e a c h e r s  r e s p o n d e d  to  p rob lem  
m essages  from th e  c h i l d  w i t h  fe w er  communicat ion  r o a d l o c k s ,  d e f i n e d  a s  
n c n f a c i l i t a t l v e  r e s p o n s e s ,  and  u&ed more f a c l l i t s t i v e  r e s p o n s e s  t o  
p rob lem  m e ss a g e s .  He c o n c l u d e d  t h a t  t e a c h e r s  c o u ld  h e  t r a i n e d  i n  
r e l a t i v e l y  s h o r t  p e r i o d s  o f  t im e  t o  f u n c t i o n  a t  s i g n i f i c a n t l y  h i g h e r  
l e v e l s  on d im e n s io n s  which h a v e  b e e n  shown in  e a r l i e r  r e s e a r c h  t o  he
J e r r y  D i l l a r d ,  "An I n v e s t i g a t i o n  o f  t h e  E f f e c t s  o f  T e a c h e r  
E f f e c t i v e n e s s  T r a i n i n g  on t h e  Types  o f  V e rb a l  R esp o n ses  and A t t i t u d e  
Change o f  P r e - S e r v i c e  T e a c h e r s "  { d i s s e r t a t i o n  a b s t r a c t ,  George  Peabody 
C o l l e g e  f o r  T e a c h e r s ,  1974) ,  f R e p r o d u c t i o n .  ]
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r e l a t e d  to c o n s t r u c t i v e  g a i n s  in h e l p i n g  r e l a t i o n s h i p s  and in  t e a c h in g .
In s tudy ing  the e f f e c t s  of an  i n t e r p e r s o n a l  s k i l l  t r a i n i n g  p r o ­
gram on a f f e c t i v e  I n t e r p e r s o n a l  b e h a v io r s  o f  s t u d e n t  t e a c h e r s ,  Fine
113used an  n o f  f i f t y - t h r e e  s t u d e n t  t e a c h e r s .  Her r e s u l t s  in d i c a t e d
t h a t  T .E .T ,  improved s t u d e n t  t e a c h e r s * :
1, core c o n d i t i o n  s k i l l s  o f  cong ruence ,  empathy, and 
r e s p e c t  which a r e  necessa ry  t o  e s t a b l i s h  r a p p o r t  between te a c h e r s  
and s t u d e n t s ;
2 , a f f e c t i v e  i n i t i a t i n g  s k i l l s ;
3. f a c i l i t a t i n g  communications s k i l l s ;  and
4. a b i l i t y  to  employ d e m o cra t i c  p ro b le m - s o lv in g
p ro c e d u re s .
The r e s u l t s  a l s o  tended to  suppor t  p r e v io u s  t e s e a r c h  f i n d i n g s  tha t  
"u n d e r s t a n d in g "  s k i l l s  can be  taught i n  a r e l a t i v e l y  s h o r t  t r a i n i n g  
p e r i o d .
Duncan used s ix ty  s u b j e c t s ;  t h i r t y  e lem en ta ry  and t h i r t y  s econ ­
dary  t e a c h e r s ,  in  a s tudy o f  the  humaniz ing e f f e c t s  o f  an i n - s e r v i c e  
114T .E .T ,  program. His s u b j e c t s  were randomly a s s ig n e d  t o e e l t h e r  the  
t r e a tm e n t  o r  T.E.T, group, o r  the c o n t r o l  or n o - t r a i n i n g  group.  They 
were p r e -  and p o s t - t e s t e d  u s i n g  the "C lass room  O b se r v a t io n  Scale"  and
113V i r g i n i a  F ine ,  "The E f f e c t s  of an I n t e r p e r s o n a l  S k i l l  
T r a i n i n g  Program on A f f e c t i v e  I n t e r p e r s o n a l  Behav io rs  o f  Student 
Teache rs"  ( d i s s e r t a t i o n  a b s t r a c t ,  U n i v e r s i t y  o f  Hawaii ,  1975).
T Reproduc t io n , ]
114Richard  Duncan, "A Study o f  t h e  Humanizing E f f e c t s  of an 
I n s e r v l c e  Teacher E f f e c t i v e n e s s  T r a i n i n g  Program on Elementary  and 
Secondary Teachers"  ( d i s s e r t a t i o n  a b s t r a c t .  Western  Colorado  
U n i v e r s i t y ,  1975).  f Reproduct ion .  1
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"Teache r  Q u e s t i o n n a i r e W h e r e a s  t h e  p r e t e s t  shewed t h a t  t h e  t r a i n i n g  
f a c t o r  f o r  t h e  t r e a t m e n t  and the  c o n t r o l  groups  was comparable  p r i o r  
to  t h e  " T r e a tm e n t , "  t h e r e  was a s i g n i f i c a n t  d i f f e r e n c e  between th e  p r e ­
t e s t  s c o r e s  o f  the e l e m e n ta ry  g roup e n t e r i n g  t h e  s tu d y  compared t o  th e  
secondary  g roup .  The e lem en ta ry  g roup  wee s i g n i f i c a n t l y  above t h a t  o f  
t h e  s e c o n d a r y  t e a c h e r s .
F o l low ing  t h e  t r e a t m e n t ,  an  a n a l y s i s  o f  t h e  g a i n  s c o r e s  showed 
a s i g n i f i c a n t  ga in  in  h u m a n i s t i c  q u a l i t i e s  a s  d e f i n e d  in  the  s tu d y  f o r  
the  e n t i r e  group o f  t e a c h e r s .  F u r t h e r  a n a l y s i s  o f  t h e  g a i n  s c o r e s  
r e v e a l e d  t h a t  the  s ec o n d a ry  t e a c h e r s  r e a c te d  s i g n i f i c a n t l y  d i f f e r e n t  
than d id  t h e  e lem en ta ry  t e a c h e r s .  The secondary  group g a i n s  were s i g ­
n i f i c a n t l y  d i f f e r e n t  a t  o r  above t h e  .001 l e v e l ,  w h i l e  t h e  e lem en ta ry  
group had  g a i n s  which were  nut s i g n i f i c a n t l y  d i f f e r e n t  when  c o n s i d e r e d  
s e p a r a t e  from the  g roup a s  a whole .
A l though  not d e a l i n g  d i r e c t l y  with e f f e c t s  o f  T . E . T . ,  t h e r e  
have been  numerous o t h e r  s tu d i e s  r e l a t e d  to  a t t i t u d e  c h an g e ,  s e l f  
co ncep t  c h an g e ,  and c l a s s ro o m  c l i m a t e  change a s  a r e s u l t  o f  "empathy*1 
t r a i n i n g ,  human r e l a t i o n s  t r a i n i n g ,  " h u m a n i s t i c "  t r a i n i n g ,  o r  some 
o t h e r  s i m i l a r  program. F r a s e r  examined the  e f f e c t s  o f  empathy t r a i n i n g  
on p r o s p e c t i v e  t e a c h e r s *  e m p s th e t i c  a b i l i t i e s ,  s e l f  c o n c e p t s ,  and a t t i ­
tudes  tow ard  p u p i l s .  He found s t a t i s t i c a l l y  s i g n i f i c a n t  i n c r e a s e s
i n  t h e  l e v e l  o f  e m p a th e t i c  a b i l i t y  f o r  the  e x p e r i m e n t a l  g ro u p s ,  and a 
s i g n i f i c a n t  r e d u c t io n  In  d i s c r e p a n c y  s c o r e s  be tween  r e a l  s e l f  concep t
James F r a s e r ,  "The E f f e c t s  o f  Empathy T r a i n i n g  on P r o s p e c t i v e  
Teache rs  * E n p e th s t l c  A b i l i t i e s ,  S e l f - C u n c e p ta  and A t t i t u d e s  Toward 
P u p i l s , "  D i s s e r t a t i o n  A b a t r a c t s  I n t e r n a t i o n a l . 35 :7769A, 1975.
[ U n i v e r s i t y  o f  M ich igan ,  J
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and I d e a l  s e l f  c o n c e p t  f o r  one  e x p e r i m e n t a l  g ro u p .  He a l s o  found nn 
s i g n i f i c a n t  c h an g es  in  a t t i t u d e s  toward  p u p i l s  f o r  any o f  t h e  g ro u p s ,  
C l a u s e l l  d id  a quaa I - e x p e r i m e n t a l  s tu d y  on t h e  e f f e c t  o f  a 
" h u m a n i s t i c "  t e a c h e r  t r a i n i n g  program on t e a c h e r  a t t i t u d e s ,  p u p i l  
a f f e c t L v e  l e a r n i n g ,  and c l a s s r o o m  c l i m a t e - * * ^  Her f i n d i n g s  i n d i c a t e d  
t h a t :
1 . " h u m a n i s t i c a l l y "  t r a i n e d  t e a c h e r s  s c o r e d  s i g n i f i c a n t l y  
h i g h e r  on t h e  "M inneso ta  T e a c h e r  A t t i t u d e  I n v e n t o r y "  th a n  d id  th e  
t r a d i t i o n a l l y  t r a i n e d  t e a c h e r s ;
2 .  " h u m a n i s t i c a l l y "  t r a i n e d  t e a c h e r s  m a i n t a i n e d  a s t a t i s ­
t i c a l l y  s i g n i f i c a n t  h i g h e r  d e g re e  o f  openness  i n  t h e  c l a s s r o o m  c l i m a t e  
th a n  d i d  t r a d i t i o n a l l y  t r a i n e d  t e a c h e r s ;  and
3. p u p i l s  t a u g h t  by " h u m a n i s t i c a l l y "  t r a i n e d  t e a c h e r s  
s c o r e d  h i g h e r  on t h e  " F a c e s  I n v e n t o r y "  on p u p i l  a f f e c t i v e  l e a r n i n g  
than  d id  p u p i l s  t a u g h t  by t r a d i t i o n a l l y  t r a i n e d  t e a c h e r s ,
SUMMARY
G iven  t h i s  backg round  th rough  th e  l i t e r a t u r e  o f  t h e o r e t i c a l  
c o n s i d e r a t i o n s  o f  a t t i t u d e s ,  s e l f  c o n c e p t ,  and i n t e r p e r s o n a l  r e l a t i o n s ;  
and a d d i n g  a r e v ie w  o f  s e v e r a l  s t u d i e s  which r e l a t e  t o  t h e  p o s s i b i l i t y  
o f  c h a n g e s  which  can be b r o u g h t  a b o u t  in  t h e s e  a r e a s ,  p e r h a p s  th e  f rame­
work i s  s u f f i c i e n t  to  embark upon th e  n a t u r e  o f  t h e  s t u d y  i t s e l f .  By 
t h i s  t i m e ,  i t  sh o u ld  be  a p p a r e n t  t h a t  a t t i t u d e s ,  t h e  s e l f  c o n c e p t ,  and
^ ^ K o s a  C l a u s e l l ,  "H u m an is t i c  E d u c a t io n  and  I t s  I m p l i c a t i o n s  
f o r  I n n e r - C i t y  T e a c h e r s , "  D i s s e r t a t i o n  A b s t r a c t s  I n t e r n a t i o n a l ,
3 4 : 4949-4950A, 1974. [ U n i v e r s i t y  o f  M ich igan .  ]
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I n t e r p e r s o n a l  r e l a t i o n s  a r e  h o p e l e s s l y  in te r tw in e d  and have s i g n i f i ­
c a n t  b e a r i n g  on each o t h e r .
C h ap te r  3 
METHODOLOGY
In Sep tem ber ,  1977, a l l  upper  e lem en ta ry  and secondary  p u b l i c  
school  t e a c h e r s  In Newport News were g iv e n  an o p p o r t u n i t y  to v o l u n t e e r  
f o r  Teacher E f f e c t i v e n e s s  T r a i n i n g  ( T . E . T , )  d u r in g  t h e  1977-1978 
school  y e a r .  For t h o s e  who v o l u n t e e r e d  th e r e  was a c h o i c e  o f  t a k i n g  
an I n i t i a l  f a l l  c y c l e  or a second s p r i n g  c y c l e .  The s u rv e y  of  
t e a c h e r s  i n d i c a t e d  s u f f i c i e n t  numbers t o  j u s t i f y  p ro c e e d in g  with bo th  
c y c l e s ,
THE SELECTION OF THE SAMPLE
S in c e  the  s tu d y  was In ten d ed  t o  e x p lo re  the  e f f e c t s  of T .E .T .  
upon the  s e l f  con cep ts  o f  s e n i o r  h ig h  s ch o o l  t e a c h e r s  and  the a t t i t u d e s  
o f  t h e s e  t e a c h e r s  and t h e i r  p u p i l s  toward  c e r t a i n  c o n c e p t s ,  on ly  t h o s e  
s e n i o r  h igh  s choo l  t e a c h e r s  o f  g r a d e s  t e n  th rough  tw e lve  who v o l u n ­
t e e r e d  to  t a k e  the  T .E .T ,  were  s e l e c t e d  for t h e  sample.  A l l  s e v e n te e n  
t e a c h e r s  who v o l u n t e e r e d  fo r  t h e  f a l l  c y c l e  became th e  ex p e r im en ta l  
g roup  w h i le  th o se  f o u r t e e n  who v o l u n t e e r e d  fo r  the  s p r i n g  c y c le  became 
th e  c o n t r o l  g roup .  Thus,  t h e  p o p u l a t i o n  from which t h e  samples were  
drawn r e p r e s e n t e d  th e  t o t a l  g roup o f  s e n i o r  h ig h  s c h o o l  te ach e r  v o l u n ­
t e e r s .  F a t h e r  than u s i n g  a random sample o f  th e se  v o l u n t e e r s ,  a l l  were  
s e l e c t e d  and  s u b se q u e n t ly  c o n f i rm ed  t h e i r  w i l l i n g n e s s  t o  p a r t i c i p a t e .
S t u d e n t s  who p a r t i c i p a t e d  in  t h e  s tudy were randomly s e l e c t e d
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u s i n g  a t a b l e  o f  random n u m b e r s . * ^  A t o t a l  o f  f o r t y  s t u d e n t s  w are  
s e l e c t e d  f o r  t h e  e x p e r i m e n t a l  g ro u p  and  f o r t y  fo r  t h e  c o n t r o l  g ro u p .
By s e l e c t i n g  second  p e r i o d  c l a s s e s  o f  t h e  r e s p e c t i v e  g ro u p s  o f  
t e a c h e r s  as th e  p o p u l a t i o n  from which t h e  s t u d e n t  sam ples  would be 
drawn, I t  was hoped t h a t  t h e  t im e  o f  d a y  s t u d e n t s  came I n t o  c o n t a c t  
w i th  t h e  t e a c h e r  would no t  be  an  Im p o r t a n t  v a r i a b l e .  In t h o s e  few 
c a s e s  where  a t e a c h e r  d i d  n o t  have  a second  p e r i o d  c l a s s ,  t h i r d  
p e r i o d  c l a s s  p u p i l s  were  s e l e c t e d .  Computer p r i n t o u t s  o f  c l a s s  
l i s t s  were  used  to  p l a c e  t h e s e  names In a c o n s i s t e n t  o r d e r .  Then, by  
u s in g  th e  t a b l e  o f  random numbers ,  f o r t y  s t u d e n t s  fo r  t h e  e x p e r i m e n t a l  
g roup  and f o r t y  f o r  t h e  c o n t r o l  g roup  w ere  I d e n t i f i e d .  W i t h i n  th e  
sample  o f  e i g h t y ,  t h i r t y - e i g h t  In t h e  e x p e r i m e n t a l  g roup and t h i r t y -  
s ix  i n  t h e  c o n t r o l  g roup a c t u a l l y  p a r t l c i p a t e d .
THE RESEARCH DESIGN
S in c e  n e i t h e r  random s e l e c t i o n  o f  t e a c h e r s  from t h e  t o t a l
p o p u l a t i o n  no r  random a s s ig n m e n t  o f  t e a c h e r s  t o  g r o u p s ,  e x p e r i m e n t a l
□r c o n t r o l ,  was p o s s i b l e  due t o  th e  f i e l d  s e t t i n g  and t h e  d e s i r e  o f
s c h o o l  o f f i c i a l s  t o  a l l o w  t e a c h e r s  t o  c h o o se  a c o n v e n ie n t  t im e  and
p l a c e  t o  t ak e  T . E . T , ,  t h e  b a s i c  a p p ro a c h  f i t s  K e r l l n g e r ' s  Mtwo
1 ISg r o u p s ,  no c o n t r o l "  d e s i g n .  With a m o d i f i c a t i o n  t o  a l l o w  a
second p o s t  m easu re  t o  m easu re  t h e  " s t a y i n g  power" o f  e f f e c t s  o v e r  a
Jerome 1 1 ,  S t a t i s t i c a l  I n f e r e n c e  I  (Ann A rb o r ,  M ic h ig a n :  
Edwards B r o t h e r s ,  1 9 6 4 ) ,  p.  5B9.
116Fred  K a r l i n g e r ,  F o u n d a t i o n s  o f  B e h a v i o r a l  R e s e a r c h  (2d e d . .  
New York;  H o l t ,  R i n e h a r t  and W in a to n ,  1 9 7 3 ) ,  p ,  321,
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p e r i o d  o f  t i m e ,  t h e  d e s i g n  m i g h t  be shown as  fo l lo w s  where
X * T r e a tm e n t ,
*** X -  W ithou t  T rea tm e n t ,  and
¥ -  P o s t  T ea t :a
X Y , Y _ (Experimental}a l  a 2
^  X Y , (Contro l)a l
The p o s t  m easu re  f o r  b o th  g r o u p s  was a d m i n i s t e r e d  a t  the  conc lus ion  of 
th e  f i r s t  c y c l e .  However,  s i n c e  the  d e l a y e d  pos t  measure Vfl8
s c h e d u le d  f o r  a p p r o x im a te ly  two months fo l lo w in g  t h e  comple tion of the 
f i r a t  c y c l e ,  i t  was o f  no v a l u e  t o  a p p l y  t h a t  measure  to the  c o n t ro l  
g ro u p ,  w h ich  had then  begun t o  t a k e  t h e  T .E .T .  c o u r s e .  The delayed 
p o s t  m e as u re  only  s e r v e d  to  a l l o w  a c h e c k  on changes  among the  e x p e r i ­
m e n ta l  g roup  i t s e l f  o v e r  t h i s  two-month p e r i o d  to  n o t e  i f ,  d u t in g  th i s  
t i m e ,  t h e  o r i g i n a l  s c o r e s  on t h e  pos t  m easu re  were s u s t a i n e d ,  r e g re s s e d ,  
o r  even enh an ced .
In a d d i t i o n  t o  c h e c k in g  th e  main  e f f e c t s  o f  T.E.T, upon the 
s e l f  c o n c e p t  o f  t e a c h e r s ,  as m e a s u r e d  by  th e  Tennessee  S e l f  Concept 
S c a l e ;  t h e  a t t i t u d e s  o f  t e a c h e r s ,  os m easured  by th e  Teacher A t t i t u d e  
Sem an t ic  D i f f e r e n t i a l ;  and t h e  a t t i t u d e s  o f  s t u d e n t s ,  as measured by 
th e  S t u d e n t  A t t i t u d e  S em an t ic  D i f f e r e n t i a l ,  e f f o r t s  were made in  t h i s  
s t u d y  to  examine  th e  i n f l u e n c e  o f  o t h e r  v a r i a b l e s  on the  s c o r e s .  I t  
was assumed t h a t  i f  t e a c h e r s  l e a r n e d  new s k i l l s  th rough T .E . T . ,  and I f  
t h e y  put t h o s e  s k i l l s  i n t o  r e g u l a r  p r a c t i c e  In th e  c lass room ,  th e  
r e s u l t s  would  be  more i n  the  e x p e c t e d  d i r e c t i o n  fo r  bo th  t e a c h e r s  and
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s t u d e n t s  than  in t h o s e  c a s e s  where  t e a c h e r s  d id  no t  put i n t o  r e g u l a r  
p r a c t i c e  th o se  s k i l l s  l e a r n e d ,  A d d i t i o n a l l y ,  I t  was assumed t h a t  
r e c e p t i v i t y  o f  s t u d e n t s  o f  th o s e  e f f o r t B  made by t e a c h e r s  p r a c t i c i n g  
th ose  i n t e r p e r s o n a l  s k i l l s  in  t h e  c l a s s ro o m  m ig h t ,  to  some d e g r e e ,  be 
a f f e c t e d  by the  sex o r  r a c e  o f  t h e  s t u d e n t .  S t a t i s t i c a l  a n a l y s e s ,  es 
d e s c r i b e d  l a t e r  in  t h i s  c h a p t e r ,  w e re  pe rform ed  t o  d e te rm in e  w h e th e r  
th e r e  were  s i g n i f i c a n t  d i f f e r e n c e s  i n  each o f  t h e s e  a r e a s .
THE SEMANTIC DIFFERENTIAL,
In measur ing  a t t i t u d e s ,  t h e  r e s e a r c h e r  employed s v a r i a t i o n  of
119Osgood’ s Semantic  D i f f e r e n t i a l  T e c h n iq u e ,  The s p e c i f i c  a t t i t u d e s
which a r e  t a r g e t e d  f o r  t h i s  s tu d y  a r e  th o s e  h e l d  by t e a c h e r s  and t h e i r  
s tu d e n t s  toward s p e c i f i e d  c o n c e p t s  r e l a t e d  to  t h e  c l a s s ro o m  e n v i r o n ­
ment they e h a r e ,  as measured  by a s em a n t ic  d i f f e r e n t i a l ,  A d i f f e r e n t  
form o f  t h e  sem an t ic  d i f f e r e n t i a l  was employed f o r  t e a c h e r s  and s t u ­
d e n t s  in  an e f f o r t  t o  in c lu d e  t h o s e  a r e a s  o f  p a r t i c u l a r  concern  end 
r e l e v a n c e  to  T.E .T. s k i l l s  from t h e  p e r s p e c t i v e  o f  t h o s e  t e a c h e r s  and 
s t u d e n t s .  S ince  p e r c e p t u a l  com par isons  be tween t e a c h e r s  and s t u d e n t s  
was not a p a r t  o f  th e  r e s e a r c h  d e s i g n ,  i t  was f e l t  t h a t  d i f f e r e n t  con­
cep ts  co u ld  b e s t  d e t e r m i n e  r e s p e c t i v e  changes  in  a t t i t u d e s  o f  t e a c h e r s  
120end s t u d e n t s .  The i n s t r u m e n t s  were  l a b e l e d  t h e  Teache r  A t t i t u d e  
Semantic D i f f e r e n t i a l  (TASD), and t h e  S t u d e n t  A t t i t u d e  Semantic
119C, Oagood, G. Suc i and p .  Tannenbaum, The Measurement o f  
Meaning (U rbsna ,  I l l i n o i s :  U n i v e r s i t y  o f  I l l i n o i s  P r e s s ,  1957).
120See Appendix A and A ppendix  B fo r  s c a l e s  u s e d .
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D i f f e r e n t i a l  fSASD),
The s e m a n t i c  d i f f e r e n t i a l  i s  a method o f  o b s e r v i n g  and  m e a s u r ­
ing  th e  p s y c h o l o g i c a l  meaning o f  c o n c e p t s .  K e r l l n g e r  o b s e r v e d  t h a t
a l t h o u g h  e v e r y o n e  sees  t h i n g s  a b i t  d i f f e r e n t l y ,  t h e r e  must be  some
121common c o r e  □£ meaning in  a l l  c o n c e p t s .  I n  o t h e r  w ords ,  p e o p l e ,  to
a g r e a t  e x t e n t ,  s h a r e  b e h a v i o r a l  and v e r b a l  d e f i n i t i o n s  o f  t h i n g s .
Osgood in v e n t e d  th e  sem ant ic  d i f f e r e n t i a l  t o  m easu re  t h e  c o u n o t a t i v e
122meanings o f  c o n c e p t s  a s  p o i n t s  i n  what h e  c a l l s  " s e m a n t i c  s p a c e . "
To u n d e r s t a n d  t h e  sem ant ic  d i f f e r e n t i a l ,  a s  d e v e lo p e d  by Osgood, i t  i s
n e c e s s a r y  t o  be  f a m i l i a r  w i th  what he  te rm s  c o n c e p t s ,  s c a l e s ,  and
d im e n s io n s  o r  f a c t o r s ,  By c o n c e p t ,  r e f e r e n c e  i s  made to  t h o s e  o b j e c t s ,
p e r s o n s ,  o r  b e h a v i o r s  t h a t  t h e  s u b j e c t  i s  a s k e d  t o  r e f l e c t  u p o n ,  such
as  s c h o o l ,  t e a c h e r ,  p r i n c i p a l ,  a n d  so o n .  B i p o l a r  a d j e c t i v e  p a i r s
r e p r e s e n t i n g  o p p o s i t e  p o l e s  on a s e v e n - p o i n t  c o n t in u u m  a r e  r e f e r r e d  to
as  s c a l e s .  Through h i s  r e s e a r c h ,  Osgood found t h a t  when a n a l y z e d ,
a d j e c t i v e  p a i r s  l i k e  good-bad ,  b i t t e r - s w e e t ,  l a r g e - s m a l 1, and  c l e a n -
123d i r t y  f a l l  i n t o  c l u s t e r s  o r  d i m e n s i o n s .  The moat im p o r t a n t  c l u s t e r
seams t o  c o n s i s t  o f  a d j e c t i v e s  which a r e  e v a l u a t i v e ,  such  a s  go o d -b ad  
and  p l e a s a n t - u n p l e a s a n t . The o t h e r  c l u s t e r s  o r  d im e n s io n s  a r e  t h o s e  
which e x p r e s s  p o t e n c y ,  such a s  s t r o n g - w e a k  and r u g g e d - d e l i c a t e ,  and  
a c t i v i t y ,  such  a s  f a s t - s l o w  and h o t - c o l d .
In e x p l a i n i n g  th e  l o g i c  o f  t h e  s e m a n t i c  d i f f e r e n t i a l ,  Ofe&ood
121 K e r l l n g e r ,  F o u n d a t l o n s o f  B e h a v i o r a l  R e s e a r c h , p .  566 .
122Osgood, Suci and Tannenbaum, The Measurement of .  M ea n in g .
123 K e r l l n g e r ,  F o u n d a t io n s  o f  B e h a v i o r a l  R e s e a r c h , p.  569 .
74
and S u c i  s t a t e d  t h e i r  p u rp o s e  was to  d e v i s e  a  s c a l i n g  In s t r u m e n t  which
g i v e s  r e p r e s e n t a t i o n  t o  t h e  m a j o r  d im e n s io n s  a lo n g  which  m ean ingfu l
124r e a c t i o n s  o r  Judgments  v e r y .  The l o g i c a l  b a s i s  was d e s c r i b e d  as
f o l l o w s ;
1. The p r o c e s s  o f  d e s c r i p t i o n  o r  Judgment can be though t  
o f  a s  t h e  a l l o c a t i o n  o f  a c o n c e p t  to  an  e x p e r i m e n t a l  cont inuum,  which 
i s  d e f i n e d  by a p a i r  o f  p o l a r  t e r m s .  Many complex l i n g u i s t i c  a s s e r ­
t i o n s  ( e . g . ,  tNI do n o t  t h i n k  th e  C h in e se  Communists a r e  t o  be 
t r u s t e d " )  can he  r ed u ced  t o  t h e  a l l o c a t i o n  o f  a c o n c e p t  to  a s c a l e ;  
e . g . ,
C h inese  Communists;
T r u s tw o r th y  __ :__ :__ :___:__ i : : U n t ru s tw or thy
The r e s p o n d e n t  can  i n d i c a t e  t h e  d e g re e  o f  i n t e n s i t y  o f  
p a r t i c u l a r  a s s e r t i o n s  by p l a c i n g  a mark toward  one o r  t h e  o th e r  o f  the  
p o l a r  t e r m s .  Hie  judgment comes a s  a r e s u l t  o f  a s s o c i a t i o n ,  or s t a b i l ­
i z i n g  f rames  o f  r e f e r e n c e  b a s e d  upon h i s  l i f e t i m e  o f  making  such ju d g ­
m e n t s .  I n  o t h e r  w ords ,  each  mark on t h e  s c a l e  might be  seen  as a 
c o m p a r a t i v e  Judgment a g a i n s t  a m u l t i t u d e  o f  p r e v i o u s  c o n c e p t  s c a l e  
a l l o c a t i o n s ,
2. A s i n g l e  d i m e n s i o n ,  or f a c t o r ,  may r e p r e s e n t  many 
d i f f e r e n t  e x p e r i m e n t a l  c o n t i n u e  which a r e  e s s e n t i a l l y  e q u i v a l e n t .  In 
th e  p r e v i o u s  exam ple ,  t r u e t w o r t h y - u n t r u s t w o r t h y  would be  c o n s id e r e d  a s  
an  e q u i v a l e n t  ju d g m e n t ,  and th e  r e s p o n d e n t  m ig h t  w e l l  have  th o u g h t ,
James S n i d e r  and C h a r l e s  Osgood, e d s . ,  Semant ic  D i f f e r e n t i a l  
T e c h n iq u e  (C h icago ;  A ld ln e  P u b l i s h i n g  C o . ,  1 9 6 9 ) ,  pp.  4 2 -4 5 .
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"Chinese  Conmunlsts a r e  no good ."  Osgood and Suci a rg u e d  t h a t  i t  i s
t h i s  c h a r a c t e r i s t i c  o f  language and t h in k in g  t h a t  makes t h e  development
o f  a q u a n t i t a t i v e  I n s t r u n e n t  f e a s i b l e .
3.  A l im i t e d  number o f  such c o n t i n u e  can be  used t o  d e f i n e
a sem ant ic  apace w i th in  which the  meaning o f  any c o n c e p t  c an  be  s p e c i -  
125f l e d .  Osgood and Suci used  the  s e v e n - s t e p  s c a l e s ,  d e f i n e d  by  the
l i n g u i s t i c  q u a n t i f i e r s  " e x t r e m e l y , "  " q u i t e , "  and " s l i g h t l y , "  in  b o th
d i r e c t i o n s  from a n e u t r a l  m idpo in t  b ecause  t h e y  f e l t  such  a sy s tem
would y i e l d  n e a r l y  equal p s y c h o lo g i c a l  u n i t s  i n  the  judgment  p r o c e s s .
The b i p o l a r  s c a l e s  were d e f in e d  by th e  v e r b a l  " o p p o s i t e s "  b e c a u s e  o f
t h e i r  a s sum pt ion  t h a t  t h i n k i n g  in  terms o f  o p p o s i t e s  i s  " n a t u r a l "  t c
the  human s p e c i e s ;  however, i t  was conceded t h a t  u n i d i r e c t i o n a l  s c a l e s
126-might s e r v e  Jus t  a s  well  a s  th o s e  s e l e c t e d ,  A d j e c t i v e s  were uaed  as
the  v e r b a l  o p p o s i t e s  because  o f  t h e  a ssu m p t io n  t h a t  a d j e c t i v e s  a r e  the  
most g e n e r a l  and n a t u r a l  q u a n t i f i e r s  in  th e  E n g l i sh  la n g u ag e .
C o n s id e r a b l e  d a ta  have been accum ula ted  on th e  r e l i a b i l i t y  of
127the  i n s t r u m e n t .  The ev id en ce  shows t h a t  f o r  group d a t a ,  such a s  
used in  t h i s  s tu d y ,  changes o r  d i f f e r e n c e s  i n  measured meaning as  
small  a s  one h a l f  o f  s s c a l e  u n i t  a r e  s i g n i f i c a n t  a t  t h e  ,05 l e v e l .
I t  would a p p ea r  t h a t  for most a p p l i c a t i o n s  o f  t h e  i n s t r u m e n t ,  t h e s e  
l e v e l s  o f  r e l i a b i l i t y  should be s a t i s f a c t o r y .
125 S n ide r  and Osgood, Semantic  D i f f e r e n t i a l  T e c h n i q u e .
pp. 42 -4 5 .
1 2fi
I b i d . ,  p .  7fl.
127 I b i d . ,  p .  79.
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On the  q u e s t i o n  o f  v a l i d i t y ,  Osgood and Sucl e x p r e s s  L i t t l e  
douht abou t  t h e  g e n e r a l  face  v a l i d i t y  o f  t h e  sem ant ic  d i f f e r e n t i a l ,  
because  i t  o b v io u s ly  d i f f e r e n t i a t e s  among c o n c e p t s  and c l u s t e r s  c o n ­
c e p t s  t h e  way many p e o p le  do s p o n t a n e o u s l y .  Each s u b j e c t  i s  r e s p o n d i n g  
to  each co ncep t  in  te rm s  o f  hLa own d e f i n i t i o n s ,  u s i n g  th e  b i p o l a r  
a d j e c t i v e s  as frames o f  r e f e r e n c e .  I t  i s  p o s s i b l e ,  how ever ,  t h a t  th e  
d i f f e r e n t i a l  f o r c e s  th e  s u b j e c t  to  a t t e n d  t o  some d im e n s io n s  he  would 
not use  o t h e r w i s e  in  a d d i t i o n  t o  t h o s e  he  would use s p o n t a n e o u s l y .  
Although more d a t a  a r e  needed t o  d e m o n s t r a t e  th e  v a l i d i t y  o f  t h e  
i n s t r u m e n t ,  I t  h a s  a l r e a d y  b e e n  a p p l i e d  t o  a v a r i e t y  o f  r e s e a r c h
problems and h a s  been shown t o  be s u f f i c i e n t l y  r e l i a b l e  and v a l i d  f o r
128many r e s e a r c h  p u r p o s e s .
In u s in g  t h e  s em a n t ic  d i f f e r e n t i a l  in  r e s e a r c h ,  K e r l l n g e r
s p e c i f i e d  two s t e p s  which s h o u ld  be t a k e n ,  th e  f i r s t  o f  which i s  t o
choose  t h e  c o n c e p t s  o r  o t h e r  s t i m u l i  t h a t  w i l l  be r a t e d  w i th  t h e
129b i p o l a r  a d j e c t i v e s .  Of c r u c i a l  im p o r t a n c e  Is  t o  s e l e c t  c o n c e p t s  
which a r e  r e l e v a n t  t o  thE r e s e a r c h  p ro b le m .  The c o n c e p t s  c h o se n  
should  be  o f  th e  n a t u r e  t o  e l i c i t  v a r i e d  r e s p o n s e s  from d i f f e r e n t  
i n d i v i d u a l s .
The second s t e p  i s  t o  s e l e c t  a p p r o p r i a t e  s c a l e s  o r  a d j e c t i v e  
p a i r s .  The two main c r i t e r i a  which s h o u ld  govern  th e  s e l e c t i o n  a r e  
the  f a c t o r  r e p r e s e n t a t i v e n e s s ,  o r  t h e  e v a l u a t i o n ,  p o t e n c y  o r  a c t i v i t y  
d im e n s io n s ,  and t h e  r e l e v a n c e  o f  t h e  c o n c e p t s  used .  In  a s t u d y  o f
Osgood, Suc l and Tannenbaum, The Measurement o f  M ea n in g . 
K e r l l n g e r ,  F o u n d a t io n a  o f  B e h a v i o r a l  R e s e a r c h , pp ,  5 6 9 -71 .
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a t t i t u d e s , t h e  u s u a l  p r a c t i c e  i s  t o  use  o n l y  t h e  s c a l e s  o f  t h e  e v a l u a ­
t i v e  f a c t o r .  Osgood has  d e v e l o p e d  a l i s t  o f  b i p o l a r  a d j e c t i v e s  w hich  
have  b e e n  f a c t o r  a n a l y z e d  and moat o f t e n ,  r e s e a r c h e r s  h ave  drawn from 
t h i s  l i s t .
PROCEDURAL STEPS IN THE DEVELOPMENT OP 
THE SEMANTIC DIFFERENTIAL
To s e l e c t  t h e  most a p p r o p r i a t e  c o n c e p t s  t o  b e  r a t e d  w i t h  
b i p o l a r  a d j e c t i v e s  in  t h e  s t u d y ,  an e f f o r t  was made t o  a s s u r e  t h a t  th e  
c o n c e p t s  were r e l e v a n t .  S in c e  T .E .T .  i s  d e s i g n e d  t o  p r o v i d e  s p e c i f i c  
s k i l l s  t o  t e a c h e r s ,  and s i n c e  t h e r e  a r e  s p e c i f i c  e x p e c t e d  ou tcom es ,  i t  
was i m p o r t a n t  t o  s p e c i f y  t h o s e  c o n c e p t s  to w a rd  which t h e r e  m ig h t  be  a 
d i f f e r e n t i a t i o n  o f  a t t i t u d e s  d e p en d in g  on t h e  e x p o su r e  o f  t h e  s u b j e c t s  
to  t h e  T .E .T ,  i n f l u e n c e .
To I d e n t i f y  t h e  c o n c e p t s  t o  be u s e d  on th e  T e a c h e r  A t t i t u d e  
S e m a n t ic  D i f f e r e n t i a l ,  a sample  o f  f i v e  T . E . T ,  i n s t r u c t o r s  was f i r s t  
a s k e d  t o  l i s t  f i v e  t o  t e n  c o n c e p t s  which nyou t h i n k  may r e p r e s e n t  
a r e a s  toward  which a t e a c h e r ' s  a t t i t u d e  m i g h t  be e x p e c t e d  to  change  
a f t e r  u n d e r g o in g  T . E . T . ,  a s su m in g  th e  s k i l l s  a r e  p r a c t i c e d . "  Once 
t h e s e  s u g g e s t e d  c o n c e p t s  were  r e t u r n e d ,  t h e y  were  c o m p i l e d ,  p a r a ­
p h r a s e d  i n t o  c o n c i s e  t e r m s ,  and r e t u r n e d  a g a i n  t o  t h e  sample o f  
T . E . T .  I n s t r u c t o r s .  The s p e c i f i c  v e r b a l  i n s t r u c t i o n s  o f  t h e  r e s e a r c h e r  
w ere :
. , . P l e a s e  r a t e  each  i t e m ,  o r  c o n c e p t ,  by p l a c i n g  a c h ec k  In 
t h e  a p p r o p r i a t e  column ( s i g n i f i c a n t ,  m i n i m a l ,  no c h a n g e ) ,  t o  show 
t h e  d e g r e e  t o  which you m i g h t  e x p e c t  t o  s e e  an a t t i t u d e  ch an g e  In  
t h e  t e a c h e r  who i s  p r a c t i c i n g  t h o s e  s k i l l s .
Of s i x t e e n  p a r a p h r a s e d  c o n c e p t s ,  tw e l v e  w ere  i d e n t i f i e d  by th e
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I n s t r u c t o r s  a s  moat a p t  t o  evoke s i g n i f i c a n t  t e a c h e r  a t t i t u d e  c h a n g e s .  
These twelve c o n cep ts  were  s e l e c t e d  a s  the  con cep ts  f o r  the  T each e r  
A t t i t u d e  Semantic  D i f f e r e n t i a l .
The con cep ts  used on th e  S tuden t  A t t i t u d e  Semantic  D i f f e r e n t i a l  
were s e l e c t e d  in  a s i m i l a r  way by th e  same T .E .T .  i n s t r u c t o r s .  The 
i n s t r u c t o r s  were asked ;  " P l e a s e  l i s t  f i v e  to  Cec c o n c e p t s  which you 
th in k  may r e p r e s e n t  a r e a s  toward which a s t u d e n t ' s  a t t i t u d e  may change 
In t h e  c lass room  o f  a t e a c h e r  who has undergone T . E . T , , assuming th e  
t e a c h e r  p r a c t i c e s  th e  s k i l l s . "  The subsequent  co m p i led ,  p a r a p h r a s e d  
con cep ts  were  r e tu r n e d  t o  th e  i n s t r u c t o r s  to r a t e  in  t h e  same way as 
were the  t e a c h e r  c o n c e p t s .  Of s i x t e e n  paraphrased  c o n c e p t s ,  f o u r t e e n  
were i d e n t i f i e d  by th e  i n s t r u c t o r s  a s  most l i k e l y  t o  evoke a t t i t u d e  
changes  among s t u d e n t s .  A ga in ,  t h e se  fo u r tee n  c o n c e p t s  were s e l e c t e d  
fo r  uae on th e  S tuden t  A t t i t u d e  Semantic D i f f e r e n t i a l .
S ince  t h i s  p o r t i o n  o f  the  s tu d y  r e q u i re d  an a t t i t u d e  m e a s u r e ­
ment,  a t o t a l  of e i g h t  b i p o l a r  a d j e c t i v e  s c a l e s  were s e l e c t e d  from 
Osgood's l i s t i n g  o f  a d j e c t i v e s  a s s o c i a t e d  w i th  the  e v a l u a t i v e  d im en­
s ion .  These e i g h t  s c a l e s  were  used w i th  each o f  t h e  tw e lve  c o n c e p t s  
on the  TASD and wi th  t h e  f o u r t e e n  c o n cep ts  on the  SA5D. To c o u n t e r a c t  
response  b i a s  t e n d e n c i e s ,  t h e  p o la r  a d j e c t i v e s  were r e v e r s e d  o c c a s i o n ­
a l l y ,  and th e  o rd e r  o f  th e  s c a l e s  was changed from one concept t o  the  
n e x t »
To a s c e r t a i n  the  d e g r e e  to  which t e a c h e r s  acknowledged p r a c ­
t i c i n g  f i v e  b a s i c  T .E .T ,  s k i l l s  in  th e  c lass room ,  a f i n a l  s e c t i o n ,  not 
Inc luded in  t h e  s c o r i n g ,  was l i s t e d  on the  TASD. Only those  t e a c h e r s  
who had comple ted T.E .T. were asked  t o  respond on t h i s  s e c t i o n .  An
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av erage  r e s p o n se  r a t i n g  o f  2 . 5  on a 3- p o i n t  s t a l e  was c o n s i d e r e d  to  
r e p r e s e n t  r e g u l a r  p r a c t i c e  o f  t h e  s k i l l s ,  a s  r e p o r t e d  by  th e  t e a c h e r  
r e s p o n d e n t s .
THE TENNESSEE SELF CONCEPT SCALE
One o f  t h e  h y p o th e se s  o f  t h e  s tu d y  r e q u i r e d  t h a t  t h e  s e l f  
concep t  o f  t e a c h e r  p a r t i c i p a n t s  be  m easured .  The T e n n e sse e  S e l f  
Concept Sca le  (TSCS), a 1 0 0 - t t e n  s c a l e  w i th  a median c o m p l e t i o n  t ime 
o f  t h i r t e e n  minu tes*  was s e l e c t e d .  The i n s t r u m e n t  a d d r e s s e s  a need 
" ,  * , fo r  a s c a l e  which Is  s im p le  fo r  t h e  s u b j e c t *  w i d e l y  a p p l i c a ­
b l e ,  well  s t a n d a r d i z e d *  and m u l t i - d i m e n s i o n a l  In I t s  d e s c r i p t i o n  o f
p>130th e  s e l f  c o n c e p t .
The Sca le  c o n s i s t s  o f  100 s e l f - d e s c r  ip  t i v e  s t a t e m e n t s  which 
th e  su b je c t  u ses  to  p o r t r a y  h i m s e l f .  I t  l a  s im p le  enough to  be  s e l f *  
a d m i n i s t e r e d ,  and i t  can be c o m p le ted  by p e r s o n s  hav ing  a s i x t h  g rade  
r e a d in g  a b i l i t y ,  t t  has  been  d e s c r i b e d  a s  an a p p r o p r i a t e  s c a l e  fo r  
h e a l t h y ,  w e l l - a d j u s t e d  p e o p l e ,  a s  w e l l  a s  f o r  p s y c h o t i c  p a t i e n t s .
There  a re  two b a s i c  forms o f  t h e  TSCS* th e  " C o u n se l in g  Form*1 and th e  
" C l i n i c a l  and R esea rch  Form," Both use t h e  same t e s t  b o o k l e t  and t e s t  
I t e m s .  The d i f f e r e n c e s  be tween th e  two forme a r e  in  t h e  a r e a s  o f  th e  
s c o r i n g  a n d p r o f f l i n g  sy s te m s .  The " C o u n se l in g  Form" was t h e  one 
u t i l i z e d  in t h i s  s t u d y .
The TSCS y i e l d s  an abundance  o f  d a t a  r e l a t e d  to  haw th e
130W il l iam  F i t t s *  Manual f o r  the  T e n n e sse e  S e l f  Concept  S c a l e  
( N a s h v i l l e ,  Tennessee :  C o u n se lo r  R eco rd ings  and T e s t s ,  1 9 6 5 ) ,  p. 1,
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r e s p o n d e n t  s e e s  h i m s e l f  a s  d e f i n e d  by  th e  I n s t r u m e n t  i t s e l f *  When 
c o n s i d e r i n g  the  e f f e c t s  o f  T . E r T. upon th e  s e l f  c o n c e p t ,  r e f e r e n c e  I s  
made t o  t h e  s c o r e s  on th e  TSCS a s  i n d i c a t i v e  o f  t h e  s e l f  c o n c e p t -  
Those s c o r e s  which a r e  y i e l d e d  by t h e  S c a l e  I n c l u d e ;
1.  The S e l f - C r i t i c i s m  S c o r e ,  o r  SC--This  s c a l e  I s  a  l i s t ­
ing  o f  m i l d l y  d e r o g a t o r y  s t a t e m e n t s  which m os t  p e o p le  w i l l  a g r e e  a p p ly  
to  th e m s e lv e s .  R easonab ly  h i g h  s c o r e s  I n d i c a t e  a no rm a l  and h e a l t h y  
openness  and c a p a c i t y  fo r  s e l f - c r i t i c l a r a ,  w h i l e  low s c o r e s  i n d i c a t e  
d e f e n s i v e n e s s  and s u g g e s t  t h a t  t h e  P o s i t i v e  S c o r e s  a r e  I n f l a t e d  by t h i s  
de fena  i v e n e s s .
2.  The P o s i t i v e  S c o r e s ,  o r  P--On t h i s  s c a l e ,  t h e  s t a t e ­
ments seem t o  convey t h e s e  t h r e e  p r im a ry  m e ssa g es ;
a .  t h i s  i s  w ha t  1 am;
b .  t h i s  la  how I  f e e l  abou t  m y s e l f ;  and
c .  t h i s  l a  w ha t  I  do .
This  s e c t i o n  has  a s e r i e s  o f  s u b s c o r e s  which a r e  e x p l a i n e d  a s  f o l l o w s ;
a* T o t a l  P Sco re*  T h i s  has  been  C a l l e d  t h e  moat 
i m p o r ta n t  s i n g l e  s c o r e  on th e  C o u n s e l i n g  Form* I t  g e n e r a l l y  r e f l e c t s  
t h e  o v e r a l l  l e v e l  o f  s e l f - e s t e e m .  High s c o r e s  tend t o  i n d i c a t e  t h e  
r e s p o n d e n t  l i k e s  h i m s e l f ,  f e e l s  t h a t  he  i s  a  p e r so n  o f  v a l u e  and  w o r th ,  
has  c o n f i d e n c e  In h i m s e l f ,  and a c t s  a c c o r d i n g l y .  Low s c o r e s  t e n d  to  
I n d i c a t e  t h a t  t h e  i n d i v i d u a l  i s  d o u b t f u l  a b o u t  h i s  w o r t h ,  s e e s  h i m s e l f  
a s  u n d e s i r a b l e ,  and h a s  l i t t l e  c o n f i d e n c e  o r  f a i t h  In  h i m s e l f .
b ,  Row 1 P B c o r e - - I d e n t l t y .  Here t h e  i n d i v i d u a l  i s
d e s c r i b i n g  h i a  b a a i c  i d e n t i t y ,  o r  what he  l a  aa he s e e s  h i m s e l f .
c .  Row 2 p S c o r e —' S e l f  S a t i s f a c t i o n .  The r e s p o n d e n t
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d e s c r i b e s  how be f e e l s  about th e  s e l f  be  p e r c e i v e s .  The s co r e  r e f l e c t s  
how s a t i s f i e d  he i s  with h i m s e l f .
d.  Row 3 P S co re - -B eh .av io r ,  The i n d i v i d u a l  i s  
d e s c r i b i n g  b i s  own behavio r  or t h e  way he  f u n c t i o n s .
e. Column A - - P h y s i c a l  S e l f .  The i n d i v i d u a l  d e s c r i b e s
h i s  view o f  b i s  own body, h i s  s t a t e  o f  h e a l t h ,  h i s  p h y s i c a l  appearance ,
f .  Column B - - M o r a l - E th i c a l  S e l f . Th is  s c o r e  r e f l e c t s  
the  I n d i v i d u a l ’s s e l f  d e s c r i p t i o n  from a m o r a l - e t h i c a l  frame o f
r e f e r e n c e .
g.  Column C - - P e r s o n s l  S e l f .  T h i s  s co re  d e s c r i b e s  the  
i n d i v i d u a l ' s  sense o f  p e r s o n a l  w o r th ,  h i s  f e e l i n g  of  adequacy as a 
p e r s o n .
b.  Column D--Fam ily  S e l f .  T h i s  score  i n d i c a t e s  the
i n d i v i d u a l ' s  f e e l i n g s  of worth a s  a family  member.
1. Column E - - S o c i a l  S e l f ,  T h i s  makea r e f e r e n c e  to
th e  i n d i v i d u a l ’s p e rc ep t io n  o f  s e l f  in  r e l a t i o n s h i p  to  more gene ra l  
" o t h e r a , "  beyond the  family .  I t  r e f l e c t s  h i s  f e e l i n g s  o f  worth or 
adequacy i n  h i s  s o c i a l  i n t e r a c t i o n  w i th  o t h e r s  in  g e n e r a l ,
3, The V a r i a b i l i t y  S c o r e s ,  or V--These  s c o r e s  r e f l e c t  th e
d e g re e  o f  v a r i a b i l i t y  or i n c o n s i s t e n c y  from one a rea  o f  s e l f  p e rcep ­
t i o n  to  a n o t h e r .  High sco res  i n d i c a t e  a h ig h  d e g re e  o f  v a r i a b i l i t y ;  
low s c o r e s  i n d i c a t e  the  o p p o s i t e .  T o t a l  V h ig h  s c o r e s  mean t h a t  th e re
i s  so much v a r i a b i l i t y  th a t  t h e r e  I s  l i t t l e  u n i t y  or i n t e g r a t i o n  in
th e  r e s p o n d e n t ' s  p e rc ep t io n  o f  s e l f .  Well  i n t e g r a t e d  p e r s o n s  g e n e r a l l y  
s co r e  below th e  mean an these  s c o r e s .
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PSYCHOMETRIC DATA ON THE TENNESSEE 
SELF CONCEPT SCALE
To e s t a b l i s h  norm at ive  d a t a ,  t h e  deve lope rB  o f  t h e  TSCS used  
a b ro ad  sample  o f  626 people  from v a r i o u s  p a r t s  o f  the  c o u n t r y ,  r a n g ­
ing  In age  from tw elve  t o  s i x t y - e i g h t ,  i n  ap p ro x im a te ly  e q u a l  numbers 
o f  b o th  s e x e s .  They were r a c i a l l y  mixed and r e p r e s e n t a t i v e  o f  a l l  
s o c i a l ,  economic,  I n t e l l e c t u a l  and e d u c a t i o n a l  l e v e l s  beyond th e  s i x t h  
g r a d e .  Although th e  norm group d id  no t  r e f l e c t  t h e  p o p u l a t i o n  a s  a 
whole i n  p r o p o r t i o n  to  i t s  n a t i o n a l  c o m p o s i t i o n ,  i n  t h a t  t h e r e  was an 
o v e r r e p r e s e n t a t i o n  o f  numbers o f  c o l l e g e  s t u d e n t s ,  w h i t e  s u b j e c t s ,  and 
p e r s o n s  in  t h e  twelve t o  t h i r t y  age b r a c k e t ,  th e  ev id en ce  su g g es te d  in  
su b se q u e n t  s t u d i e s  t h a t  t h e r e  was no need to e s t a b l i s h  s e p a r a t e  norms 
in  t h o s e  c a t e g o r i e s  .
T e s t - r a t e s t  r e l i a b i l i t y  c o e f f i c i e n t s  o f  a l l  major  s c o r e s  were
o b t a i n e d  and r e p o r t e d  in  d e t a i l  in  the  Tennessee  S e l f  Concept  S c a l e  
132Manual.  Most o f  t h e  r e l i a b i l i t y  c o e f f i c i e n t s  f o r  t h e  v a r i o u s  p r o ­
f i l e  segments  f a l l  In t h e  .80 to  .90 r a n g e .
In t h e  same manual ,  fou r  k inds  o f  v a l i d a t i o n  p r o c e d u r e s  were 
r e p o r t e d ,  h a v in g  to do w i th ;
1. c o n t e n t  v a l i d i t y ,
2 .  d i s c r i m i n a t i o n  b e t w e e n  g r o u p s ,
3. c o r r e l a t i o n  with  o t h e r  p e r s o n a l i t y  m easu re s ,  and
131 F i t t s ,  Manual for th e  Tenneeaee  S e l f  Concept  S c a l e , p ,  13, 
132l b i d . , p p ,  15-16 ,
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4 . p e r s o n a l i t y  changes  u n d e r  p a r t i c u l a r  c o n d i t i o n s .
I t  would a p p e a r  t h a t  th e  I n s t r u m e n t  h a s  been  a p p r o p r l a t e l y  v a l i d a t e d .
PROCEDURES ON COLLECTION OF DATA
In  J a n u a r y  o f  1970* Imm edia te ly  f o l l o w i n g  c o m p l e t i o n  o f  t h e  
f i r s t  c y c l e  o f  T . E . T , r th e  r e s e a r c h e r  went t o  each  o f  th e  f o u r  Newport 
News s e n i o r  h ig h  s c h o o l s ,  met with  t h e  p a r t i c I p a t i n g  t e a c h e r s  and 
a d m i n i s t e r e d  th e  two I n s t r u m e n t s ,  S i m i l a r  p r o c e d u r e s  were  employed t o  
a d m i n i s t e r  t h e  s t u d e n t  A t t i t u d e  Sem ant ic  D i f f e r e n t i a l  to  s t u d e n t s .
In  e a r l y  A p r i l ,  s l i g h t l y  more t h a n  two months  f o l l o w i n g  comple­
t i o n  o f  t h e  f i r s t  c y c l e  o f  T .E .T * ,  a r r a n g e m e n t s  w e re  made t o  h a v e  each  
p a r t i c i p a n t  o f  t h e  o r i g i n a l  e x p e r i m e n t a l  g ro u p  c o m p l e t e  i d e n t i c a l  
I n s t r u m e n t s  in  t h e i r  s c h o o l s .  A ga in ,  t h i s  d e l a y e d  p o s t  m easu re  was 
a d m i n i s t e r e d  on ly  t o  t h e  e x p e r i m e n t a l  g ro u p s  s i n c e  t h e  o r i g i n a l  c o n t r o l  
g ro u p  had  a l r e a d y  begun I t s  own T .E .T .  c y c l e .
STATISTICAL TREATMENT
The d a t a  w e re  c o l l e c t e d ,  s c o r e d ,  and a r r a n g e d  so a s  t o  p r o v i d e  
e l e v e n  columns  o f  v a r i a b l e s  measured by  th e  T e n n e s s e e  S e l f  Concep t  
S c a l e s  t h i r t e e n  co lumns  o f  v a r i a b l e s  m easu red  by t h e  T e a c h e r  A t t i t u d e  
Sem an t ic  D i f f e r e n t i a l ;  and f i f t e e n  columns o f  v a r i a b l e s  m easured  by 
t h e  S t u d e n t  A t t i t u d e  Sem ant ic  D i f f e r e n t i a l ,  S e p a r a t e  _t t e s t s  f o r  
in d e p e n d e n t  s am p les  were  pe rformed f o r  each  column v a r i a b l e  t o  
d e t e r m i n e  s i g n i f i c a n t  d i f f e r e n c e s  be tw een  g ro u p s  w h ich  were  m e a s u r e d .
133 F i t t s ,  Manual f o r  t h e  T e n n e s s e e  S e l f  C o n ce p t  S c a l e , p p .  17-30 ,
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To d e t e r m i n e  th e  e f f e c t s  over t im e  on the  ex p e r im en ta l  groups on each 
o f  t h e  column v a r i a b l e s ,  s e p a r a t e  jt t e s t s  f o r  pa i red  samples were 
p e r f o r m e d ,  u s i n g  th e  pos t  measure  and the  de layed  p o s t  measure s c o r e s .  
These  s t a t i s t i c a l  p ro c e d u re s  y i e l d e d  t  v a lu e s  which w e re  used to  d e t e r ­
mine s i g n i f i c a n c e  a t  t h e  .05 Level o f  co n f id en ce .
C h a p te r  4
FINDINGS
To perforin t h e  s t a t i s t i c a l  a n a l y s e s  used  i n  th e  s tu d y ,  t h e  
S t a t i s t i c a l  Package f o r  t h e  S o c i a l  S c ie n c e  (SPSS) , fo r  OS/360,
Vers ion  H, R e le a se  7 . 0 ,  March 1977, was u t i l i z e d .  In a s e r i e s  o f  ^  
t e s t a  on independen t  sam ples  and on p a i r e d  samples  where a p p r o p r i a t e ,  
^  v a lu e s  were  o b t a i n e d  t o  i n d i c a t e  t h e  l e v e l  o f  s i g n i f i c a n c e  a t  
which n u l l  u aa  a c c e p te d  o r  r e j e c t e d .
ANAtYSIS OF THE DATA ON TEACHER 
AND STUDENT ATTITUDES
The f i r s t  m a jo r  h y p o t h e s i s  was s t a t e d  a s :  There  w i l l  be  a 
s i g n i f i c a n t  d i f f e r e n c e  in  a t t i t u d e  s c o r e s  o f  a g roup o f  v o l u n t e e r  
t e a c h e r s  a f t e r  u n d e rg o in g  T .E .T .  compared t o  t h o s e  s c o r e s  o f  a g roup  
of v o l u n t e e r  t e a c h e r s  who have n o t  y e t  undergone th e  t r a i n i n g  bu t  p l a n  
to  do ao .  A two’- t a i l e d  t e a t  f o r  independen t  samples  was p e r fo rm e d ,  
and th e  r e s u l t i n g  _ t -va luee  were c o n s i d e r e d  s i g n i f i c a n t ,  o r  n u l l  was 
r e j e c t e d ,  i f  t h e y  were  a t  o r  below t h e  .05 l e v e l .  As I n d i c a t e d  
p r e v i o u s l y ,  " a t t i t u d e s "  In  t h i s  s tu d y  r e f e r  to  a t t i t u d e s  o f  s u b j e c t s  
toward s p e c i f i c  c o n c e p t s  a s  measured by t h e  T e a ch e r  A t t i t u d e  S em an t ic  
D i f f e r e n t i a l  (TASD). (T A S D A -- in i t i a l  p o s t  t e s t ;  TASPB*-delayed p o s t  
t e s t . )  F o l lo w in g  i s  a l i s t i n g  o f  each o f  t h e s e  s p e c i f i c  c o n ce p t s  
toward which t h e  t e a c h e r  was asked  t o  i n d i c a t e  t h e  d i r e c t i o n  o f  h i s
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f e e l i n g ,  p o s i t i v e - n e g a t i v e ,  f o l l o w e d  by t h e  co d in g  used t o  I d e n t i f y  
t h a t  c o n c e p t  a s  a v a r i a b l e  in  t h e  a r r a n g e m e n t  o f  d a t a  f o r  compute r 
p r o c e s s i n g :
1.  C o ncep t  l - - " T h e  W o r t h i n e s s  o f  Your S t u d e n t s f,--TASDA1/
TASDBl.
2. C o ncep t  2“ " " C o n f r e n t i n g  S t u d e n t  Misbehavior"--TASDA2/
TASDB2,
3.  C oncep t  3 - - " A c c e p t i n g  ( n o t  J u d g in g )  S t u d e n t  A t t i t u d e s ,  
V a lu e s ,  Op inions"--TASDA3/TASDB3.
4 .  C oncep t  4 - - " T h e  V alue  o f  L i s t e n i n g  to  S t u d e n t s ' 1- -  
TASDA4/TASDB4,
5- C oncep t  5 - - " R e a o l v i n g  C o n f l i c t s  w i th  S t u d e n t s  ao No 
One Loaea"--TASIJA5/TASDB5.
6 . C o n ce p t  6 - - " C l a s s r o o m  R u le s  S e t  by S t u d e n t s  end 
Tea c h e r  s  Tog e th  e r 11 - - TA SDA 6 / TA SDB6 .
7. Concep t  7 - - " P r o v i d i n g  P o s i t i v e  Feedback t o  S t u d e n t s " - -  
TASDA7/TASDB7.
8 . Concept  B --"Y our  S t u d e n t s ’ C l a s s  A t te n d a n c e  R a t e s " - -  
TASDAfl/TASDBfl.
9.  C oncep t  9 - - " S t u d e n t  P a r t i c i p a t i o n  in  C l a s s  D i s c u s s i o n " -  
TASDA9/TASDB9.
10. Concept  1 0 - - "The  Degree  o f  Mutual U n d e r s t a n d in g  of  
T e a c h e r / S t u d e n t  ’ M es sa g e s '  i n  Your Claasee"--TASDAIG/TASDB10,
11. C oncep t  1 l - - " Y o u r  R appor t  w i t h  S tu d en ta " - -T A S D A ll /
TASDBll.
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1 2 .  Concept 12 - - "T h e  Need f o r  Concern about Student 
Peel ings"- -rASDA12/TASD&12 ,
13.  O v e r a l l  Mean 5core--TASDAl3/TASDBl3,
An a n a l y s i s  o f  t h e  _t v a l u e s  r e s u l t i n g  from a comparison of 
th e  t o t a l  e x p e r im e n t a l  g ro u p  w i th  t h e  t o t a l  c o n t r o l  group in d ic a te d  
no s i g n i f i c a n t  d i f f e r e n c e s  on any o f  t h e  v a r i a b l e s  compared as 
m easured  by t h e  pos t  t e s t .  In s ev en  o f  the  t h i r t e e n  v a r i a b l e s ,  scores 
were  a c t u a l l y  h i g h e r  f o r  t h e  t o t a l  c o n t r o l  group th a n  fo r  the  t o t a l  
e x p e r i m e n t a l  g ro u p ,  though  not s i g n i f i c a n t .  The o v e r a l l  r e s u l t s  are  
i n d i c a t e d  in  T a b l e  1.
By a d m i n i s t e r i n g  a d e layed  p o e t  measure ,  app rox im a te ly  two 
months  f o l l o w i n g  c o m p le t io n  o f  th e  f i r s t  c y c le  o f  T .E .T, , i t  was 
p o s s i b l e  to  d e t e r m i n e  w h e th e r  t h e  o r i g i n a l  score*  were s u s t a i n e d ,  
e n h a n c e d ,  o r  r e g r e s s e d .  A f t e r  p a i r i n g  t h e  mean s c o r e s  on each v a r iab le  
f o r  th e  s e v e n t e e n  s u b j e c t s  i n  th e  e x p e r im e n t a l  g r o u p ,  ^  t e s t s  were per­
fo rm ed .  For a l l  t h i r t e e n  v a r i a b l e s ,  t h e  mean s c o r e s  were h ig h e r  on the 
d e l a y e d  p o s t  m easu re  t h e n  on the  o r i g i n a l  post  t e s t ,  and f i v e  o f  the 
t h i r t e e n  were  s i g n i f i c a n t l y  h i g h e r  a t  t h e  .05 l e v e l  o f  con f idence .  
These  were:
1.  Concept l - - " T h e  W o r t h i n e s s  o f  Your S t u d e n t s , "
2 .  Concept 2 - - " C o n f r o n t i n g  Student M isb eh av io r , "
3.  Concept 7 - - " P r o v i d i n g  P o s i t i v e  Feedback to  S tu d e n t s , "
4 .  Concept 1 0 - - ' ,The D eg ree  o f  Mutual U nders tand ing  of  
T e a c h e r / S t u d e n t  'Messages*  in  Your C l a e s e s , "  and
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The l e a s t  Amount o f  change In mean s c o r e s  wts  no ted  f o r  
Concept  6 and Concept 12, b o th  o f  which were r a t e d  over  s i x  cm bo th  
m e as u re s ;  and Concept 9, which remained In t h e  f i v e  r a n g e .  T a b le  2 
r e p r e s e n t s  a stannary o f  r e s u l t s  fo r  th o s e  v a r i a b l e s  which r e f l e c t e d  
s i g n i f i c a n t  change .
Teache rs  in  the e x p e r im en ta l  group were asked  t o  I n d i c a t e  th e  
d e g r e e  to  which they f e l t  they were p r a c t i c i n g  in  t h e i r  c l a s s r o o m s  
f i v e  s p e c i f i c  i n t e r p e r s o n a l  s k i l l s  t a u g h t  In T . E . T , :  r e g u l a r l y ,  
se ldom, or n e v e r .  A mean s co r e  o f  2*5 on a 3 ,0  s c a l e  was c o n s i d e r e d  
t o  i n d i c a t e  r e g u l a r  p r a c t i c e  o f  th e  s k i l l s .  Out o f  s ev en teen  
t e a c h e r s ,  twe lve  repor ted  r e g u l a r  p r a c t i c e  o f  t h e  s k i l l s .  The 
f o u r t e e n  t e a c h e r s  In the  c o n t r o l  group were no t  asked  to  i n d i c a t e  
t h e i r  degree  o f  p r a c t i c e  o f  the  s k i l l s  s i n c e ,  t h e o r e t i c a l l y ,  they  
w e re  u n f a m i l i a r  w i th  the T .E .T .  terms used t o  d e s c r i b e  th e  s k i l l s .
The degree  o f  p r a c t i c e  o f  t h e  s k i l l s  o f  a l l  c o n t r o l  group t e a c h e r s ,  
t h e r e f o r e ,  was con s id e red  to  be unknown. A t e s t  o f  independen t  
sam ples ,  compar ing  the  s c o r e s  o f  the  twelve e x p e r im e n t a l  g roup 
t e a c h e r s  with  t h e  c o n t ro l  group t e a c h e r s ,  i n d i c a t e d  t h a t  a l t h o u g h  
e i g h t  o f  the  t h i r t e e n  v a r i a b l e s  measured on th e  Teache r  A t t i t u d e  
Sem ant ic  D i f f e r e n t i a l  were in  the  expec ted  d i r e c t i o n ,  th e r e  was no 
s i g n i f i c a n t  d i f f e r e n c e  for any o f  t h e  v a r i a b l e s .
To d e te r m in e  whether the  deg ree  o f  p r a c t i c e  o f  th e  s k i l l s
e x c l u s i v e l y  among the  members o f  t h e  e x p e r im e n t a l  g roup  would be
r e f l e c t e d  in d i f f e r e n c e s  in  a t t i t u d e  s c o r e s ,  a s e p a r a t e  _t t e s t  was
a d m i n i s t e r e d  to  t h e  twelve members who r e p o r t e d  l e a s  th a n  r e g u l a r  
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the  e x p e c t e d  d i r e c t i o n ,  In o n l y  one I n s t a n c e  was t h e  d i f f e r e n c e  s i g ­
n i f i c a n t  a t  t h e  .05 l e v e l  o f  c o n f i d e n c e .  Tha t  v a r i a b l e  was t h e  
c o n c e p t ,  ' ‘C la s s ro o m  R u le s  Set by S t u d e n t  and T e a ch e r  T o g e t h e r , ”
The second  m a j o r  h y p o t h e s i s  o f  t h e  s t u d y  was s t a t e d :  T h e r e  
w i l l  b e  a s i g n i f i c a n t  d i f f e r e n c e  in  a t t i t u d e  s c o r e s  o f  a random sample 
o f  s t u d e n t s  in  s e c o n d '  o r  t h i r d - p e r i o d  c l a s s e s  o f  t e a c h e r s  who have  
u nde rgone  T , E » T , , compared t o  s c o r e s  o f  a random sam p le  o f  s t u d e n t s  
whose t e a c h e r s  a r e  p l a n n i n g  t o  t a k e  T tE ,T .  b u t  h ave  n o t  y e t  done so.
A t w o - t a i l e d  _L t e s t  f o r  in d e p e n d e n t  s am p les  was p e r fo r m e d  t o  d e t e r m i n e  
the  l e v e l  o f  s i g n i f i c a n c e ,  w i t h  ,05 a s  t h e  d e t e r m i n i n g  l e v e l .  To 
m easu re  s t u d e n t  a t t i t u d e s  and a t t i t u d e  c h a n g e ,  th e  S t u d e n t  A t t i t u d e  
S em an t ic  D i f f e r e n t i a l  (SASD) was u s e d .  T h i s  I n s t r u m e n t  c o n s i s t e d  o f  
f o u r t e e n  c o n c e p t s  w i t h  e i g h t  s c a l e s  f o r  each  co ncep t  p l u s  a mean 
o v e r a l l  s c o r e  f o r  t h e  f o u r t e e n  c o n c e p t s .  A f t e r  each c o m p le ted  s c a l e  
was c o n v e r t e d  t o  a n u m e r i c a l  v a l u e  o f  one  to  seven ,  a mean s c o r e  fo r  
each c o n c e p t  was computed t o  show th e  o v e r a l l  p o s i t i v e - n e g a t i v e  conno­
t a t i o n s  a t t a c h e d  to  t h e  c o n c e p t  by  t h e  s t u d e n t  r e s p o n d e n t .  The l i s t  
o f  each  o f  t h e  s p e c i f i c  c o n c e p t s  and  t h e  co d in g  used  t o  i d e n t i f y  t h a t  
c o n c e p t  a s  a v a r i a b l e  f o r  d a t a  p r o c e s s i n g  i s  a s  f o l l o w s :
1,  Concept  l - - ”A t t l t u d e  o f  t h e  Teacher  tow ard  S t u d e n t s ” - -
SASDA1.
2. C o ncep t  2 - - " E x p r e s a l n g  Your Thoughts  t o  th e  T e a c h e r” - -
SASDAZ.
3. Concep t  3 - - "S ee lc in g  t h e  Help  o f  Your T e a c h e r ” --SA5DA3.
4 ,  Concep t  4 - - ”The Value Your T e a ch e r  P l a c e s  on Your 
A t t i t u d e s ,  V a lu e s ,  and  0 p ln io n B 1(- -S A SM 4 ,
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5. Concept 5 - - "T h e  'U n d e r s t a n d in g '  Shown by Your TEactier 
In H an d l in g  D i s c i p l i n e  Problems in ClaBBlt--SASDA5,
6 - Concept G --nYour W i l l in g n e s s  to  L i s t e n  to  Your 
Teacher” --SASDA6 -
7. Concept 7--"Amount o f  S tuden t  P a r t i c i p a t i o n  in  C l a s e " - -
SASDA7.
8 . Concept 0 - - ’fYour Genera l  F ee l in g  about t h i s  C l a s s " - -
5 A 5 M 8 .
9. Concept 9 - -"Y our  Own R e s p o n s i b i l i t y  In G e t t i n g  to  t h i s  
Class Everyday  and On Time"'-SASDA9.
10- Concept 1 0 - - " S h a r in g  Your ' P e r s o n a l 1 F e e l in g s  with 
Your Tef lcherM--SASDAlO-
11. Concept l l -* "H ow  'R u l e s '  Arc Set in Your C l s s s " " -
SA5DA11
12. Concept 1 2 - - +tYour P r o g r e s s  in  TItLb Ctaas"--SASDAl2.
13. Concept 1 3 - - " G e n e r a l  Behavior  in  This  C la s s T'--SASDAl3,
14. Concept l 4 - - " Y o u r  R e l a t i o n s h i p  w i th  Your T e a c h e r " - -
SASt)A14.
15. Concept 1 5 - - 0 v e r o l l  Mean Score--SASDA15,
An a n a l y s i s  o f  t h e  d a t a  r e s u l t i n g  from the  _t t e a t  comparing th e  
exper im en ta l  group to  the c o n t r o l  group re v e a le d  t h a t  fo r  n ine  o f  th e  
four teen  v a r i a b l e s  p lu s  th e  o v e r a l l  mean s c o r e ,  t h e  c o n t r o l  group s t u ­
dents r a t e d  the  con cep ts  w i th  h ig h e r  s c o r e s  than d id  t h e  ex p e r im en ta l  
group s t u d e n t s  whose t e a c h e r s  had undergone T.E .T .  In two o f  those  
cases,  t h e  d i f f e r e n c e s  were s i g n i f i c a n t  a t  t h e  .029 and .02  l e v e l s ,
The two v a r i a b l e s  found to  be s i g n i f i c a n t  in the  r e v e r s e  d i r e c t i o n
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e x p ec te d  were " S h a r i n g  Your P e r s o n a l  F e e l i n g s  w i th  Your T e a c h e r "  and 
"Your R e l a t i o n s h i p  with Your T e a c h e r , "  In no o t h e r  c a s e s  were  
d i f f e r e n c e s  found to be s i g n i f i c a n t .  T ab le  3 shows t h e  s t a t i s t i c a l  
d a t a  used  to  d e t e r m in e  s i g n i f i c a n c e  f o r  t h e s e  v a r i a b l e s .
While assuming t h a t  a f t e r  l e a r n i n g  th e  s k i l l s  t o  enhance  t h e  
I n t e r p e r s o n a l  r e l a t i o n s h i p s ,  s u f f i c i e n t  t im e  fo r  t e a c h e r s  t o  p r a c t i c e  
th e se  s k i l l s  m ig h t  be a c r u c i a l  f a c t o r .  A d e l a y e d  p o s t  measure  t a k i n g  
th e  form o f  an I d e n t i c a l  S t u d e n t  A t t i t u d e  Semant ic  D i f f e r e n t i a l  was 
a d m in i s t e r e d  to  s t u d e n t s  i n  the  e x p e r i m e n t a l  g roup  a p p r o x i m a t e l y  two 
months f o l l o w i n g  the  p oe t  t e s t .  S c o re s  f o r  t h e  two t e s t s  were  p a i r e d  
fo r  each  o f  th e  s u b j e c t s  c o m p l e t i n g  bo th  t e s t s .  Because  o f  s c h e d u le  
changes  for some s t u d e n t s  and some s t u d e n t s  l e a v i n g  s c h o o l  d u r i n g  t h i s  
two-month p e r i o d ,  only  t w e n t y - n i n e  o f  t h e  o r i g i n a l  t h i r t y - e i g h t  s u b j e c t s  
could  b e  i n c l u d e d  in  the  p a i r e d  t^ t e s t .  An a n a l y s i s  o f  th e  r e s u l t s  
r e v e a l e d  t h a t  f o r  only  t h r e e  o f  t h e  f i f t e e n  v a r i a b l e s ,  i n c l u d i n g  th e  
o v e r a l l  mean s c o r e s ,  were t h e  d e l a y e d  pos t  s c o r e s  h i g h e r  th a n  th o s e  on 
the  p o s t  t e s t .  The o t h e r  tw e lv e  s c o r e s  were  h i g h e r  on the  o r i g i n a l  
pos t  t e s t .  There  were no s i g n i f i c a n t  d i f f e r e n c e s  i n  any c a s e .
A compar ison  was made be tw een  s t u d e n t s  o f  t h e  tw e lv e  t e a c h e r s
in  t h e  e x p e r im e n t a l  group who r e p o r t e d  r e g u l a r  p r a c t i c e  o f  th e  s k i l l s
l e a rn ed  in  T .E .T ,  and s t u d e n t s  o f  t h e  c o n t r o l  group t e a c h e r s  whose
d e g re e  o f  p r a c t i c e  o f  t h e  s k i l l s  was unknown. T h e re  was an  n o f
twenty-two In t h e  e x p e r im e n t a l  g ro u p  and an n o f  t h i r t y - s i x  i n  th e
c o n t r o l  g r o u p . Data  p r o v id e d  by « t  t e s t  f o r  In d e p e n d en t  sam ples
I n d i c a t e d  t h a t  i n  s i x  o f  t h e  f i f t e e n  v a r i a b l e s ,  e x p e r i m e n t a l  g roup 
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o f  t h e  d i f f e r e n c e s  in s c o r e s  in  t h i s  d i r e c t i o n ,  however,  was s i g n i f i ­
c a n t .  Of t h e  n in e  v a r i a b l e s  in  which th e  c o n t r o l  g roup s t u d e n t s  had 
h i g h e r  mean s c o r e s  than th e  e x p e r im en ta l  g roup ,  on ly  two were s i g n i f i ­
c a n t ,  These two v a r i a b l e s ,  which were a l s o  s i g n i f i c a n t  when the  t o t a l  
e x p e r im en ta l  and contro l  g ro u p s  were compared, were SASDA10 and SAS0A13* 
T a b le  4 i n d i c a t e s  the s t a t i s t i c s  used i n  d e te rm in ing  s i g n i f i c a n c e  for 
th e  two v a r i a b l e s .
Comparing scores o f  s t u d e n t s  o f  exp e r im en ta l  g roup t e a c h e r s  who 
r e p o r t e d  r e g u l a r  p ra c t i c e  o f  s k i l l s  l e a r n e d  to  s c o r e s  o f  s tu d e n t s  o f  
e x p e r im e n t a l  group teachers  who d id  not r e p o r t  r e g u l a r  p r a c t i c e  of the  
s k i l l s ,  y i e l d e d  s im i la r  r e s u l t s .  None o f  t h e  scores  w e re  s t a t i s t i c a l l y  
s i g n i f i c a n t  e x ce p t  for Concept 10, " S h a r in g  Your ' P e r s o n a l '  F ee l ings  
w i t h  Your T e a c h e r , "  and h e r e  the  s t u d e n t s  o f  t e a c h e r s  no t  r e p o r t i n g  
r e g u l a r  p r a c t i c e  o f  s k i l l s  had the  h i g h e r  mean s c o r e s .  The n u l l  
h y p o t h e s i s  was r e j e c te d  a t  t h e  ,054 l e v e l  o f  conf idence*  thus  I n d i c a t ­
ing  t h a t  d i f f e r e n c e s  in the  mean s c a r e s  on t h i s  v a r i a b l e  were s i g n i f i ­
c a n t  .
To d e te rm ine  whether th e  sex o f  t h e  s tu d e n t s  would r e f l e c t  any 
d i f f e r e n c e s  in  mean scores on the  v a r i a b l e s ,  a n o th e r  £  t e s t  was 
computed u s in g  sex of the s t u d e n t  as an  independent v a r i a b l e .  Resu l ts  
i n d i c a t e d  t h a t  f o r  ten of t h e  f i f t e e n  a t t i t u d e  v a r i a b l e s ,  exper im enta l  
g roup  males had h igher  mean s co re s  than d i d  exp e r im en ta l  group females,  
Most o f  the  d i f f e r e n c e s  were  no t  s i g n i f i c a n t .  Males d id  s co re  s i g n i f i ­
c a n t l y  h i g h e r ,  however, than females on 3A SPA 11, "Now R u le s  Are Set In 
Your C l a s s , "  and females had s i g n i f i c a n t l y  h ig h e r  mean s c o r e s  on 
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SASHA 11 was r e j  e c t e d  t h e  .035 l e v e l  o f  c o n f i d e n c e  end f o r  SASDAL3
a t  t h e  .040  L ev e l .
S i m i l a r  p r o c e d u r e s  were  employed to  n o t e  w h e th e r  t h e  r a c e  of  
t h e  s t u d e n t s  would be  a s s o c i a t e d  w i t h  any mean s c o r e  d i f f e r e n c e s  on 
t h e  a t t i t u d e  v a r i a b l e s *  The d a t e  i n d i c a t e d  t h a t  f o u r t e e n  o f  t h e  
f i f t e e n  a t t i t u d e  v a r i a b l e s  were  r a t e d  h i g h e r  by w h i t e s  t h a n  n o n w h l tc a ,  
o r  a l l  e x c e p t  f o r  SASDA10, " S h a r in g  Your ' P e r s o n a l '  F e e l i n g s  w i t h  Your 
T e a c h e r . ” Only fo r  SASDAll* "How R u le s  Are Se t  In  Your C l a s s , ”  was 
t h e r e  any  s i g n i f i c a n t  d i f f e r e n c e  In mean s c o r e s ,  and  fo r  t h i s  v a r i a b l e ,  
n u l l  was r e j e c t e d  a t  t h e  .030  l e v e l  o f  c o n f i d e n c e  w i t h  w h i t e  s t u d e n t s  
h a v i n g  t h e  h i g h e r  r a t i n g  f o r  t h e  v a r i a b l e .
ANALYSIS OF THE DATA ON TEACHER 
SELF CONCEPT
The t h i r d  m a jo r  h y p o t h e s i s  o f  t h e  s tu d y  w a s ,  " T h e r e  w i l l  be  a 
s i g n i f i c a n t  d i f f e r e n c e  in  s e l f - c o n c e p t  s c o r e s  o f  a group o f  v o l u n t e e r  
t e a c h e r s  who have c o m p le ted  T .E .T .  compared to  t h o s e  o f  a g roup  o f  
t e a c h e r s  who have  v o l u n t e e r e d  but have  n o t  gone t h r o u g h  t h e  t r a i n i n g . "  
The T e n n e s s e e  S e l f  Concept  S c a l e  was used  to  o b t a i n  t h e  s e l f - c o n c e p t  
s c o r e s  f o r  t h e  s t u d y .
As i n d i c a t e d  i n  C h a p t e r  3,  th e  Tennessee  S e l f  Concept  S c a l e  
(TSCS) y i e l d s  a number o f  s c o r e s  which  r e v e a l s  how a p e r s o n  s e e s  
h i m s e l f .  S c o r e s  w e re  o b t a i n e d  in  e l e v e n  c a t e g o r i e s ,  and t h e s e  e l ev e n  
c a t e g o r i e s  m ig h t  be  te rmed v a r i a b l e s ,  r a n g i n g  from TSCSAl t o  TSCSAll.  
In  most c a s e s ,  h i g h e r  s c a r e s  were s ee n  a s  r e f l e c t i v e  o f  h i g h e r  s e l f  
c o n c e p t ;  however on TSCSAl, ” S e l f  C r i t i c i s m  S co re"  and on TSCSA11,
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" T o t a l  V a r i a b i l i t y  S c o r e , "  h ig h e r  s c o r e s  were not n e c e s s a r i l y  I n d i c a ­
t i v e  o f  a h i g h e r  s e l f  c o n c e p t .  The most Important s i n g l e  s c o r e  was 
t h e  " T o t a l  P S c o r e , "  o r  TSCSA2, which was considered  to be sn 
I n d i v i d u a l ' s  o v e r a l l ,  composi te  s e l f - c o n c e p t  r a t i n g .  The e leven  
c a t e g o r i e s ,  o r  v a r i a b l e s ,  f o r  which s c o r e s  were o b t a i n e d ,  and t h e  
c o d i n g  used f o r  th o s e  in  t h e  a r rangem ent  o f  data fo r  computer p r o c e s s ­
ing  a r e :
1. S e l f  C r i t i c i s m  Score--TSC5Al
2. T o t a l  P Score--TSC5A2
3 .  I d e n t i f y  Score--TSC£A3
4 .  S e l f - S a t i s f a c t i o n  Score--TBC5A4
5. B eh av io r  Score-*TSCSA5
b, P h y s i c a l  S e l f  Score--TSC5A6
7. M o r a l - E t h i c a l  S e l f  5core--TSCSA7
8 . P e r s o n a l  S e l f  Score--TSC5AB
9 .  Family  S e l f  Seore-*TSCSA9
10, S o c i a l  S e l f  Score--TSCSA10
11. T o t a l  V a r i a b i l i t y  Score--TSCSAll
An a n a l y s i s  o f  th e  d a t a  provided  by the ^  t e s t  on in d e p en d e n t
sam ples  need to  v e r i f y  th e  h y p o th e s i s  revea led  t h a t  s co res  f o r  th e
e x p e r i m e n t a l  g ro u p  t e a c h e r s  who had been through T .E .T .  were h i g h e r  on 
e i g h t  o f  t h e  e l e v e n  v a r i a b l e s  than  were th e  scores oE c o n t r o l  group 
t e a c h e r s .  However,  In no i n s t a n c e  was t h e  d i f f e r e n c e  s i g n i f i c a n t .
To d e t e r m i n e  e f f e c t s  ov e r  t ime, a delayed p o s t  t e s t  was g iv e n  
t o  e x p e r i m e n t a l  g roup t e a c h e r s  app rox im a te ly  two months  fo l lo w in g  th e  
i n i t i a l  p o s t  t e s t . .  Again ,  t h e  Tennessee  S e l f  Concept Sca le  was u s e d .
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A l l  s e v e n te e n  o f  t h e  e x p e r im e n t a l  group t e a c h e r s  who took the  i n i t i a l  
p o s t  t e a t  a l s o  took  th e  d e la y e d  p o e t  t e a t ,  and t h e i r  s c o r e s  on each 
v a r i a b l e  were  p a i r e d  bo t h a t  a p a i r e d  _t could  be employed to  d e te r m in e  
s t a t i s t i c a l  s i g n i f i c a n c e .  On seven o f  the  n in e  v a r i a b l e s ,  not i n c l u d ­
ing th e  S e l f  C r i t i c i s m  Score  and th e  T o ta l  V a r i a b i l i t y  Score ,  s c o r e s  
were h i g h e r  on t h e  d e l a y e d  pos t  measure  than those  on th e  i n i t i a l  p o s t  
measure .  The S e l f  C r i t i c i s m  snd T o t a l  V a r i a b i l i t y  S c o re s  were some­
what lower  on th e  d e l a y e d  p o s t  measure  than they were  i n i t i a l l y .  At 
l e a s t  in  th e  c a s e  o f  t h e  T o t a l  V a r i a b i l i t y  S c o re ,  r e d u c in g  the  v a r i ­
a b i l i t y  i s  d e s i r a b l e .  In no case  was the  d i f f e r e n c e  s t a t i s t i c a l l y  
s i g n i f i c a n t .
P r e v i o u s l y ,  i t  was d i s c l o s e d  t h a t  twelve o f  t h e  seven teen  
t e a c h e r s  in  t h e  e x p e r i m e n t a l  group r e p o r t e d  r e g u l a r  p r a c t i c e  o f  t h e  
s k i l l s  lea rn ed *  B ased  on t h e i r  s e l f  r e p o r t s ,  th e  o t h e r  f i v e  t e a c h e r s  
in  the  e x p e r i m e n t a l  g ro u p  were c o n s id e r e d  no t  to  be p r a c t i c i n g  r e g u ­
l a r l y  th e  s k i l l s  l e a r n e d .  T e a ch e r s  in  the  c o n t r o l  g roup were not 
asked to  i n d i c a t e  t h e  degree  t o  which they were p r a c t i c i n g  the  s k i l l s  
s i n c e  t h e y  were u n f a m i l i a r  w i th  t h e  T,E*T* t e rm in o lo g y .  The d e g re e  o f  
p r a c t i c e  o f  t h e  s k i l l s  by the  c o n t r o l  group t e a c h e r s  was reco rd ed  as  
unknown.
A £  t e a t  o f  independen t  samples  was computed comparing th e  
s c o r e s  o f  th e  tw e lv e  e x p e r im e n t a l  group t e a c h e r s  who r e p o r t e d  r e g u l a r  
p r a c t i c e  o f  t h e  s k i l l s  w i th  th e  c o n t r o l  group t e a c h e r s .  The r e s u l t s  
i n d i c a t e d  t h a t  fo r  s ev en  o f  th e  n i n e  v a r i a b l e s ,  not i n c l u d i n g  th e  
S e l f  C r i t i c i s m  S c o re s  and th e  T o t a l  V a r i a b i l i t y  S c o r e s ,  t h e  e x p e r i ­
menta l  g roup t e a c h e r s  had h i g h e r  s c o r e s .  C o n t ro l  g roup te a c h e r s
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s c o r e d  s l i g h t l y  h i g h e r  on two o f  t h e  n i n e  v a r i a b l e s ,  t h e  S e l f -  
S a t i s f a c t i o n  S c o r e  and  t h e  F am i ly  S e l f  S c o re .  On o n ly  one v a r i a b l e  
were  r e s u l t s  s t a t i s t i c a l l y  s i g n i f i c a n t ,  i n  f a v o r  o f  th e  e x p e r im e n t a l  
g r o u p ,  and t h a t  was on th e  TSC5A5 or B eh a v io r  S c o r e ,  in  which th e  
I n d i v i d u a l  r e v e a l s  h i a  own p e r c e p t i o n s  o f  t h e  way he  a c t a .  T h i s  
v a r i a b l e  was s i g n i f i c a n t  a t  t h e  .05 l e v e l  o f  c o n f i d e n c e .
A no the r  t e s t  o f  in d e p e n d e n t  sam ples  was used  t o  compare t h e  
s c o r e s  o f  th e  tw e l v e  t e a c h e r s  i n  t h e  e x p e r i m e n t a l  group r e p o r t i n g  
r e g u l a r  p r a c t i c e  o f  t h e  s k i l l s  t o  t h e  o t h e r  f i v e  in  th e  e x p e r im e n ta l  
group who r e p o r t e d  l e s s  th a n  r e g u l a r  p r a c t i c e .  The r e s u l t i n g  d a t a  
s u g g e s t s  t h a t  f o r  s i x  o f  t h e  n i n e  v a r i a b l e s ,  n o t  c o u n t i n g  the  S e l f  
C r i t i c i s m  S c o te a  and t h e  T o t a l  V a r i a b i l i t y  S c o r e s ,  t h e  e x p e r im e n ta l  
g roup  t e a c h e r s  who r e p o r t e d  r e g u l a r  p r a c t i c e  o f  t h e  s k i l l s  had h i g h e r  
s c o r e s  than d id  t h e  o t h e r  f i v e  e x p e r i m e n t a l  g roup  t e a c h e r s .  In  no 
c a s e ,  however ,  was t h e  d i f f e r e n c e  s i g n i f i c a n t ,
SUMMARY
In t h i s  c h a p t e r ,  t h e  f i n d i n g s  o f  t h e  s t u d y  were r e p o r t e d ,  
b a sed  on th e  o r i g i n a l  h y p o t h e s e s ,  and t h e  e f f e c t s  o f  o t h e r  independent  
v a r i a b l e s ,  such a s  t h e  d e g r e e  s k i l l s  w e re  p r a c t i c e d  by t e a c h e r s ,  th e  
e f f e c t s  o f  t im e ,  a ex  and  r a c e  o f  s t u d e n t s  were examined. The f i n d i n g s  
m ig h t  be  summarized aa f o l l o w s :
1.  There  were  no s i g n i f i c a n t  d i f f e r e n c e s  in  a t t i t u d e  
s c o r e s  on t h i r t e e n  v a r i a b l e s  b e tw ee n  t h e  e x p e r i m e n t a l  g roup  o f  t e a c h e r s  
and t h e  c o n t r o l  g roup  o f  t e a c h e r s  aa  measured  by th e  Teacher  A t t i t u d e  
Sem ant ic  D i f f e r e n t i a l .
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a .  The e x p e r i m e n t a l  g ro u p  t e a c h e r s  sco red  h ighe r  on 
t h e  d e l a y e d  p o s t  t e s t  t h a n  th e y  d i d  on  t h e  I n i t i a l  p o s t  t e a t  g iven  two 
months  e a r l i e r ,  on a l l  t h i r t e e n  a t t i t u d e  v a r i a b l e s .  F ive  o f  the  t h i r ­
t e e n  d i f f e r e n c e s  i n  s c a r e s  were  s i g n i f i c a n t  a t  th e  ,05 l e v e l  o f  c o n f i ­
d e n c e  a s  i n d i c a t e d  by a p a i r e d  J_ t e s t  f o r  dependent  samples ,
b .  E x p e r im e n ta l  g roup  t e a c h e r s  who r e p o r t e d  r e g u la r  
p r a c t i c e  a f  s k i l l s  l e a r n e d  s c o r e d  h i g h e r  on e i g h t  of the  t h i r t e e n  
v a r i a b l e s  th a n  d i d  c o n t r o l  g roup t e a c h e r s  whose p r a c t i c e  o f  t h e  s k i l l s  
was  unknown. T h e r e  was no s i g n i f i c a n t  d i f f e r e n c e  for any o f  the  
v a r i a b l e s ,  a s  i n d i c a t e d  by a _t t e s t  f o r  independen t  samples .
c .  E x p e r im e n ta l  g ro u p  t e a c h e r s  who r e p o r t e d  r e g u la r  
p r a c t i c e  o f  s k i l l s  l e a r n e d  had h i g h e r  s c o r e s  on seven o f  th e  t h i r t e e n  
v a r i a b l e s  than  d i d  e x p e r i m e n t a l  g roup  t e a c h e r s  who d id  no t  r e p o r t  
r e g u l a r  p r a c t i c e  o f  t h e  s k i l l s .  On one v a r i a b l e ,  "Classroom Rules Set 
by  S t u d e n t s  and  T e a c h e r s  T o g e t h e r , "  t h e  d i f f e r e n c e  was s i g n i f i c a n t  a t  
t h e  .05 l e v e l .
2.  C o n t r o l  g ro u p  s t u d e n t s  o f  t e a c h e r s  who had no t  under­
gone T .B .T .  had h i g h e r  mean s c o r e s  t h a n  d id  exp e r im en ta l  group s tuden t s  
o f  t e a c h e r s  who had  taken  T .E .T ,  on n i n e  o f  f i f t e e n  v a r i a b l e s ,  Inc lud­
in g  t h e  o v e r a l l  mean s c o r e .  For two o f  t h o s e  v a r i a b l e s ,  "S ha r ing  Your 
P e r s o n a l '  F e e l i n g s  w i th  Your T e a c h e r , "  and "Your R e l a t i o n s h i p  with 
Your T e a c h e r , "  t h e  d i f f e r e n c e s  w e re  s i g n i f i c a n t  a t  th e  .029 and .021 
l e v e l s ,  r e s p e c t i v e l y .
e ,  A p a i r e d  t e s t  on th e  exp e r im en ta l  group using 
t h e  p o s t  t e s t  s c o r e s  and t h e  d e l a y e d  p o s t  t e s t  s co res  o f  th e  e x p e r i ­
m e n t a l  g r o u p ,  r e v e a l e d  no s i g n i f i c a n t  d i f f e r e n c e s  between th e  two s e t s
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of  s c o r e s .
b .  In comparing s t u d e n t s  o f  t h e  tw e lve  e x p e r im e n t a l  
group t e a c h e r s  who r e p o r t e d  r e g u l a r  p r a c t i c e  o f  s k i l l s  l e a r n e d  w i th  
s t u d e n t s  o f  t e a c h e r s  whose degree  o f  s k i l l  p r a c t i c e  was unknown, c o n t r o l  
group s t u d e n t s  had h i g h e r  mean s c o r e s  on n i n e  o f  t h e  f i f t e e n  v a r i a b l e s ;  
two o f  which were s i g n i f i c a n t  a t  t h e  .05 l e v e l  o r  b e t t e r .  The two v a r i ­
a b l e s  were  th e  same as th o se  u nde r  t h e  o v e r a l l  e x p e r i m e n t a l  and c o n t r o l  
group compar ison .
c .  Comparing o n ly  th o se  s t u d e n t s  o f  e x p e r im e n ta l  group 
t e a c h e r s  who r e p o r t e d  r e g u l a r  s k i l l  p r a c t i c e  w i th  s t u d e n t s  o f  e x p e r i ­
menta l  group t e a c h e r s  not r e p o r t i n g  r e g u l a r  p r a c t i c e ,  on ly  one v a r i a b l e  
was s t a t i s t i c a l l y  s i g n i f i c a n t ,  " S h a r in g  Your ’P e r s o n a l '  F e e l i n g s  w i th  
Your T e a c h e r , "  The group o f  s t u d e n t s  o f  t e a c h e r s  who d i d  n o t  r e p o r t  
r e g u l a r  p r a c t i c e  o f  s k i l l s  had th e  h i g h e r  s c o r e s ,
d.  I t  was found t h a t  e x p e r i m e n t a l  group males  had 
h ig h e r  mean r a t i n g s  fo r  ten  o f  th e  f i f t e e n  v a r i a b l e s  than d id  e x p e r i ­
menta l  group fem a les .  Moat o f  th e  d i f f e r e n c e s  w e re  not s i g n i f i c a n t .
On th e  v a r i a b l e s ,  "How Rules  Are Se t  in  Your C l a s s , "  males  sco red  
s i g n i f i c a n t l y  h i g h e r ,  a t  t h e  ,035 l e v e l ,  t h a n  f e m a le s .  C o n v e r s e ly ,  
females r a t e d  t h e  v a r i a b l e ,  " G e n e ra l  B eh a v io r  in  T h i s  C l a s s , "  s i g n i f i ­
c a n t l y  h i g h e r  than males a t  th e  .04 l e v e l  o f  c o n f i d e n c e .
e .  The d a t a  a l a o  i n d i c a t e d  t h a t  w h i t e  e x p e r im e n t a l  
group s t u d e n t s  r a t e d  f o u r t e e n  o f  t h e  f i f t e e n  a t t i t u d e  v a r i a b l e s  h i g h e r  
than d id  non-w hi te  ex p e r im en ta l  g roup s t u d e n t s .  In  one c a s e ,  th e  
d i f f e r e n c e  was s i g n i f i c a n t ;  "How Rules  Are  S e t  in  Your C l a s s . "
3,  Although in no c a se  was t h e  d i f f e r e n c e  s t a t i s t i c a l l y
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s i g n i f i c a n t ,  s e v e n t e e n  e x p e r i m e n t a l  g roup  t e a c h e r s  had  h i g h e r  mean 
s c o r e s  t h a n  th e  f o u r t e e n  c o n t r o l  group t e a c h e r s  on e i g h t  o f  t h e  e l e v e n  
v a r i a b l e s  m easured  by th e  T e n n e s s e e  S e l f  Concep t  S c a l e .
a .  A p a i r e d  _t t e s t  p e r fo rm ed  on s c o r e s  o f  t h e  e x p e r i ­
menta l  g ro u p  p r o v id e d  by  the  T en n e sse e  S e l f  C o ncep t  S c a l e  gave r e s u l t s  
which i n d i c a t e d  t h a t  on seven o f  n i n e  v a r i a b l e s ,  no t  i n c l u d i n g  the  
S e l f  C r i t i c i s m  Score  and  th e  T o t a l  V a r i a b i l i t y  S c o r e ,  s c o r e s  were  
h ig h e r  on t h e  d e la y e d  p o s t  m easu re  than  on t h e  o r i g i n a l  p o s t  m e a s u re .  
Hone was s i g n i f i c a n t .
b .  A c o m p ar i so n  o f  t h e  s c o r e s  o f  t w e lv e  e x p e r i m e n t a l  
group t e a c h e r s  who r e p o r t e d  r e g u l a r  p r a c t i c e  o f  s k i l l s  l e a r n e d  t o  th e  
s c o r e s  o f  t h e  c o n t r o l  g ro u p  t e a c h e r s ,  whose d e g r e e  o f  s k i l l  p r a c t i c e  
was unknown, r e f l e c t e d  t h a t  t h e  e x p e r i m e n t a l  g roup  s c o r e d  h i g h e r  on 
seven o f  n i n e  v a r i a b l e s ,  no t  I n c l u d i n g  t h e  S e l f  C r i t i c i s m  S co re  and  
the  T o t a l  V a r i a b i l i t y  S c o r e .  On TSCSA5, t h e  B eh a v io r  S c o r e ,  t h e  
r e s u l t s  were  s t a t i s t i c a l l y  s i g n i f i c a n t  a t  t h e  .0 5  l e v e l  o f  c o n f i d e n c e ,  
with  t h e  e x p e r i m e n t a l  g roup  s c o r i n g  th e  h i g h e r  o f  t h e  two g r o u p s .  No 
o t h e r  d i f f e r e n c e s  were  s i g n i f i c a n t .
c .  Comparing t h e  s c o r e s  o f  th e  tw e lv e  e x p e r i m e n t a l  
group t e a c h e r s  r e p o r t i n g  r e g u l a r  p r a c t i c e  to  t h e  f i v e  e x p e r i m e n t a l  
group t e a c h e r s  r e p o r t i n g  l e s s  t h a n  r e g u l a r  p r a c t i c e  i n d i c a t e d  t h a t  f o r  
s i x  o f  n i n e  v a r i a b l e s ,  n o t  i n c l u d i n g  t h e  S e l f  C r i t i c i s m  S c o r e s  and t h e  
T o ta l  V a r i a b i l i t y  S c o r e s ,  t h o s e  who p r a c t i c e d  t h e  s k i l l s  r e g u l a r l y  had 
h i g h e r  s c o r e s  th a n  t h e  o t h e r  f i v e  t e a c h e r s .  Hone o f  t h e  d i f f e r e n c e s  
were s t a t i s t i c a l l y  s i g n i f i c a n t .
C h a p te r  5
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
The p u r p o s e  o f  t h e  s t u d y  was t o  examine t h e  p o s s i b l e  e f f e c t s  
o f  I n t e r p e r s o n a l  s k i l l s  t r a i n i n g ,  s p e c i f i c a l l y  T e a ch e r  E f f e c t i v e n e s s  
T r a i n i n g ,  upon a t t i t u d e s  and s e l f  c o n c e p t s  o f  t e a c h e r s  u n d e r g o in g  the  
t r a i n i n g  and upon a t t i t u d e s  o f  t h e i r  s t u d e n t s .  Key q u e s t i o n s  which 
were d e a l t  w i t h  w ere :
1 . w i l l  t h i s  i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  program have 
an e f f e c t  on a t t i t u d e  changes  o f  t e a c h e r s  and t h e i r  s t u d e n t s  toward 
c e r t a i n  c o n c e p t s  r e l a t e d  t o  t h e  c l a s s r o o m  env i ronm en t  t h e y  s h a r e ,  and
2 ,  w i l l  t h e  t r a i n i n g  program e f f e c t  c h an g es  in s e l f  con ­
c e p t  o f  t e a c h e r s ?
Major  h y p o t h e s e s  advanced  were:
1 . t h e r e  w i l l  be  a s i g n i f i c a n t  d i f f e r e n c e  In a t t i t u d e  
s c o r e s  o f  a  g roup o f  v o l u n t e e r  t e a c h e r s  a f t e r  u n d e rg o in g  T . R . T , ,  
compared t o  t h o s e  o f  a g roup  o f  v o l u n t e e r  t e a c h e r s  who have n o t  y e t  
undergone  t h e  t r a i n i n g  b u t  p l a n  t o  do go;
2 . t h e r e  w i l l  be  a s i g n i f i c a n t  d i f f e r e n c e  In a t t i t u d e  
s c o r e s  o f  a random sample o f  s t u d e n t s  in  second-  o r  t h i r d - p e r i o d  
c l a s s e s  o f  t e a c h e r s  who have  unde rgone  T . E . T . ,  compared to  s c o r e s  of  
a random sample  o f  s t u d e n t s  i n  s e c o n d -  o r  t h i r d - p e r i o d  c l a s s e s  o f  
t e a c h e r s  who p l a n  t o  t a k e  T . E . T ,  b u t  h a v e  no t  y e t  done bo; and
3.  t h e r e  w i l l  be a s i g n i f i c a n t  d i f f e r e n c e  In  s e l f  concep t
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s c o r e s  o f  a g roup o f  v o lu n te e r  t e a c h e r s  who have com ple ted  T . E . T . ,  
compared to  t h o s e  o f  a group o f  t e a c h e r s  who have  v o l u n t e e r e d  b u t  
have  n o t  gone th ro u g h  the t r a i n i n g .
O th e r  q u e s t i o n s  which were e x p l o r e d ,  which might be c o n s id e r e d  
£ubhypot hesea , w e r e :
1 . what are  the  e f f e c t s  o v e r  a two-month t im e  p e r io d  
f o l l o w i n g  com ple t ion  of the  t r a i n i n g ;
2.  what a re  th e  e f f e c t s  upon s c o r e s  o f  th e  d e g r E e  to  
which t e a c h e r s  r e p o r t e d  they were  p r a c t i c i n g  th e  s k i l l s  l e a r n e d ;  a n d
3. what a re  the  com para t ive  s c o r e s  o f  s t u d e n t s ,  by sex  
and by  race ,  on t h e  a t t i t u d e  measure?
RESEARCH METHODOLOGY
Because o f  the f i e l d  s e t t i n g  o f  th e  s t u d y ,  I t  was not p o s s i b l e
to  randomly s e l e c t  t eachers  from the t o t a l  p o p u l a t i o n  o r  t o  randomly
a s s i g n  then to  exp e r im en ta l  o r  c o n t r o l  g ro u p s ,  K e r l i n g e r ’ s "two
134g r o u p s ,  no c o n t r o l "  design was used.  With a m o d i f i c a t i o n  t o  a l lo w  
a second  pos t  measure  to check  the  " s t a y i n g  power" o f  e f f e c t s  over  a 
p e r i o d  o f  t im e ,  t h e  design a l lo w ed  fo r  a  p o s t  measure f o r  ex p e r im en ta l  
and c o n t r o l  g roups  limed l a t e l y  fo l lowing  th e  f i r s t  t r a i n i n g  c y c l e  and 
a d e l a y e d  pos t  m easu re ,  two months l a t e r ,  f o r  th e  ex p e r im en ta l  group 
o n ly .  S e p a ra te  £  t e a t s  fo r  independen t  samples were computed to  
d e t e r m in e  s i g n i f i c a n c e ,  i f  a n y ,  fo r  each o f  th e  m ajo r  h y p o th e se s  and
134Fred K e r l l n g e r ,  Foundat ions  o f  B eh a v io ra l  R esearch  {2d e d . ,  
New York: h o l t ,  R in e h a r t  antf V i n e  ton,  1 9 7 3 ) ,  p.  321.
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f o r  the  s u b h y p o t h e s e a , e x c e p t  f o r  t h e  ones  r e q u i r i n g  th e  d e l a y e d  p o s t  
measure .  To d e t e r m in e  th e  s i g n i f i c a n c e ,  i f  a n y ,  o f  th e  s c o r e  d i f f e r ­
ences  f o l l o w i n g  th e  two-month d e l a y ,  s c o r e s  o f  th e  e x p e r i m e n t a l  g r o u p s  
were  p a i r e d  and £  t e a t s  f o r  d e p en d e n t  sam ples  were c o n d u c te d .  
I n s t r u m e n t s  used were  th e  Tennessee  S e l f  C oncep t  S c a l e  to  measure  
t e a c h e r  s e l f  c o n c e p t ,  th e  T e a ch e r  A t t i t u d e  Sem ant ic  D i f f e r e n t i a l  t o  
measure  t e a c h e r  a t t i t u d e  toward  c e r t a i n  c o n c e p t s ,  and  th e  S t u d e n t  
A t t i t u d e  Sem ant ic  D i f f e r e n t i a l  t o  measure s t u d e n t  a t t i t u d e s  toward  
c e r t a i n  c o n c e p t s .
SUMMARY OF FINDINGS
The f i n d i n g s  a r e  summarized a s  f o l l o w s  f o r  th e  m a jo r  hypo­
t h e s e s  :
1. On t h i r t e e n  v a r i a b l e s  f o r  w h ich  a t t i t u d e  s c o r e s  were  
o b t a i n e d ,  t h e r e  were  no s i g n i f i c a n t  d i f f e r e n c e s  be tween e x p e r i m e n t a l  
group t e a c h e r s  and c o n t r o l  g roup t e a c h e r s .
2.  C o n t r o l  g roup s t u d e n t s  a c t u a l l y  had h i g h e r  mean s c o r e s  
th a n  d i d  e x p e r i m e n t a l  g roup  s t u d e n t s  on n i n e  o f  f i f t e e n  v a r i a b l e s  f o r  
which a t t i t u d e  s c o r e s  were  o b t a i n e d .  On two o f  t h o s e  v a r i a b l e s ,  
c o n t r o l  g roup  s c o r e s  were s i g n i f i c a n t l y  h i g h e r .
3. E x p e r im e n ta l  g roup t e a c h e r s  h a d  h i g h e r  s c o r e s  on e i g h t  
o f  the  e l e v e n  v a r i a b l e s  f o r  which s c o r e s  were  p ro v id ed  by t h e  Ten n essee  
S e l f  Concept  S c a l e ,  bu t  none o f  t h e  d i f f e r e n c e s  were s i g n i f i c a n t .
S t a t i s t i c a l l y  s i g n i f i c a n t  f i n d i n g s  w e re  d e t e r m in e d  when p o s t  
t e s t  s c o r e s  o f  e x p e r i m e n t a l  group t e a c h e r s  on a t t i t u d e s  were compared 
w i t h  d e lay ed  p o s t  t e s t  s c o r e s  o f  t h e  same t e a c h e r s .  On th e  d e l a y e d
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p o s t  t e s t ,  s t o r e s  w e re  h i g h e r ,  i n d i c a t i n g  a  more p o s i t i v e  f e e l i n g ,  on 
a l l  t h i r t e e n  v a r i a b l e s .  Of t h e s e ,  f i v e  w ere  s t a t i s t i c a l l y  s i g n i f i c a n t  
a t  t h e  .05 l e v e l  o f  c o n f i d e n c e .
On t h e  p a i r e d  s e l f - c o n c e p t  s c o r e s  o f  e x p e r i m e n t a l  g roup  
t e a c h e r s ,  t h e r e v e r e n o  s i g n i f i c a n t  d i f f e r e n c e s .  However,  o f  t h e  n ine  
v a r i a b l e s  f o r  w hich  h i g h e r  s c o r e s  m ig h t  be  c o n s i d e r e d  I n d i c a t i v e  of  
improved s e l f  c o n c e p t ,  s even  were  s c o r e d  h i g h e r  on th e  d e l a y e d  p o s t  
m e a s u re .
Comparing a t t i t u d e  s c o r e s  o f  t e a c h e r s  in  t h e  e x p e r i m e n t a l  
g roup who r e p o r t e d  r e g u l a r  p r a c t i c e  o f  t h e  i n t e r p e r s o n a l  s k i l l s  
l e a r n e d  t o  t h e  c o n t r o l  g ro u p ,  whose d e g r e e  o f  s k i l l  p r a c t i c e  was 
c o n s i d e r e d  unknown, r e f l e c t e d  no s i g n i f i c a n t  d i f f e r e n c e s .  E i g h t  
o f  t h e  t h i r t e e n  v a r i a b l e s  w ere  r a t e d  h i g h e r  by t h e  e x p e r i m e n t a l  
g ro u p .  T h e s e  same e x p e r i m e n t a l  g roup  t e a c h e r s ,  when compared t o  e x p e r i ­
m e n ta l  g ro u p  t e a c h e r s  who r e p o r t e d  l e a a  t h a n  r e g u l a r  p r a c t i c e  o f  the  
s k i l l s ,  a co red  h i g h e r  on s ev en  o f  t h e  t h i r t e e n  v a r i a b l e s .  On one o f  t h e  
v a r i a b l e s ,  t h e  d i f f e r e n c e  waa s i g n i f i c a n t  a t  th e  .0 5  l e v e l  o f  c o n f i d e n c e .
In  com par ing  th e  s e l f - c o n c e p t  s c o r e s  o f  t h e  e x p e r i m e n t a l  group 
t e a c h e r s  who r e p o r t e d  r e g u l a r  p r a c t i c e  o f  s k i l l s  t o  t h e  c o n t r o l  g roup ,  
whose d e g r e e  o f  p r a c t i c e  was unknown, i t  was found t h a t  th e  e x p e r i m e n t a l  
g roup s c o r e d  h i g h e r  on s ev en  o f  t h e  n i n e  v a r i a b l e s  fo r  which h i g h e r  
s c o r e s  m ig h t  be  c o n s i d e r e d  d e s i r a b l e .  On one v a r i a b l e  t h e  d i f f e r e n c e  
was s i g n i f i c a n t  a t  t h e  .05 l e v e l .  The same e x p e r i m e n t a l  g ro u p  t e a c h e r s ,  
compared t o  t h e  o t h e r  e x p e r i m e n t a l  g roup t e a c h e r s  who r e p o r t e d  l e a s  than 
r e g u l a r  p r a c t i c e  o f  t h e  s k i l l s ,  s c o r e d  h i g h e r  on s i x  o f  t h e  n i n e  v a r i a ­
b l e s ,  a l t h o u g h  none o f  t h e  d i f f e r e n c e s  w e re  s i g n i f i c a n t .
110
An a n a l y s i s  o f  the  d a t a  provided  by s tu d e n t s  on t h e i r  a t t i t u d e s  
r e s u l t e d  In f i n d i n g s  which r a i s e d  s e r i o u s  q u e s t io n s  as to  whether t h e  
degree of p r a c t i c e  o f  i n t e r p e r s o n a l  s k i l l s ,  as r e p o r te d  by the  t e a c h e r s ,  
could  have any e f f e c t  on s c o r e s .  Another q u e s t io n  might be  r a i s e d  ae 
to  the acc u ra cy  o f  t e a c h e r  s e l f - r e p o r t s  on  the  degree o f  s k i l l  p r a c t i c e .  
For example, s t u d e n t s  of c o n t r o l  group t e a c h e r s ,  whose d e g r e e  o f  s k i l l  
p r a c t i c e  was unknown, had h i g h e r  mean s c o r e s  on nine of t h e  f i f t e e n  
v a r i a b l e s  than  s t u d e n t s  of t h e  e x p e r im e n t a l  group t e a c h e r s  who r e p o r t e d  
r e g u l a r  s k i l l  p r a c t i c e .  In two of th e se  c a s e s ,  the d i f f e r e n c e s  in  mean 
scores  were s i g n i f i c a n t  a t  t h e  .05 l e v e l .  I t  was a l s o  found t h a t  t h e r e  
were no s i g n i f i c a n t  d i f f e r e n c e s  when compar ing  mean s c o r e s  on Che v a r i ­
a b l e s  of s t u d e n t s  o f  exper irnenta  1 group t e a c h e r s  r e p o r t i n g  r e g u l a r  
p r a c t i c e  to  s t u d e n t s  o f  e t h e r  ex p e r im en ta l  group t e a c h e r s ,  excep t  in  one 
In s tance .  The l a t t e r  group had  the  h i g h e r  s co res  on t h a t  v a r i a b l e  which 
was s i g n i f i c a n t  a t  the  .05 l e v e l .  P a i r i n g  sco res  of s t u d e n t s  o f  t e a c h ­
e r s  in  the e x p e r lm e n t a l  group on the p o s t - t e s t  and the d e la y e d  p o s t ­
t e s t  revea led  no s i g n i f i c a n t  d i f f e r e n c e s  in  th e se  sco res  r e s u l t i n g  from 
the  two-month t ime lapse .
Male s t u d e n t s  o f  e x p e r im e n ta l  g roup t each e rs  had h i g h e r  mean 
s c o r e s  for t e n  o f  the  f i f t e e n  v a r i a b l e s  than  female s t u d e n t s  of e x p e r i ­
menta l  t e a c h e r s .  Only two o f  th e  d i f f e r e n c e s  were s i g n i f i c a n t ;  Males 
scored h i g h e r  on th e  v a r i a b l e ,  "How Rules  Are Set in Your C l a s s "  and 
females had th e  h i g h e r  s c o r e s  on "Genera l  Behavior in Tills C l a s s , M
White ex p e r im en ta l  g roup s t u d e n t s  r a t e d  four teen  o f  the  f i f t e e n  
v a r i a b l e s  h i g h e r  than tionwhice e x p e r im e n t a l  group s t u d e n t s .  Only one 
was s i g n i f i c a n t ,  "How Rules Are Set in Your C l a s s . "
I l l
CONCLUSIONS
A lthough  i n t e r p e r s o n a l  s k i l l s  can be l e a r n e d  by  I n d i v i d u a l s  
d e s i r o u s  o f  improving t h e i r  I n t e r p e r s o n a l  r e l a t i o n s h i p s , and t h e s e  
s k i l l s  can  be  taugh t  in  a r e l a t i v e l y  s h o r t  p e r i o d  o f  t im e ,  t h e  d a t a  
c o l l e c t e d  f o r  t h i s  s tu d y  p o s s i b l y  s u g g e s t  t h a t  c h an g es  i n  a t t i t u d e s  
and s e l f  concep t  o f  th o se  I n d i v i d u a l s  l e a r n i n g  th e  s k i l l s  w i l l  t a k e  
t ime to  accom pl i sh .
Baaed on th e  f i n d i n g s .  I t  m ig h t  be  concluded  t h a t  fo r  t e a c h e r s ,  
one m igh t  no t  expec t  to  see  a t t i t u d e  changes  toward  v a r i a b l e s  r e l a t e d  
to  t h e  c la s s ro o m  environment u n t i l  s u f f i c i e n t  t ime  has  e l a p s e d ,  
fo l l o w in g  th e  l e a r n i n g  o f  t h e  s k i l l s ,  f o r  th e  t e a c h e r s  t o  p u t  I n t o  
p r a c t i c e  t h o s e  s k i l l s  l e a r n e d .  For example,  on th e  p o s t  t e s t  g i v e n  
Im m edia te ly  fo l lo w in g  com ple t ion  o f  t h e  t r a i n i n g  c o u r s e ,  t h e r e  w e re  no 
s i g n i f i c a n t  d i f f e r e n c e s  be tween s c o r e s  o f  e x p e r i m e n t a l  and c o n t r o l  
group t e a c h e r s ,  When s c o r e s  o f  e x p e r im e n t a l  g roup t e a c h e r s  on t h e  p o e t  
t e s t  were compared w i th  t h e i r  own s c o r e s  on th e  d e l a y e d  pos t  t e s t  two 
months  l a t e r ,  a l l  s c o r e s  on th e  v a r i a b l e s  had i n c r e a s e d ,  and f i v e  o f  
t h i r t e e n  had  in c r e a s e d  s i g n i f i c a n t l y .  However, a n o t h e r  p o s s i b i l i t y  
might be  t h a t  the  p a i r e d  t e s t  fo r  dependen t  sam ples  p r o v id e d  a more 
s e n s i t i v e  measure  o f  d i f f e r e n c e s  than t h e  _t t e s t  on independen t  s a m p l e s ,  
r e s u l t i n g  i n  the  s i g n i f i c a n t  f i n d i n g s .
By l e a r n i n g  new i n t e r p e r s o n a l  s k i l l s ,  I t  was f e l t  t h a t  th e  s e l f  
c o n f id e n c e  o f  t e a c h e r s  would be  p o s i t i v e l y  e f f e c t e d ,  e s p e c i a l l y  a f t e r  
t h e s e  s k i l l s  led  to  what t e a c h e r s  p e r c e i v e d  as improved r e l a t i o n s h i p s  
w i th  t h e i r  s t u d e n t s .  I f  improved s e l f  c o n f id e n c e  d id  o c c u r ,  t h e r e  would
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b e  r e a s o n  t o  s u s p e c t  t h a t  t h i s  m ig h t  be  r e f l e c t e d  In improved s e l f -  
c o n c e p t  r a t i n g s ,  a l t h o u g h  th e  l i t e r a t u r e  on t h e  s e l f  c o n ce p t  r e p o r t e d  
e a r l i e r  i n  t h i s  s t u d y  would t e n d  t o  i n d i c a t e  t h a t  such changes  m ig h t  
be  minimal  over  a s h o r t  p e r i o d  o f  t i m e .  The d a t a  seemed t o  s u p p o r t  
t h e s e  a s s u m p t i o n s .  On th e  i n i t i a l  p o s t  t e s t ,  e x p e r i m e n t a l  g roup  
t e a c h e r s  had  h i g h e r  s c o r e s  t h a n  c o n t r o l  g roup  t e a c h e r s  on e i g h t  o f  
e l e v e n  v a r i a b l e s  and on th e  d e l a y e d  p o s t  t e s t ,  s c o r e s  o f  e x p e r i ­
m e n ta l  g roup  t e a c h e r s  were h i g h e r  on seven  o f  n i n e  v a r i a b l e s  f o r  w hich  
h i g h  e r  s c o r e s  were d e s i r a b l e .  None w e re  s i g n i f i c a n t .
The seco n d a ry  e f f e c t s  o f  an  i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  
program f o r  t e a c h e r s  on a t t i t u d e s  o f  s t u d e n t s  o f  t h o s e  t e a c h e r s  may 
t a k e  l o n g e r  to  m a t e r i a l i z e  and may r e l y  on s t u d e n t s  b e i n g  c o n v in ce d  
t h a t  b e h a v i o r a l  c h an g e s  they  n o t i c e  i n  t h e i r  t e a c h e r s  a r e  r e a l  and  n o t  
t em p o ra ry  o r  c o n t r i v e d .  The d a t a ,  which  I n d i c a t e d  c o n t r o l  g ro u p  
s t u d e n t s  had h i g h e r  mean s c o r e s  th a n  e x p e r i m e n t a l  g ro u p  s t u d e n t s  on 
n i n e  o f  f i f t e e n  v a r i a b l e s ,  w i th  two o f  them s i g n i f i c a n t ,  s h o u ld  r a i s e  
some s e r i o u s  q u e s t i o n s ,  p a r t i c u l a r l y  r e g a r d i n g  th e  v a l i d i t y  o f  r e p o r t s  
by t e a c h e r s  a s  t o  t h e i r  r e g u l a r  p r a c t i c e  o f  s k i l l s  l e a r n e d .  I f ,  In 
f a c t ,  t h e s e  s k i l l s  were  b e i n g  p r a c t i c e d  on a r e g u l a r  b a s i s ,  why would  
s t u d e n t s  n o t  respond  more p o s i t i v e l y ?  One e x p l a n a t i o n  m ight  l i e  In 
t h e  way s t u d e n t s  were s e l e c t e d  f o r  t h e  s t u d y ,  S in c e  s t u d e n t s  i n  s e c o n d -  
p e r i o d  c l a s s  or t h i r d - p e r i o d  c l a s s  o f  t e a c h e r s  were s e l e c t e d  random ly  
by c l a s s  l i s t s ,  bu t  w i t h o u t  r e g a r d  f o r  t h e  l e v e l  o f  t h e  c l a s s ,  academ ic  
o r  g e n e r a l  s t u d i e s ,  t h e r e  may n o t  h a v e  been an a d e q u a t e  b a l a n c e  o f  such  
s t u d e n t s  be tw een  e x p e r i m e n t a l  and  c o n t r o l  g r o u p s ,  A no th e r  e x p l a n a t i o n  
I s  t h a t  t h e r e  may be  no c a u s e - e f f e c t  r e l a t i o n s h i p  be tw een  t h e  d e g r e e
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o f  s k i l l  p r a c t i c e  p e r  se and s c o r e s .  The d a t a  a l s o  r e f l e c t e d  ve ry  
l i t t l e  d i f f e r e n c e  a s  accounted f o r  by the Independent  v a r i a b l e s  o f  
r a c e  and s e x  o f  s t u d e n t s .  The l a c k  o f  s i g n i f i c a n c e  in  e x p e c t e d  d i r e c ­
t i o n s  in  t h e  s tudy might be exp la ined  by th e  sm a l l  sample s i z e  o r  the  
l a c k  o f  p r e c i s i o n  in th e  measuring i n s t r u m e n t s .
IMPLICATIONS
In view of t h e  n a tu re  o f  a t t i t u d e s ,  a t t i t u d e  change ,  and s e l f  
co ncep t  c h an g e ,  i t  does seem th a t  I n t e r p e r s o n a l  s k i l l s  t r a i n i n g  can 
p o s i t i v e l y  e f f e c t  th o se  a reas  fo r  I n d i v i d u a l s  undergoing t h e  t r a i n i n g .
Although th e  f in d in g s  were often  In the  e x p ec te d  d i r e c t i o n ,  in  many 
c a s e s  th e y  w ere  I n s i g n i f i c a n t .  T h e r e f o r e ,  i t  would be e r r o n e o u s  to  
p r o c l a i m  t h e  u n q u a l i f i e d  success o f  such t r a i n i n g .  However, t h e  major 
f i n d i n g  o f  t h e  study was th a t  a t t i t u d e s  o f  t e a c h e r s ,  as m easured  by a 
s em a n t ic  d i f f e r e n t i a l ,  can change s i g n i f i c a n t l y  upon co m p le t io n  o f  an 
i n t e r p e r s o n a l  s k i l l s  t r a i n i n g  c o u rse  i f  accompanied by a two-month 
t im e  l ap se  fo l lo w in g  t h a t  comple t ion .  This  f i n d i n g  a lone  p r o v id e s  
much room f o r  optimism regard ing  the  va lue  o f  such t r a i n i n g  f o r  
t e a c h e r s ,
RECOMMENDATIONS FOR FURTHER RESEARCH
S e v e r a l  a reas  might be sugges ted  fo r  f u r t h e r  i n v e s t i g a t i o n  in  
v iew  o f  the  f i n d i n g s  o f  t h i s  s tudy. The major  a r e a  which d id  no t  tu rn  
o u t  aa  e x p e c t e d  was t h a t  o f  the secondary  e f f e c t s  o f  I n t e r p e r s o n a l  
s k i l l s  t r a i n i n g  upon a t t i t u d e s  o f  s t u d e n t s  o f  t e a c h e r s  who underwent 
t h e  t r a i n i n g .  An unanswered q u e s t i o n  would b e :  what would t h e  e f f e c t s
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be upon s t u d e n t s  I f  t e a c h e r s  s t a r t e d  the  s choo l  y e a r ]  p r a c t i c i n g  the  
s k i l l s  a c q u i r e d ,  r a t h e r  than  change  app roaches  In d e a l i n g  w i t h  
s t u d e n t s  a t  m id -y ea r  a f t e r  r e l a t i o n s h i p s  h ave  a l r e a d y  been  e s t a b l i s h e d ?  
A l s o ,  would t h e r e  be  g r e a t e r  d i f f e r e n c e s ,  more in  t h e  e x p ec te d  d i r e c ­
t i o n ,  in  a t t i t u d e  s c o r e s  I f  l e v e l s  of s t u d e n t s  were c o n t r o l l e d  so t h a t  
com par ison  g roups  might  be more n e a r l y  a l i k e ;  i . e . ,  by  c o l l e g e - b o u n d  
g r o u p s ,  r e m e d i a l  g ro u p s ,  g e n e r a l  courses?  Would an  I n c r e a s e  In th e  
number o f  s u b j e c t s  make a d i f f e r e n c e  In r e s u l t s ?  In  a d d i t i o n ,  I f  i t  
i s  Im p o r t a n t  t h a t  s k i l l s  a c q u i r e d  be  p r a c t i c e d  to e f f e c t  d e s i r a b l e  
c h a n g e s ,  then  perhaps  I t  would be h e l p f u l  t o  conduct s s tu d y  where  th e  
d e g re e  o f  s k i l l  p r a c t i c e  i s  de te rm ined  th ro u g h  an i m p a r t i a l  means,  
r a t h e r  than  by t e a c h e r  s e l f - r e p o r t .
Based  on th e  f i n d i n g s ,  one might imply t h a t  s t u d e n t  p e r c e p ­
t i o n s  d i f f e r  from t e a c h e r  s e l f - r e p o r t s  In t h i s  a rea  and th u s  the  
r e s u l t s  a r e  d i s t o r t e d .  For I n t e r p e r s o n a l  s k i l l s  t o  have  an e f f e c t  on
s t u d e n t s ,  t e a c h e r s  must  do more than  leftrn t h e  s k i l l s ;  th e y  must 
I n t e r n a l i z e  th o s e  s k i l l s  and p r a c t i c e  them. The key q u e s t i o n  would
rem ain ;  what d i f f e r e n c e s  in  s t u d e n t s ’ a t t i t u d e s ,  a s  r e f l e c t e d  by 
s c o r e s  on a m e asu r in g  in s t r u m e n t ,  would be  d i s c e r n i b l e  be tw een  s t u d e n t s  
o f  t e a c h e r s  r e g u l a r l y  p r a c t i c i n g  th e  s k i l l s  end th o se  o f  s t u d e n t s  whose 
t e a c h e r s  do n o t  p r a c t i c e  the  s k i l l s ?
S i n c e  s e l f - c o n c e p t  s c o r e s  might be more d i f f i c u l t  to  change ,  
what would be  t h e  r e s u l t s  over  a longer  p e r i o d  o f  t ime f o r  t h o s e  t e a c h ­
e r s  who r e g u l a r l y  p r a c t i c e  t h e  s k i l l s ?  A l a o ,  what happens  over  a 
l o n g e r  p e r i o d  o f  t im e ,  such a a a f u l l  s ch o o l  y e a r ,  t o  s c o r e s  In  a l l  
c a t e g o r i e s  r e p o r t e d  in  t h i s  s tudy?  In a l o n g i t u d i n a l  a tu d y ,  what a r e
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che e f f e c t s  on s c o r e s  o f  p e r i o d i c  " r e f r e s h e r "  c o u r s e s  which would  
e n a b l e  th e  p a r t i c i p a n t s  t o  s h a r e  e x p e r i e n c e s  a s  w e l l  ae b ru sh  up on 
t h e i r  s k i l l s ?  Would r e i n f o r c e m e n t  o f  s k i l l s  t h ro u g h  t h e s e  r e f r e s h e r  
c o u r s e s  and th e  u s e  o f  i n c e n t i v e s  f o r  t e a c h e r s  t o  become p r o f i c i e n t  
i n  t h e  s k i l l s  p r o v e  t o  be I m p o r t a n t  v a r i a b l e s  In t h e  a s s e s s m e n t  o f  
I n t e r p e r s o n a l  s k i l l s  t r a i n i n g  programs?
F i n a l l y ,  would r e s u l t s  be d i f f e r e n t  I f  some means o f  c o n t r o l ­
l i n g  t h e  v a r i a b l e  o f  t h e  e f f e c t i v e n e s s  of t h e  T .E . T .  t r a i n e r s  were  
u t i l i z e d ?  I t  c a n n o t  he assumed t h a t  t r a i n e r 3 a r e  e q u a l l y  p r o f i c i e n t  
In c a r r y i n g  o u t  t h e i r  r e s p o n s i b i l i t i e s .
APPENDIX
APPENDIX A
TEACHER ATTITUDE SEMANTIC DIFFERENTIAL
P l e a s e  r e a d  t h e s e  i n s t r u c t i o n s  b e f o r e  c o n t i n u i n g ;
The p u rp o se  o f  t h i s  I n s t r u m e n t  i s  to  d e te rm ine  how you f e e l  
abou t  c e r t a i n  "concep ts '*  r e l a t e d  t o  your  c lass room  en v i ronm en t .  A f t e r  
r e a d in g  each  concep t  and r e l a t i n g  I t  to  your  own c l a s s r o o m ,  use  each 
s e t  o f  b i p o l a r  a d j e c t i v e s  to  d e s c r i b e  your  f e e l i n g  abou t  chat  concept 
end p l a c e  an  X in  t h e  a p p r o p r i a t e  apace  t o  show the  d i r e c t i o n  and 
s t r e n g t h  o f  your f e e l i n g .  For example:
S tu d e n t  B eh a v io r  ( c o n c e p t )
1.  Good:  ; X i  :  _ _ :  ___ ; Bad
2, U n p le a s a n t :   : ______ : _:  :_____ : X :  : P l e a s a n t
The s c a l e s  show th e  r a t e r  f e l t  r e a s o n a b ly  good toward th e  
co ncep t  " s t u d e n t  b e h a v i o r "  a s  i t  r e l a t e d  t o  h i s / h e r  c l a s s ro o m ,  and 
a l s o  t h e r e  was a r e a s o n a b l y  p l e a s a n t  a t t i t u d e  r e g a r d i n g  th e  same 
s t u d e n t  b e h a v i o r .
Some a d j e c t i v e s  might  n o t  " f i t "  t h e  d e s c r i p t i o n  o f  the  concept 
as w e l l  a s  o t h e r s .  However, t r y  t o  a s s o c i a t e  each p a i r  o f  a d j e c t i v e s  
w i th  th e  co ncep t  and g i v e  an answ er .
P l e a s e  g i v e  your  f i r s t  r e a c t i o n ,  and work q u i c k l y .  Each page 
S h o u l d  be Completed in  abou t  t h r e e  m in u te s  o r  l e a s .
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n s
TEACHER ATTITUDE SEMANTIC DIFFERENTIAL 
T e a c h e r  I .D .  N o . :
CONCEPT I t  THE WORTHINESS OF YOUR STUDENTS
1. Good:  :  :  ;  : : ; Bad
2 .  U n p l e a s a n t :  _____:  :  : ; : : * P l e a s a n t
3- N i c e :   :  :   : _ : : Awful
4 .  U n f a i r :   :  :  : : : :  ■ F a i r
5.  W o r t h l e s s :   :  :  :  ; :  : V a lu a b le
6 . Sw ee t :  : : : :  :  :  : B i t t e r
7 .  U n s u c c e s s f u l :  _____:  :  :  : :  :  : S u c c e s s f u l
S .  K in d :   :  :  :  : : ;  ; C rue l
CONCEPT I I :  CONFRONTING STUDENT MISBEHAVIOR
1- Good: : n _ :  : :  : :  : Bad
2. N i c e :   :  :  : :  :  :  : Awful
3 .  V a l u a b l e :   :  :  :  : : :  : W o r th l e s s
4 .  S u c c e s s f u l :  _____ :  :  :  : : :  : U n s u c c e s s f u l
5.  U n p le a s a n t :   :  :  :  : : : ; P l e a s a n t
6 . U n f a i r :   :  :  :  : ; :  : F a i r
7- B i t t e r :   ;  :  ;  :    : Sweet
8 . C r u e l :  __ . :  : :  :  :  : Kind
CONCEPT I I I :  ACCEPTING (NOT JUDGING) STUDENT ATTITUDES, VALUES,
OPINIONS
1. Good: : :  :  : : :  : Bad
2, U n s u c c e s s f u l :   :  :  ;  :  •  :   ; S u c c e s s f u l
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3.  N i c e :   j   :  :  : :  :  f Awful
4 .  B i t t e r :  ;  :  :  : :  :  : Sweet
5.  F a i r :   :  :  :  : :  :  : U n fa i r
6 . W o r t h l e s s :   : :  ;  : :  :  : V a lu a b le
7.  P l e a s a n t ;   :  :  : :   : Unpleasant
8 . C r u e l :   :  :  :  :  :  :  : Kind
CONCEPT IV: THE VALUE OF LISTENING TO STUDENTS
1.  Bad: ; ;  :  : :   : Good
2.  U n p l e a s a n t :  :  :  :  :  :  :  : P l e a s a n t
3.  Awful:   :  :  :  : : ____ Mice
4 .  F a i r :   :  :  :  : mii_ :  :  : U n f a i r
5.  W o r t h l e s s :   :  :  : ? : :  : V a lu ab le
6 . B i t t e r :   :  :  : i : :  : Sweet
7 .  U n s u c c e s s f u l :  :  :   :  : :  : : S u c c es s fu l
8 . K ind:  :  :  :  : :  :  : C ru e l
CONCEPT V: RESOLVING CONFLICTS WITH STUDENTS SO NO ONE "LOSES"
1. N ic e :  ;  : :  : :  :  : Awful
2.  U n f a i r :   :   :  :  : F a i r
3.  W o r t h l e s s :   : ; :  : :  :  : V a lu ab le
4 .  Sweet:   :   :  : ^ Iti ; ; ^ B i t t e r
5.  U n s u c c e s s f u l :   :  :  : —  :  : : S u c c es s fu l
6 . K ind :  i   : ______ :   : : C ru e l
1 .  Good; : :   : :   : : Bad
8 , U n p l e a s a n t :  : :  : :  :  :  : P l e a s a n t
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CONCEPT VI: CUSSEOON RULES SET B ,  STUDENTS AND TEACHER TOGETHER
*■ - F a i r :   ■ ; • . *
2 . W o r th le ss ;  _____ :  ‘  ----- *  : --------- :  : ____ i V a l u a b l e
Nice:  >
4- B i t t e r ;   .
5. S u c c e s s f u l ;  _____ ; “  ‘ ---------■* —— ■'   ‘ . : U n s u c c e s s f u l
P l e a s a n t :  ____ : ■*' ' ------------ :__ ___ .! Unpleasant
Bad: - .  _ * :
C ru e l :  : .
CONCEPT V II :  PROVIDING POSITIVE FEEDBACK TO STUDENTS
1* Good; j
2- Unpleasan t :  : ,
Nice:   : ,
*• U nfa i r :   : ____ ; . ~
5 - W orth less : " ' *  * — —’■ — — •  V a lu a b le
Svee t ;  ___.
7. U nsuccess fu l :  :e ' ~ ■’  t  : _____ : S u c c e s s f u l
Kind;  ; *
CONCEPT V I I I ;  VOUR STUDENTS’ CLASS ATTENDANCE RATES
1 - U n fa i r :   ;
2* W o r th le ss :  : - » ,
B i t t e r :  ___________ . . ,
4, Unsuccessful; _____; r'  *  - !  : _____: S u c c e s s f u l
C ru e l :  :
6 ' » * * •   I_____ i ; . . ‘ ----- * ---------J _____: Good
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7, U n p le a s a n t ;  _____:  :  : : : m___: _____ : P l e a s a n t
8 . Awful;    ; : : ; : N ic e
CONCEPT IX; STUDENT PARTICIPATION IN CLASS DISCUSSIONS
1. S u c c e s s f u l :   : ; : :  r _____: U n s u c c e s s f u l
2 . Sweet: : : : __ :  r  : _____: B i t t e r
3.  W o r t h l e s s ;  _ ; ; ;  ; ; : _____; V a l u a b l e
4 .  U n fa i r :   :  :  :  : : i______: F a i r
5. Nice:   :  :  :  : :  : _____: Awful
6 . U n p le a s a n t ;  : : : ^ ; ; ; P l e a s a n t
7.  Good:  :  :  :  : : : _____: Bad
fl. Rind;  :  :  :  : :  : _____: Unkind
CONCEPT X: THE DEGRE1 OF MUTUAL UNDERSTANDING OF TEA CHER/STUD ENT 
"MESSAGES" IN YOUR CLASSES
1.  Good;  :  ;  :  ; ;  ; ; Bad
2 .  U n p le a s a n t :   :  :  ;  ; ;  ; ; P l e a s a n t
3.  Nice:   ;  _ ;   : : : : _: Awful
4 .  U n fa i r :   :  ;  ; :____ F a i r
5.  W o r t h l e s s :   :   : ; :  ; __ ; V a l u a b l e
6 . S v e e t :   ;  :  :  ; : ; _____: B i t t e r
7.  U n s u c c e s s f u l :  ______;   ;  : ; : :______; S u c c e s s f u l
8 . Kind:  :  :  :  : : : ; Unkind
CONCEPT X I ;  YOUR RAPPORT WITH STUDENTS
1. S u c c e s s f u l :   :  :  :  : : :______: U n s u c c e s s f u l
2.  Sweet:  :  :  : : :  : ; B i t t e r
3.  W o r t h l e s s :  _____ :  :  :  : ; ; _____: V a l u a b l e
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4 .  U n f a i r :   ; : _____: : : : F a i r
5.  N ic e :   : :______: _____ :  :   : : Awful
6 . U n p l e a s a n t :  _____ :  :___: _____: _____ :  : : P l e a s a n t
7 .  Good:  :  :___: _____: _____ :  : : Bad
8 . Kind;  :  :___: _____ : _____ :  : : C ru e l
CONCEPT X I I :  THE NEED FOR CONCERN ABOUT STUDENT FEFILINGS
1. N ic e :   :  :___: _____ : _________  : : Awful
2.  U n f a i r :    :___________ : ____ : _: ; : F a i r
3.  W o r t h l e s s ;   ;  :___: _____: _____ ;   ;  ; V a lu a b le
4 .  Sweet:   :  :___: _____: _____ :  : : B i t t e r
5.  U n s u c c e s s f u l ; . :  : ...... i : . , _S u c c e s s f u l
6 . Kind;  : C r u e l
7 .  Good:  :  :___: _____: _____ :  : : Bad
8 . U n p l e a s a n t ;  ______:  :___: _____; _____ ;  : : P l e a s a n t
Only t h o s e  t e a c h e r s  who have c o m p le ted  T .E .T .  shou ld  re sp o n d  t o  th e  
f o l l o w i n g :
CONCEPT X I I I :  On th e  c h e c k l i s t  be low ,  p l e a s e  I n d i c a t e  th e  d e g r e e  to
which you f e e l  you a r e  p r a c t i c i n g  in  your  c l a s s r o o m  th e  
T .E .T .  s k i l l s  L i s t e d :
S k i l l s  Degree to  which p r a c t i c e d
R e g u l a r l y  Seldom Never
1.  A c t i v e  L i s t e n i n g  ________ _ _____
2. A c c e p ta n c e  __________  _______  _____
3. Use o f  " [ - - m e s s a g e s 11 ________ ______________  _____
4 .  No Lose Method o f  C o n f l i c t   _ _ ___  _ _ _ _ _
R e s o l u t i o n
S k i l l s Degree to  which p r a c t i c e d
Allow S tu d e n t  P a r t i c i p a t i o n  
in  Rule  S e t t i n g
R eg u la r ly  Seldom Never
Other  S k i l l s
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APPENDIX R
STUDENT ATTITUDE SEMANTIC DIFFERENTIAL
P le a s e  re a d  t h e s e  i n s t r u c t i o n s  b e f o r e  c o n t i n u i n g ;
The p u rp o se  o f  t h i s  i n s t r u m e n t  i s  t o  d e t e r m in e  how you f e e l  
abou t  c e r t a i n  " c o n c e p t s "  o r  c o n d i t i o n s  r e l a t e d  t o  y o u r  
p e r i o d  c l a s s *  Your r e s p o n s e s  w i l l  n o t  be  used  t o  r a t e  you ,  your  
t e a c h e r ,  o r  your  c l a s s m a t e s ,  b u t  t o  p r o v i d e  g e n e r a l  i n f o r m a t i o n  on 
s tu d e n t  a t t i t u d e s  abou t  t h e  c l a s s r o o m  a tm o s p h e re .  Your r e s p o n s e s  
w i l l  be t r e a t e d  c o n f i d e n t i a l l y  and no names w i l l  be u s ed  in  th e  
s tu d y .
To comple te  t h i s  i n s t r u m e n t ,  f i r s t  t h i n k  a b o u t  t h e  " c o n c e p t "
which i s  s t a t e d  and r e l a t e  i t  t o  y o u r  . ____  p e r i o d  c l a s s .  Then,
u s in g  each s c a l e  under  t h e  c o n c e p t ,  you d e c id e  t h e  d i r e c t i o n  o f  your  
" f e e l i n g "  abou t  t h e  c o n c e p t  a s  i t  a p p l i e s  in  your  c l a s s r o o m .  You can 
show any o f  seven d e g r e e s  o f  " f e e l i n g tT abou t  t h e  c o n c e p t  f o r  each  
s c a l e ,  and you i n d i c a t e  t h i s  by p l a c i n g  an X in  th e  a p p r o p r i a t e  s p a c e .  
F o r  example;
DISCIPLINE PRACTICES (Concep t)
1, G o o d :  ; ; X ; ______ :_______; ______ :  :  : Bad
2 . U n fa i r :  ; :  : : ,________ X :  : F a i r
In  t h i s  example,  t h e  r a t e r  f e l t  p r e t t y  good a b o u t  d i s c i p l i n e  
p r a c t i c e s  i n  h i s / h e r  c l a s s  and  a l s o  f e l t  t h a t  t h e  d i s c i p l i n e  p r a c t i c e s
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were r e a s o n a b l y  f a i r .  Note t h a t  s t r o n g e r  o r  weaker  f e e l i n g s  t o n I d  be  
e x p r e s s e d  by p l a c i n g  th e  X a t  a  d i f f e r e n t  p o i n t  on t h e  s c a l e .
Some a d j e c t i v e s  m ig h t  n o t  " f i t "  th e  d e s c r i p t i o n  a s  w e l l  a s  
o t h e r s .  However,  t r y  to  a s s o c i a t e  each  p a i r  o f  a d j e c t i v e s  w i t h  th e  
c o n c e p t  and g i v e  an  answ er .
P l e a s e  g i v e  y o u r  f i r s t  r e a c t i o n  and work q u i c k l y .  Each page 
s h o u l d  be c o m p le ted  i n  a b o u t  t h r e e  m in u te s  o r  l e s s .
STUDENT ATTITUDE SEMANTIC DIFFERENTIAL
S t u d e n t  1, D, N o , ;______ _
Sex; Male____________ Female____________
Race; B lack____________ W hi te____________  O the r___________
CONCEPT I ;  ATTITUDE OF THE TEACHER TOWARD STUDENTS
1. Good:  : _____:  : _____: _____ :  i  ; Bad
2 .  U n p le a s a n t ;  ______ :______: _____ :______:  r  :  : P l e a s a n t
3. Nice;   : _____:  : _____: _____ ; : ^  ; Awful
4.  U n f a i r :   i_____ :  r _____ : _____ :  r  : F a i r
5.  W o r t h l e s s :   : ____ ;  : _____: _____ :  : : V a l u a b l e
G. Sweet:   :______:  r _____: _____ :  : ; B i t t e r
7. U n s u c c e s s f u l :   : _____;  : _____; _____ :  ;  : S u c c e s s f u l
B. K i n d ; ____ _ j  ____ ; _____ ;______; _____ ;  ;  i C r u e l
CONCEPT I I ;  EXPRESSING YOUR THOUGIfIS TO YOUR TEACHER
1. S u c c e s s f u l :   : ____ :  : _____: _____ : : : U n s u c c e s s f u l
2.  Sweet;   :______; _____ :______; _____ :  :  : B i t t e r
3.  W o r t h l e s s ;  _____ : ; _____; _ _ , _  -    : V a lu a b le
4 .  U n f a i r :   :______: _____ :______: _____ :  : ; F a i r
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5. Nice:




P le a sa n t
Bad
: Cruel
CONCEPT I I I ;  SEEKING THE HELP OF YOUR TEACHER
1 . Nice:__ __
2. U n fa i r :____
3.  W orth less :  __
4 .  Sweet:____
5. Unsuccess fu l ;  _
6 .  K ind ;______
7 . Good; ___
fl, U np leasan t :  _
Awful
F a i r
Va 1 Liable
B i t t e r
S u c c es s fu l
Cruel
Bad
P le a sa n t
CONCEPT IV; THE VALUE YOUR TEACHER PIACES ON YOUR ATTITUDES, VALUES 
AND OPINIONS
1, F a i r ;
2 ,  W orth less ;
3 ,  Nice:
4,  B i t t e r :
5,  S u c c e s s fu l :
6 , P l e a s a n t :
7,  Bad;
8 , Crue l :









CONCEPT V; THE "UNDERSTANDING" SHOWN BY YOUR TEACHER IN HANDLING 
DISCIPLINE PROBLEMS IN CLASS
1. U nfa i r :   :  : ; : : iim^ _ : : F a i r
2. W or th le ss :  : ; ia : :______:______ >  : V a lu a b le
3. B i t t e r :   :  :  ; - l : ___ :  : Sweat
4.  U n su c c e s s f u l :  ______:  :  : :______: _____*  : S u c c e s s f u l
5.  C rue l :   :  :  : :_____ : _____ :  : Kind
6 . Bad: , IL: , . .  i _____•  '•_____ : _____ :  : Good
7. U n p le a sa n t ;    ;  ^ :  : : ____ :   j   ; P l e a s a n t
8 . Awful; : :  : r______: _____ ;  : Nice
CONCEPT VI: YOUR WILLINGNESS TO LISTEN TO YOUR TEACHER
1. Good;  :  :  : ; ____ : _____ :  : Bad
2p Nice:   :  :  ; : ____ : _____ :  ; Awful
3 , V a luab le :   :  :  : ;______: _____ :  ; W o r t h l e s s
4,  S u c c e s s f u l :  ______:  :  : :______: _____ :  ; U n s u c c e s s f u l
5.  U np leasan t :    ; ____ :  ; ;______: _____ ; : P l e a s a n t
U nfa i r ;  : : ; : ____ :  F a i r
B i t t e r :  ____ :  :  ; : : _____:  : Sweet
8 . Cruel:  : ___________ : :______:  Kind
CONCEPT VII :  AMOUNT OF STUDENT PARTICIPATION IN CLASSROOM
1. Good;  ;  ; . .  : : ____ : ;  ; Bad
2, U n su c c es s fu l ;  _____ ;  :  ; :______; _____ :   ; S u c c e s s f u l
3- Nice:   :  :  : : : ______:  _ :  Awful
4,  B i t t e r :   :  :  : :_____ : _____ :____ Sweet




Worth l e s s ;  
P l e a s a n t :  
C ru e 1;
V a l u a b l e  
U n p l e a s a n t  
: Kind
CONCEPT V I I I :  YOUR GENERAL FEELING ABOUT THIS CLASS
1. Bad :  :
2 .  Unpleasant: ______ :
3 .  Awful:  :
4 . F a i r :   :
5.  W o r th l e s s :   :
6 .  B i t t e r :   ;
7.  U n s u c c e s s f u l :  ____
B , K i n d ;   :
Good
P l e a s a n t
Nice
U n f a i r
V a l u a b l e
Sweet
Sgcce s g fU 1
C r u e l
CONCEPT IX: YOUR OWN RESPONSIBILITY IN COMING TO THIS CLASS EVERY DAY 
AND ON TIME
1.  Good:
2 .  U n p le a s a n t ;
3. Nice;
4 .  U n f a i r ;
5.  W o r th l e s s :
6 - Sweet:
7* U n s u c c e s s f u l :
8 . Kind:
_: Bad
P l e a s a n t  
Awful 
Fa I t  
_; V a l u a b l e  
B i t t e r  
: S u c c e s s f u l  
: C ru e l
CONCEPT X; SHARING YOUR r’PERSONAL" FEELINGS WITH YOUR TEACHER
1. S u c c e s s f u l :  ;  : : :   ; : U n s u c c e s s f u l








Worth l e s s  
U n f a i r  
Nice  
Utip l e a  s e n t  
Good r 
Kind;
CONCEPT XI: HOW "RULES" ARE SET IN YOUR CLASS
1. N ice :___ ___
2. U n f a i r :_____
3.  W o r th le s s : ____
4. Sweet;______
5. U n s u c c e s s f u l : _
6 .  Kind;______
7. Good;  _____
8 . U n p le a s a n t :  __
CONCEPT MIL: YOUR PROGRESS IN THIS CLASS
1. F a i r ;  ___
2 .  W o r th l e s s :  ____
3 .  N i c e :  ___
4 .  B i t t e r : ____
5 .  S u c c e s s f u l ;  ____
6 . P leag a r t t ;  ____
7.  Bad;____
8 .  C ru e l :
V a luab le  
_: F a i r  
_: Awful 
P l e a s a n t  
Bad 
: C ru e l
Awful
F a i r
Va luab le
B i t t e r
S u c c e s s fu l
C ru e l
Bad
P l e a s a n t
Awful 








CONCEPT X I I I :  GENERAL BEHAVIOR IN THIS CLASS
1. Unfa ir ;  : : ;  :  ; ; F a i r
2« Worth l e s s :  :  : : ; ; r____ V a lu ab le
3« B i t t e r :   :   ;  ;  :  ;  : Sweet
4,  U n su c c e s s f u l ;   :  :  :  :  :  :  : S u c c e s s f u l
5, C rue l :   :  :  :  :  : : : Kind
6 , Bad: _______ : :    ; Good
7, U n p leasan t :  ___ _:  § : , : :   :  : P l e a s a n t
8 , Awful: : : ; l  : Nice
CONCEPT XIV: YOUR RELATIONSHIP WITH YOUR TEACHER
1. S u c c e s s f u l ;   :  :  :  :  :  :  : U n s u c c e s s f u l
2.  Sweet:  :  :  :  :  :  :  ; B i t t e r
3t W or th le ss :   :  :  :  :  :  :  : Va luab le
k .  U n f a i r :   :  ;  :  :  :  :  : F a i r
3.  Nice:  :   :  :  :  :  : Awful
6 . U n p le a sa n t :  : ; ; n-: ; :  : P l e a s a n t
7. Good: : : _________________ \    ; Bad
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